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Introduction

English for Psychology is designed for students who plan to take a course in the field of psychology
entirely or partly in English. The principal aim of English for Psychelogy is to teach students to cope with
input texts, i.e,, listening and reading, in the discipline. However, students will be expected to produce
output texts in speech and writing throughout the course.

The syllabus focuses on key vocabulary for the discipline and on words and phrases commonly used in
academic English, It covers key facts and concepts from the discipline, thereby giving students a flying start
for when they meet the same points again in their faculty work. It also focuses on the skills that will
enable students to get the most out of lectures and written texts. Finally, it presents the skills required to
take part in seminars and tutorials and to produce essay assignments.

English far Psychology comprises:

* this student Course Book, including audio transcripts and wordlist

= the Teacher's Book, which provides detailed guidance on each lesson, full answer keys, audio
transcripts and extra photocopiable resources

* audio CDs with lecture and seminar excerpts

English for Psychology has 12 units, each of which is based on a different aspect of psychology. Odd-
numbered units are based on listening (lecture/seminar extracts). Even-numbered units are based on
reading.

Each unit is divided into four lessons:

Lesson 1. vocabulary for the discipline; vocabulary skills such as word-building, use of affixes, use of
synonyms for paraphrasing

Lesson 2: reading or listening text and skills development

Lesson 3: reading or listening skills extension. In addition, in later reading units, students are introduced
to a writing assignment which is further developed in Lesson 4; in later listening units, students
are introduced to a spoken language point {e.g., making an oral presentation at a seminar)
which is further developed in Lesson 4

Lesson 4: a parallel listening or reading text to that presented in Lesson 2 which students have to use their
new skills (Lesson 3) to decode; in addition, written or spoken work is further practised

The last two pages of each unit, Vocabulary bank and Skills bank, are a useful summary of the unit
content.

Each unit provides between 4 and 6 hours of classroom activity with the possibility of a further 2-4 hours
on the suggested extra activities. The course will be suitable, therefare, as the core compunent of a
taculty-specific pre-sessional or foundation course of between 50 and 80 hours.

It is assumed that prior to using this book students will already have completed a general EAP (English for
Academic Purposes) course such as Skills in English (Garnet Publishing) up to the end at least of Level 3,
and will have achieved an IELTS level of at least 5.

For a list of other titles in this series, see www.garneteducation.com/
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WHAT IS PSYCHOLOGY?

1.1 Vocabulary

/A Read the text. The red words are probably familiar to you in general English. But can you think of
a different meaning for each word in the field of psychology? Change the form if necessary (e.g.,
change a noun into a verb).

It takes both vision and analysis to construct a new building. On sych a project, the architecrs
will stress the way the structure stimulates the imagination, while the contractors will be more
conscious of daily working conditions,

2 Read these sentences from psychology texts. Complete each sentence with one of the red words from
Exercise A. Change the form if necessary.

Freud's experiments in psycha gave rise to his 'dream theory'.
In Paviov's experiments with dogs, the conditioned was a light.
Hallucinations, or , are a commoen symptom of mental disorder.
Overstimulation of the organism can lead to emotional tension or
Kelly was an early proponent of Personal Theory.

Skinner's experiments in operant were based on behaviourism,
Attributing your feelings to another person is known as -
The mind is the mast accessible level of mental activity.

M =l @ i B W R -

C Study the w-::rds in box.u. a Bischemisty  extrmainse
1 What is the connection between all the words? neurobiology overstimulate

2 What is the base word in each case? F parapsychology psychoanalysis recycle
3 What do we call the extra letters? subconscious  transaction unfeeling
4 What is the meaning of each prefix?

5 Can you think of another werd with each prefix?

p—

D Study the :.nrords in box h F disordered _emotional
1 What is the connection between all the words? |dant:ty inhibition  narcissism
2 What is the base word in each case? I neurosis  psychiatrist  regressive
3 What do we call the extra letters? ' reinforcement  treatable
4 What effect do the extra letters have on the base i o = —
word?

5 Can you think of another word with each suffix?

£ Use words from this page to discuss the pictures on the opposite page.
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preparing for a lecture » predicting lecture content » making notes

\ You are a student in the Psychology Faculty at Hadford University.
The title of the first lecture is What is Psychology?

1 Write a definition of psychology.
2 What other ideas will be in this lecture? Make some notes.

. §4 Listen to Part 1 of the talk. What does the lecturer say about
psychology? Tick the best choice.

a It is about the mind.

b It is about behaviour.

¢ It is about philosophy.

d It is impossible to define.

In Part 2 of the talk, the lecturer mentions the wards extinction and
sympathetic.

1 What do these words mean in general English?
2 What do they mean in psychology?
3 §# Listen and check your ideas.

In Part 3 of the talk, the lecturer introduces different branches of
psychology.

1 How many branches can you think of?

2 What is the main focus of each branch?

3 §¥ Listen and check your ideas,

4 What will the lecturer talk about next?

= 4 In the final part of the talk, the lecturer gives a definition of
psychology, and some examples. Listen and mark each word in the
box D if it is part of the definition and E if it is part of an example.

analysis __ behaviour ___  establish __
experiments ___ forensic . human __
mind — scientific

- Write a definition of psychology. Use words from Exercise E.

I3 Look back at your notes from Exercise A. Did you predict:
s the main ideas?
e most of the special vocabulary?

» the grder of information?




1.3 Extending skills

B Use the following prefixes and suffixes to form words used in psychology.
Example: ~ology 2 psychology, physiclogy, biology

1 neur- 4 sub- 7 ~phobia
2 psych~ 5 para- B trans-
3 hypn~ 6 dis- 9 ~therapy

B How can you organize information in a lecture? Match the beginnings and endings.

EJ‘I

1 question and [:I a contrast

2 problem and ] b definition

3 classification and ] ¢ disadvantages

4 advantages and 1] d effect

5 comparison and ] e events

6 cause and ] f supporting information
7 sequence of [e] g process

8 stagesofa [] h solution

9 theories or opinions then |:| i answer

€ How can you record information during a lecture? Match the illustrations with the words
and phrases in the box.

tree dlagram flow chart headings and notes spidergram table timeline twamlumns

J—
gi o i o B S0

a T —1 5 | s &)
= 2 o

@ W
7] L

[H20 s

D Match each organization of information in Exercise B with a method of note-taking
from Exercise C. You can use one method for different types of organization.

E ¥ Listen to five lecture introductions. Choose a possible way to take notes from
Exercise C in each case.

Example:

You hear; Today | am going to talk about the different branches of psychology. There
are five main branches ...

You choose: tree diagram



. Celebrity’s
l drug shame

A Study pictures 1-5,
1 What do they show? Use waords from the box.

developmental psychology classical conditioning
history of psychology  personality psychology  drug dependency

2 Now look at pictures A-C, What do they show?

B §# Cover the opposite page. Listen to the lecture introductions from Lesson 1.3 again.
Make an outline on a separate sheet of paper for each introduction.

L Look at your outline for each lecture. What do you expect the lecturer to talk about in
the lecture? In what order?

D §# Listen to the next part of each lecture. Complete your notes.

E Uncover the opposite page. Check your nates against the model notes. Are yours the
same or different?

F Work in pairs.
1 Use the notes on the opposite page. Reconstruct ane lecture.

2 Give the lecture to another pair.
10
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Guessing words in context

Using related words

Sometimes a word in general English has a special meaning in psychology.
Examples:

vision, drive, conditioning, experiment

If you recognize a word but don’t understand it in context, think:

What is the basic meaning of the word? Does that help me understand the
special meaning?

Example:

If you have good vision you can see well. So knowing that vision is connected
with seeing in some way may help you understand the special meaning of the
ward in the field of psychology.

Removing prefixes

A prefix = letters at the start of a word.
A prefix changes the meaning of a word.
Examples:

extrasensory — beyond the normal senses
antisocial — not social

If you don't recognize a word, think: is there a prefix? Remove it. Do you
recognize the word now? What does that prefix mean? Add it to the
meaning of the word.

Removing suffixes

A suffix = letters at the end of a word.

A suffix sometimes changes the part of speech of the word.
Examples:

physiology < physiological = noun @ adjective

analysis < analyze = noun 9 verb

A suffix sometimes changes the meaning in a predictable way.
Examples:

harr + ific - causing, making

treat + ment - showing the result of an action

behaviour + al - belonging to, relating to

If you don't recognize a word, think: Is there a suffix? Remove it. Do you
recognize the word now? What does that suffix mean? Add it to the
meaning of the word.
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_ékills- bank

Making the most of lectures

Before a lecture ...

Plan
» Find out the lecture topic.
s Research the topic.
* Check the pronunciation of names and key wards in English.

Prepare

e Get to the lecture room early.

» Sit where you can see and hear clearly,

= Bring any equipment you may need.

& Write the date, topic and name of the lecturer at the top of a sheet of paper.

During a lecture ...

Predict
s Listen carefully to the intreduction. Think: What kind of lecture is this?
» Write an outline. Leave space for notes,
» Think of possible answers/solutions/effects, etc., while the lecturer
is speaking.

Produce
® Write notes/copy from the board.
# Record sources - books/website/names.
* At the end, ask the lecturerfother students for missing information.

Making perfect lecture notes

Choose the best way to record information from a lecture.
advantages and disadvantages < two-column table

cause and effect spidergram

classification and definition tree diagram/spidergram

comparison and contrast two-column table

facts and figures table
sequence of events timeline
stages of a process flow chart

o od oY

guestion and answer headings and notes

Speaking from notes

Sometimes you may have to give a short talk in a seminar on research you
have done.

* Prepare the listeners with an introduction.

* Match the introduction to the type of information/notes.

13



BRANCHES OF PSYCHOLOGY

2.1 Vocabulary

A\ How can an English-English dictionary help you understand and produce spoken and written English?

£ Study the dictionary extract on the opposite page.

L Look at the bold words in the dictionary extract on e

14

1 Why are the two words (top left and top right) important?

How many meanings does behaviour have?

Why does the word condition appear twice in bold?

What do we call someone who supports the theory of behaviourism?

Where is the stress on cognitive? What about cognition?

What is the pronunciation of t in each bold word in this extract?

What is the pronunciation of a in each bold word in this extract?

What part of speech is cognitivism?

Which is correct? Conditioning islare based on behaviourist theories. Explain your answer.
Can we write: The patient is being behaved antisocially. Why (not)?

L - - - R R - T T, B - * ¥

=
[ =]

theﬂr:; _pruces; psychadynamic

the opposite page. : approach perception motivational
1 What order are they in? - constructivist
2 Write the words in the blue box in the same order. -application developmental

Look at the top of this double page fr Epws! sk field_forensic
ook at top of this double page from an bi hol neurological  subiective
English-English dictionary. JOpSYChoidy_neliroiogeesl Sib

1 Which word from box a behave canditional
will appear on these pages? .

2 Think of words before and after o - e e s— Tn

2 et Dt b omt W et A e %, g Pl W S

some of the other words in boxa. == :-':-: - — F = r& Pl

Look up the red words in box a.
1 How many meanings can you find for each word?
2 Which words are both a noun and a verb? What kind of verbs are they?
3 What kind of noun is each one?
4 How are the words used in psychology?

Look up the green words in box a.
1 Where is the stress in each word?
2 What is the sound of the underlined letter(s) in each word?
3 How are the words used in psychology?

Test each other on the words from box a, Give the dictionary definition of one of the words. Can your
partner guess which word you are defining?

Describe the levels of psycholegy in the chart on the opposite page.



behave conditional
hehave /brhemv/ v [1] 1. act in a specific way: Some cognition 'kog'nifn/ »# [U] 1. the process of thinking.
chemicals behave unpredictably when they are 2. the result of cognition. - cognitive "kpgnatrv/
subjected to hear. 2. act in a socially acceptable ady relating to thought processes
way: The children usually behave when they visit
Bt Gt cognitivism "kognitivizam/ n [U] the theory that the

brain acquires knowledge by processing
behaviour b'heviair)y " [Ujl.a ww_-u!"acﬁng: The 1} information 4
St e .""-"”]m'f"" *”I *"M“ ‘:r”’uit;{"‘?"h" condition /kan'difn/ n [C] 1. a state: @ mental
i e {itioi: The behawaid of Paviov s dogs was | condition 2. (pl) specific circumstances: Social

: conditions may affect motivation. 3. a limilation
conditioned in laboratory experiments. on & situation: He agreed to pay for the damage on
behavioural ‘bi'hewvjaral! ady relating o behaviour: the condition that he could see the completed
behaviewral psvchology work. 4. (Psych.) a treatment in an experiment - |
{ conditioning /kan'difanun)/ n [U] 1. the process
"“";‘;’m"hﬂ ;:m;w I.""?""l]‘tiﬂm © of modifying behaviour by stimulus and |
responses to external stimuli: Behaviowrism is a reinforcement.
widely accepted theory in madern psyehology: - condition /kan'difn/ v [T] (Psych.) to modify behaviour
o . A by stimulus and reinforcement: Paviov conditioned
behavigwriss M “I._T.‘?l ‘““‘W“;‘_,‘;]‘;mw his dogs o salivate when a light flashed
was an byﬁuﬂ&ﬂiﬂﬁw behaviourist. ~ conditional / kan'difanl/ adi depending on conditions
— conditionally /kan'difanali/ adv.
== R e S =S R - m'—dr

PSYCHOLOGY

pure SCIENCE applied
process person
« behaviourist THEORY . psychcnflyf'lamic
« cognitive « humanistic
« social constructivist
. . ial
» biopsychology socia
. I tal/
« neuropsychology gg‘:ﬁ ;Ii:’é?;? a
+ forensic
« organizational/
occupational
» clinical

15
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[+ using research guestions

%

P Which fields of psychology are most commonly practised
in everyday life?

Fields of psychology

= Look at the pictures on this page.
1 Which field of psychology is shown in each picture?
2 What else do these psychologists do?

4

3 Which field belongs strictly to the process approach?

L You are going to read a text. What should you do
before you read a text in detail? See Skills bank

L) This text is about different ways of classifying psychology.
1 Think of some research questions befare you read.

2 Compare your guestions with those in the Hadford
University assignment on this page.

“’E’
£ Study these tapic sentences from the text and answer

the questions below.

As psyvchology 1s such a wide discipling, it can be classified ina
vanety of wavs.

When its main function is 1o research basic principles,
psychology is regarded as a pure science,

Although psychology may be classed as a pure science, it
can alsa be an applied science.

As well as being classified as a science, psychology can also
be divided into two main approaches. process and person, e
An allernative method of elassifving psychology 1s by its k

major theories.

Psychology can alsa be divided into its applied fields 'ﬁ"f" ADEORD Universis
1 Which ways of classifying psychology are described Faculty: Psychology
i ?
in the text | Ko
2 Where might you find the answer to each question S
in the university assignment? Write 1, 2 or 3 next to * Do some resscrch into different woys of

clossibying peychology

the topic sentence.
» Make notes to answer these guattions:

3 What do you expect to find in the other

paragraphs? | Inwhat ways can psvcholegy ba clossifieds

2 What is the problem with these
- A ) classificaticns?
* Read the text on the opposite page and check your ideas.

Sae Skills bank

3 Find an example of o fisld of paychology
thot belongs to more thon one classificalion,



Classifying psychology

As psvehology is such a wide discipline, it can be
classified in a variety of ways. For example. it can be
viewed either as a pure science or as an applied

science. It can also be classified according to approach:

prrcess of person. Altematively, psychology can be
classed under several major theoretical principles:
behaviourist, cognitive, psychodynamic, humanistic
and social constructivist. In addition to these
categories, psychology can be divided into specialist
fields; for example: biopsychology, social,
developmental, forensic and clinical psychology.

When its main function is to research basic principles,
psychology is regarded as a pure science, The
academic psychologist researches into theory. expands
knowledge and lays the foundanons for further
research. Theoretical research is usually carried ont
under controlled conditions and is particularly relevant
1o the fields of biopsychology and neuropsychology
However, pure science can have wider, practical
applications.

Although psychology may be classed as a pure science,

it can also be an applied science. When research in
pevehology is used for practical purposes, to solve a
social or onganizational problem, for instance, it 1s
called applied psychology. A psychologist working in
this area either practises in a professional field, or
carries out research into the practical applications of a
theory. An example of this would be rescarch into the
efTect of sleep deprivation on human behaviour

As well as being classified as a science, psychology
can also be divided into two main approaches: procesy
and persen. The process approach, as the name
suggests; analyzes the processes, both biological and
cognitive, that constitute human behaviour. This
approach is closely connected with laboratory research
and does not necessarily distinguish betwesn human
and animal behaviour. In contrast, the person approach
tocuses on the interaction between people and the
ways in which they understand their experience.

An altemative method of classifying psychology is by
its major theories. Behaviourists elaim that human
behaviour is almost exclusively determined by

environmental, or external influences, and reject the
belief that subjective factors, such as feelings, are valid
means of explaining it. Copnitive psychologists, on the
other hand. recognize the validity of subjective
reporting tn explain behaviour but combine this with
analyzing mental processes, such as reasoning and
language. In contrast, Freud took the view that the
imconscious drives human behaviour. According to
Gross (2007). humanistic theory (popularized by
Maslow during the 1960s) rejected determinism and
asserted the importance of individual free will. In a
further development, Gergen (1973) evolved a
social-constructivist theory, claiming that individual
behaviour is affected by its socio-historic context,

Psychology can also be divided into its applied ficlds.
An example of this is the work of educational
psvchologists, whose professional role falls within the
ficld of developmental psychology. Although this ficld
is classed under the person approach, an educational
psychologist may also apply technigues from the
process approach. For instance, in the case of a child
with learning difficulties, the psvchologist may use
cognilive tests to identify limitations in attention or
perceplion. Alternatively, they may necd to refer o the
child’s family hackground to investigate its affective
development; the person approach. The fact is. that
although research has provided the psychologist with a
range of approaches and principles, the boundaries
between them are neither fixed nor mutually exclusive.




A\ study the words in box a. They are all from the text in Lesson 2.2.

1 Look back at the text on page 17. Find the words which
go together with the words in the box.

. foundation socio-histaric
pure humanistic affective
influences view principles

2 Do they make noun or verb phrases? discipline processes

3 What is the meaning of each phrase? Look at the context
and check with your dictionary if necessary.

B Study the words in box b. They are all from the text in Lesson 2.2, =

: il classified practical
7
1 :u:ha: E ﬂ'ieu?::;?ward in each case? What part of speech [ aanaticn  cubiact validit

unconscious determinism

Ti-E)

2 Does the prefix/suffix change the part of speech?
3 How does the prefix/suffix change the meaning of the base word?

€ Look back at the topic sentences from the text in Lesson 2.2 {Exercise E, page 16). Don't look at
the text on page 17. What information comes after each topic sentence? Suggest possible content.

E -
s As psychology is such a wide discipling, it can be classified in a
variety of ways.

branches of psychology, ways of categorizing psychology

L) Write a summary of the text on page 17. Paraphrase the topic sentences. Add extra information
and examples. See Skills bank.

2.4 Extending skills

A Can you remember:

1 all the main criteria for classifying psychology and the different divisions of each from Lesson 2.27
2 the different fields of psychology?

B The lecturer has asked you to research process and person approaches to psychology.
1 What do you understand by each of these terms?
2 Think of good research questions before you read the text on the opposite page. -
3 What is the best way to record information while you are reading?

C Study the text on the opposite page.
1 Highlight the topic sentences,
2 Read each topic sentence. What will you find in the rest of the paragraph?

3 Which paragraph(s) will probably answer each research question? Read those paragraphs and
make notes.

4 Have you got all the information you need? If not, read other paragraphs.

I3 Use the Internet to research the relevance of the persan approach to clinical psychology. Use the same
research questions as in Lesson 2.2,

1 Make notes,
2 Write a series of topic sentences which summarize your findings.

3 Report back to the other students. Read out each topic sentence, then add extra details.
18



Process or person?

Which approach to human behaviour is more relevant
1o current professional practice: process or person?
Since the mid-19% century, two contrasting
approaches to understanding the mind and behaviour
have been a opic of discussion: the scientific, or
process approach, and the introspective, or persan
approach. The debate is important because it affects
rescarch methods and professional practice and, in the
long term, commercial, medical and social progress. A
review of these approaches will allow us to reach our
own conclusions.

The pracess approach to psychology focuses on the
analvsis of the internal mental mechanisms which,
scientists claim, can only be accessed through
observable behaviour. This view is largely supported
by physiologisis and behaviourists. The pracess
approach is founded om Paviov’s well-known research
inte stumulus and response, and supported by Watson,
when he formulated the principles of behaviourism in
1913 (Gross, 2007). These include: complete
scientific objectivity; the predictability and
controllability of behaviour; and similanties between
human and animal behaviour. It has been anrued,
however, that this last principle fails to take into
account the existence of consciousness or self-
awareness in humans, Countering this crilicism,
Watson maintained that mtrospection was subjective,
unreliable as a dala source and, therefore, unscientific.

In the late 19t century, John Dewey highlighted
another limitation of the stmulus-response theory
(Benjafield, 1996). Dewey pointed out that, depending
on their situation and intention, human bemgs will
respond differently to a similar stimulus, unlike
animals, which have a limited range of responses. For
example, if we see a child erying and alone in public,
we will probably assume that he or she is lost, and
look for its mother. On the other hand, when we seec a
child erying and with its mother, we do nothing, Our
responses are determined not only by the stimulus, but
also by the social context. By relating behaviour 1o
social context, Dewey foreshadowed social-
constructivist theories which form parn of the parson
approach.

The person approach emphasizes the importance of
midividual experience as a means of understanding
mental processes, and of the effect of social
interaction on behaviour. This approach is supported

by the psychodynamic, humanist and social-
constructivist theories. For instance, Freud claimed
that dreams were the pateway to our unconscious and
that relating and interpreting them was a valid means
of understanding our inner life. According 1o the
humanist, Carl Rogers, self~awareness is at the centre
of our human experience and each individual’s unigque
interpretation of reality is valid. Social constructivism
looks beyond individual experience and explains
behaviour as a fluid interaction between the person
and a continuously changing society. The main
argument against the validity of all theories
supporting the person approach is that any data based
on reported experience is necessarily subjective and,
therefore, unverifiable,

An examination of two cases will illusirate the
relevance of each approach in practice. In the first
case, a forensic psvchologist planning a programme of
rehabilitation for a prisoner may use technigues which
include a scientifically standardized psychometnic test,
developed according to the process approach, and just
as important, a direct interview — a technique
belonging to the person approach. In another case, a
biopsychologist taking the process approach to testing
the effects of narcotics on behaviour may limit his or
her observations to laboratory animals, However,
during subsequent testing on humans, the rescarcher
may take the person approach and obtain valuable
additional information from individual feedback.

In conclusion, whilst the process approach is
scientifically valid. the person approach provides a
wealth of information not available from objective
observation. Each of these approaches provides
researchers and practitioners with data and techniques
which are applicable not only in experimental
contexts, but also in the feld.
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Using your English-English dictionary
This kind of dictionary helps you actually learn English.

Using headwords and parts of speech

1 Find the correct headword.
These bold words in a dictionary are in alphabetical order. Look at the
waords on the top left and top right of the double page. Find a word
which comes just before and after your word.

2 Find the correct meaning.
If there are different meanings of the word, they appear in a numbered
list. Look at all the meanings before you choose the correct one in context.

3 Find the correct part of speech.
Sometimes the same headword appears more than once, followed by a
small number. This means the word has more than one part of speech,
e.g. nand v. Work out the part of speech before you look up a ward.
Clues:
* Nouns come after articles (a/anithe) or adjectives,
* Verbs come after nouns or pronouns.

Learning to pronounce words

The symbols after the headword show you how to prenounce the word.
Learn these symbols (the key is usually at the front or the back of the
dictionary).

The little line in the symbols shows you how to stress the word.

Example:
/kng'nifn/ but /'kognitivizam/

Learning to use words correctly in context

Nouns can be countable or uncountable. This information is important for
using articles and verb forms (e.g., is/are) correctly. Look for the symbeol [C]
ar [UL

some verbs need an object. They are transitive. Some verbs don't need an
object. They are intransitive. This information is important for making
good sentences. Look for the symbal [T] or [1).

Some words can be spelt in British English (e.q., colour, centre) or American
English (e.q., color, center). Choose the correct spelling for the text you are
warking on.




Doing reading research

Before you start reading ...

* Think of research questions. In other wards, ask yourself: What must |
find out from my research?

* Look at headings, sub-headings, illustrations. Look for patterns or
variations in presentation, e.qg., a series of dates; words in bald or italic
script. Think: What information do they give me?

* Decide how to record information from your reading. Choose one or
more methods of note-taking. See Unit 1 Skills bank.

While you are reading ...
* Highlight the topic sentences.

¢ Think: Which paragraph(s) will probably give me the answer to my
research questions?

* Read these paragraph(s) first.
* Make notes.

After reading ...
* Think: Did the text answer all my research questions?

* If the answer is no, look at other paragraphs to see if the information
is there.

Using topic sentences to summarize

The topic sentences of a text normally make a good basis for a summary.
Follow this procedure:

* Locate the topic sentences.

* Paraphrase them - in other words, rewrite them in your own words 50
that the meaning is the same. Do not simply copy them. (This is a form
of plagiarism.)

* Add supporting information — once again, in your own words.
Example;

Topic sentence An alternative method of classifying
psychology is by its major theories.

Paraphrase of topic sentence Psychology can be divided into several
important theories.

Supporting information Behaviourists and cognitivists explain

and examples (summarized) behaviour by analyzing mental
processes; whereas Freudians,

humanists and social constructivists are
. mare concerned with exploring
behaviour through the personality.

* Check your summary. Check that the ideas flow logically. Check spelling
and grammar. If your summary is short, it may be just one paragraph.
Divide a longer summary into paragraphs.
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PSYCHOLOGY IN PRACTICE

3.1 Vocabulary

A Discuss these questions.
1 What does an occupational psychologist do?
2 What do you understand by personality?
3 How can personality be measured?

B Study the pictures on the opposite page. S -
1 What does each picture show? Talk about each picture using a - appraisal  attitude

word from box a. (You will not need all the words.) ! consistent  culture
2 How are the pictures related to occupational psychology? disadvantage  diversity
equality institutional
€ Look at the words in box a. occupational  organization
1 Underline the stressed syllable in each word. personality psychometric

2 Which word has the same stress pattern as appralsal? __r_r?i_i'ﬂtile__??n

3 Sort the other words into groups according to their stress patterns.

D Complete each sentence with a word from box a. Change the form if necessary.

1A is aprocess by which employees and their managers evaluate their
performance and plan their future.

A psychometric test identifies personality

An interview is a framework of structured questions.

The accepted behaviour and customs of a group of people are known as its

Traits are patterns of behaviour and feeling.

Occupational psychologists have many , or functions, in their work.

In some institutions, the regulations certain social groups.

| =~ & A WM

An and policy ensures fair treatment for everyone.

E Study the words in box b. Find the prefix and try to work out the meaning in each case.

T dissociation dehumanize  independent  rehabilitation interaction
 discrimination  deindividuation individual regression Interpretation
displacement deinstitutionalize inductive reaction interpersanal

— —— e

F Complete each sentence with a word from box b. Change the form if necessary.
1 Traumatic events can lead to a sense of unreality or

2 When people gather in large groups, they may experience
individual identity.

3 to an early stage of development can be a reaction to stress.

4 Constructivism is a theory that people build their knowledge through sacial

5 Itisillegal to against individuals on the grounds that they are disabled.
6 People addicted to drugs or alcohol may need a period of to recover.

losing their sense of
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. il preparing for a lecture = predicting lecture cantent » making notes

A Study the slides from a lecture about occupational
psychology in practice. gﬁiﬁlmmmmﬁmg
1 What do you expect to learn in this lecture? Make a list Faculty: Psychology
of points. i

2 Check the pronunciation of the words in the diagrams
with other students or with a dictionary.

3 Write down other key words you expect to hear,

+ occupational psychology

4 How are you going to prepare for this lecture? + professional roles
« project — professional status of
B 9 Listen to Part 1 of the lecture. female staff at a university

1 What exactly is the lecturer going to talk about?
Tick the topic(s) you heard.

* occupational psychology
* personality testing

=—"= Pereantage of mem and woman in ienior patitkon il
at Hadlard Universiry in 240045 i

researching an institutional problem
® stress

2 What does the lecturer think the students will gain
from Dr Todd's lecture?

3 What is 2 good way to organize notes for this lecture?

C 8 Listen to Part 2 of the lecture.

1 What is the main idea of the project?

2 What is the meaning of a constructivist point of view?
3 What were the stages of the project?
4

How many data collection methods did the
researchers use?

5 What do you expect to hear in the next part of the lecture?

.l

Psychometric Test

Tick your (o i e box on T gt

of each statement.

byl o 00

s thnk 1 'me m
| il oy i toy D by
| ‘gnEw meking dacisins
Wiien | mesd ned pecoe, | usyally Trust tem,
| mriy going o ousgs wilh B oroups
| weloomie fesmonsdility af work.
Making mistakes dosst't wormy ma 153
oo way 10 sarn

D §# Listen to Part 3 of the lecture. £
1 How could you write notes for this part?
2 What are the key words and definitions?

Ty

I = T Y e B A
gqopopooooo g
popopooo#

Interview Schedule
Questions abaut the
candidate’s personality

E &4 Listen to Part 4 of the lecture.
1 Check your definitions.
2 What is the research task?

1. Tel me smnething abod yoursed!,”
it pries ADOUL your Bnes Qréssest SIengins.
What 4o peopis most admirs about you?

Wil do you ek 5 your (resiest weskness?
What do other people criticize about you?

Hent woulo you desicriba your pace a1 work?

. Describe 2-stustion when you have taken work

TSR N

[— W B SR

F 4 Listen and say whether these sentences are true or false.

-

o el 5 Bome with you. 'lF
A Dy B workdng indepandenthy o ina team?
2 4 6 9. Gve some Examplaz of when you have worked in
 beam,

1 Describe & difficult sifuation at work and tell ma
hiove you deall wah il

. What mothaies you?

2. Wriare o0 you sas wourssd in fve yoars’ tima?

(= What does Slide 2 show? Discuss:
1 the chart itself
2 the differences between departments

3 the reasans why you think this is the case
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sk :_' );ﬁ -stress within words » using information sources » reporting research findings

B ¥ Listen to some stressed syllables. identify the word below in each case. Number each word.
Example;

You hear: 7 pro /prau! You write:

antidepressants disorder psychiatrist
anxiely environmental psychoanalyst
appraach [ medication reinterpret
biomedical multicausal schizophrenia
depression phobia therapist
diagnosis practitioner treatment

B Where is the stress in each multi-syllable word in
Exercise A?

1 Mark the main stress.
2 Practise saying each word,

€ Waork in pairs or groups. Define one of the words in Exercise A.
The other student(s) must find and say the correct word.

[} Look at pictures 1-6.

1 What is the situation or creature in each picture which
frightens pecple?

2 Name the phobia associated with each picture.

FEar oF 'l sl

cyiders Amns vl obiln

3 Now look at picture 7. What are the causes of
depression?

E Before you attend a lecture you should do some research.
1 How could you research the lecture topics on the right?
2 What information should you record? ﬁ}fmmﬂn,;,_.‘.,.,._..m,. ;
3 How could you record the information? Faculty: Psychology

F You are going to do some research on a particular lecture 1 What are the most common phobias?
topic, You must find: 2 ‘What ore the couses of bipolar
1 2z dictionary definition disorder?
2 an encyclopedia explanation 3 How can depression be trected?
3 3 useful Internet site 4 |5 stress alwoys bod?
Student A Student B
« Do some research on phobias. s Do some research on depression.
» Tell your partner about your findings. e Tell your partner about your findings




3.4 Extending skills

A You are going to listen to a continuation of the lecture in Lesson 3.2,
1 Make a list of points from that lecture.
2 What is the lecturer going to talk about today? (Clue: Lesson 3.2 research task)
3§ Listen to the end of the last lecture again and check your ideas.

¥ Look at the slides for today's lecture on the opposite page.
1 What is shown in Slides 1 and 27
2 How are these two slides linked?

€ $# Listen to Part 1 of the lecture and check your ideas.
1 The lecturer will mention the four most common mental disorders she treats. What are they?
2 What other mental ilinesses does she mention?
3 What is a good way to make notes for this lecture? Prepare a page in your notebook.

D 9 Listen to Part 2 of the lecture. Make notes and complete the chart in Slide 2.

E How will the lecturer finish the lecture?
1 ¥ Listen to the beginning of Part 3 and check your ideas.
2 Now listen to the rest of the lecture. Make notes. If necessary, ask other students far informatian.

F Imagine you had to report this lecture to a student who was absent.
1 Study the transcripts on pages 118-119. Find and underline or highlight key sections of the lecture.
2 Find and underline key sentences from the lecture.
3 Make sure you can say the sentences with good pronunciation.
4 Compare your ideas in groups.

G Match the words and definitians,

1 reassess 13 a to give medical care to someone

2 adopt jin b to understand in a different way

3 diagnose  [f] ¢ to tell someone to take a particular medicine or have a particular treatment
4 reinterpret [ | d to consider something has a specific cause

5 attribute [ e remember

6 recall O f identify the cause of an iliness or problem

7 prescribe [ g evaluate again

B treat £ h act according to (a plan or principle)

M You belong to a team of psychologists who want to study the effect of electronic games on the mental
health of teenagers. To set up your study you need to:

1 identify the mental disorders that can result from the misuse of electrenic games.
2 identify the model(s) of the causes of mental disorders that would be relevant to this study.
3 identify possible treatments for the disorders you have identified.
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MODELS OF THE CAUSES OF MENTAL DISORDERS I

* biomedical
* psychodynamic

* socio-cognitive

» multicausal

Slide 1

» schizophrenia
malfunction * bipolar disorder
genetically * depression
inharited
combination of
neurological,
genetic, cognitive
ond environmental
faulty beliefs about | » low seltesteem * cognitive
self, responses lo | * depression behavioural
life events and * stress therapy (CBT)
personal
relationships
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Stress within words

Nouns, verbs, adjectives and adverbs are called content words because
they carry the meaning.

One-syllabie words

Some content words have one syllable or sound. This is always stressed.

Examples:
'stress, 'treat, ‘mood, 'trait

Two-syllable words

Some content words have two syllables. Twao-syllable nouns and adjectives
are often stressed on the first syllable. Two-syllable verbs are often stressed
on the second syllable,

Examples: Exceptions:
Nouns ‘data, ‘treatment, 'childhood | | Nouns e'ffect, su'pport
Adjectives | ‘faulty, ‘causal, ‘major Adjectives | de'pressed, dis'tressed
Verbs re'call, re'act, pre'scribe Verbs 'structure, 'focus
Multi-syllable words

Some content words have three or more syllables. Multi-syllable words are
normally stressed three syllables from the end.

Examples:
Ooo oOco ocoOoo

This is true for most words ending in:

~1zef-i5e ‘arganize, 'theorize
~5is a'nalysis
~ate ‘formulate, dis'criminate
~ify 'classify, ‘qualify
~ical psycha'logical, ‘clinical
~ity person‘ality
~ular par'ticular, 'regular
-al in‘dustrial, occu'pational
~ology psy'chology
~y ‘policy
Exceptions:

Multi-syliable words ending in the following letters are narmally stressed
two syllables from the end.

~iC dia'gnostic, psycho'metric

~tion occu pation, pro'motion, con'dition
~ent re'present, e'fficient

~tial pa'tential, influ'ential

Stress sometimes moves to fit the patterns above when you add a suffix.

e ———




Skjtts hank RN j
i

Getting information from other people

From the lecturer [

We can sometimes ask a lecturer questions at the end of a lecture. Introduce each
question in a polite or tentative way.

Examples:

Could you go over the bit about cognitive behavioural therapy again?

I didn‘t quite understand what you said about bipolar disarder.

| Iwonder if you could repeat the name of Freud's theory of personality.

| Would you mind giving the source of that quotation again?

’. From other students

It is a good idea to ask other students after a lecture for information to complete
your notes.

Examples:

What did the lecturer say about depression?
Why did he talk about equality and diversity?
! didn’t get the bit about biomedical thearies.

Be polite!

In some situations, it can sound impolite to ask people a direct question. We may
add a polite introduction.

Examples:
Is bipolar disorder genetically inherited?
=2 Do you know if bipolar disorder is genetically inherited?
What does ‘psychodynamic’ mean?
< Can you remember what ‘psychodynamic means?
What is a causal model?
=2 Could you tell me what 2 causal model is?

Reporting information to other people

We often have to report research findings to a tuter or other students in a seminar.
Make sure you can give:

* sources - books, articles, writers, publication dates

| * guotes - in the writer's own words

[ » summary findings - in your own words

[
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4.1 Vocabulary

PSYCHOLOGY AND COMPUTERS

B\ study the words and phrases in box a.

1 Which words or phrases relate to
camputers and the Internet? Which relate
to books and libraries? Find two groups
of words.

2 Find pairs of words and phrases with
similar meanings, one from each group.

3 Check your ideas with the first part of The
Computer Jargon Buster on the opposite
page.

B Complete the instructions for using the
Learning Resource Centre with words or
phrases from box a.

. Study the abbreviations and acronyms in box b.
1 How do you say each one?
2 Divide them into twao groups:
* abbreviations
* acronyms
Explain your choices, See Vocabulary bank.

. CAL CT DVD HTML
' HTTP ISP LCD PDP PIN
ROM URL USB
WAN  WWW

) Test each other on the items in Exercise C.
1 What do the letters stand far in each case?
2 What do they mean?

3 Check your ideas with the second part of
The Caomputer Jargon Buster on the
opposite page.

E study the nouns in box c.
1 Make a verb frem each noun.
2 Make another noun from the verb.

30
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" books browse/search catalogue close
cross-reference  database electronic resources
exitlog off hyperlink index library
log inflog on  lock up menu open page
~ searchengine table of contents

web page World Wide Web

%ﬁﬂm Efnsversity
Learning Resource Centre

Instructions for use:

If you wanr to access web pages on the

, ¥ou must first

to the university

Intranet with your username and password.
You can use any cbut |
the default is Google.
far web pages by typing one or more
keywords in the search box and clicking on
Search or pressing Enter. When the results
appear, click on a
(highlighted in blue) to go to the web page.

Click on Back to return to the results listing,.

You can also use the university

of learning resources. |
Click on Psychological Resources on the '

main 4

P e ——

class computer digit
identity machine
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Compstter Weskly International magazine

The Computer Jargon Buster

Thitis ave rki _ books. electronic resources
’ index search engine

common words used g i

abour books and “camlogue i

libraries which are library  World Wide Web

translated into jargon ~_ table of contents Wi

words when we talk look up ______ browse/search

abour using computers :’3" ;'"E?n’:a'ge

and the Inrerner for 'dx :{;I o:i:n

similar functions

There are many abbreviations and acronyms in compuring. Learn some useful ones.

Abbr/Acr.  What it stands for What it means
CAL computer-assisted learning using computers 1o help you learn
CcT computerized tomography a method of examining the human brain thraugh
a series of X-rays taken from different angles
DvD digital versatile disk a disk for storing dama. including sound and pictures

HTML hypertext markup language a way to write documents so they can be displayed

HTTP hypertext transfer protocol a set of rules for transferring files on the WW'W,
usually included at the beginning of a website
address (e.g.. hrtpiiwww.)

ISP Internet service provider a company that enables access o the Internet
LCD liquid crystal display the kind of screen you get on many laptops
PDP parallel distributed processing 2 madel of mental processing in which individual

conceptual representations relate to the complete
network rather than to each other individually
PIN personal identification number 2 collection of numbers or leters which are
used like a password to identify someana
a type of permanent computer or disk memory
+ that stores information that can be read or used
but not changed
URL uniform resource locator a website address, &.g., herpe/fwww.garneteducation.com
Usse universal serial bus a standard way to connect things like printers
and scanners to a compurar
a way of connecting computers in different
places. often very far apart

a huge collection of documents that are
connected by hypertest links and can be
accessed through the Internet

ROM read-anly memory

WAN wide area network

WWW  World Wide Web

Computer Wedkly Imlernathonal maysaine

e
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£ Discuss these guestions.

1 How are computers used in psychology today?

2 How has their use in psychology changed in
the last 50 years?

3 How can computers help to diagnose and
treat mental disorders?

B Look at the title of the text on the opposite page.
1 What will the text be about?

2 How did psychology affect computer
programming in the 20th century?

3 Write some questions that you would like
the text to answer.

. Work in pairs. Look at Figures 1 and 2. What do
they show?

) One student wrote some ideas about
psychology and computers before reading the
text on the cpposite page. Write A (|l agree), D
(| disagree) or 7 (I'm not sure) next to the ideas
about computers and psychology in the 20th and
214 centuries on the right.

E Look carefully at the topic sentences in the text
on the opposite page.

1 What is the structure of this text? Choose
Structure A or B on the right.

2 What do you think each paragraph will be
about?

I* Read the text carefully. Were your gquestions
from Exercise B answered?

{5 Answer these questions.
1 What are Gestalt principles?
2 How can virtual reality be used to treat
anxiety?

3 What are the advantages and disadvantages
of video games?

M Topics sometimes develop inside a paragraph.

1 Does the topic develop in each paragraph in
the text? If so, underline the word or words
which introduce the change.

2 What is the effect of the word or words on
the development of the topics.
See Skills bank.
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Computers and psychology in the 20th and 21t centuries

Computers and psychology are related in many different ways, For example, they are related when it comes to the
development of cognitive models of thought processes, the use of computers in the diagnosis and treatment of mental
disorders, and the evelution of virtual reality,

One area in which psychology and computing are linked is through the development of cognitive models of mental
processes. As far hack as 1935, the Gesmlt psychologist, Koffka, established the principle that the brain will solve
perceptual problems by reorganizing oniginal data and restructuring it to produce 3 new understanding or “insight’
{Gross, 2007). Since then, Gestalt principles have laid the foundations for information processing models for thought
processes, now used in problem-solving computer programs. Since the cognilive revolution in the 1930s — when
researchers in the field of linguisties and psychology began to adopt the analvtical approaches suggested by recent
developments in computer science — psychology has been linked direetly 1o computing through the *computer analogy”
which draws a parallel between logical reasoning in humans and digital programming in computers. More recently,
research into how the human memory works has produced network models, such as ‘parallel distributed processing”
(PDOP), which are also applicable o computer programming design.

FEL T e Increasingly, with computer imaging programs and computer-generated virtual environments,
T N, Computers are used both 10 diagnose and weat mental disorders. Early studies of the brun wended
<% 4 10 be invasive, but. fortunately, developments in compuler programming have increased the use

. of non-mvasive methods. Computenized tomography (CT), or compulerized axial tomography
L /° {CAT), is usad to diagnose bram damage and disease. It works by taking a series of X-rays of the
brain from different angles. The computer then converts these images into a *picture” of the bram.
Since the 1990s. a more accurate way of diagnosing brain injury has been available, Positron
emission tomography (PET) uses radiation instead of X-rays to supply information about the
brain. A more sophisticated version of PET is SPECT (single-photon/positron emission
computerized tomography), which allows the clinical psychologist to focus on abnommalities i
very small areas of the brain. An interesting development in the use of compulers for the
treatment of mental disorders is in cognitive behavioural therapy. During treatment for anxiety,
panients are exposed to virtual reality scenanos, which represent anxiety-producing situations that gradually help patents
overcome their fears.

Figure |

Less scientific applications of virlual reality, such as online games and computer-
generated artificial worlds, have expanded the boundaries of social interaction and
concepls of personality. At the same time, computer-mediated communication (CMC) in
the form of msiant messaging has mdded & new dimension o traditional counselling
methods. The creation of virual environmems has encouraged computer users 10
experiment with aliernative aspects of their personalities and interact with other virual
characters in often atypical ways, That is to say, people who would be shy and
uncommunicative m their everyday life feel that they can try oul new personalitics and
ways of relating to others enline. On the positive side, online games can develop problem-
solving skills, hand-eve coordination, creativity and novel ways of relating 1o others. On
the other hand, it must be said that there is a danger that excessive online gaming can lead
to addiction, losing touch with reality and violent behaviour. More widely used forms of
online commumication, such as chat rooms, discussion forums amnd social networking
communities, however, are being effectively used for counselling and therapy, particularly
in cases where face-lo-face sessions are impractical for reasons of time or Jocation.

Psvchology and computers have been highly importzmt to each other since the late 1930s. These days, computers are often
used in the diagnosis of brain damage and mental iliness, while online communities offer alternative ways of
communicating and relating. In the future. the two sciences are likely to be increasingly interconnected, as technological
advances enhance our understanding of the brain and generate new treatments for mental disorders.



4.3 Extending skills

#\ Discuss these questions.

1 You want to find out about virtual reality in
psycholagy now. Where would you look for the
information? Why?

2 What keywords would you use to make this search?
Why?

B Your search produces 50 results. How can you select the
maost useful ones without reading all of them? Look at
the list of criteria on the right and put a tick or *7".

L You want ta research the following. Choose up to three
keywords or phrases for each search.

1 What are the advantages of online counselling?

2 How does computerized tomography produce
images?

Cribiria & o'k {arasi
It cortars all of my keywords,
The document comes fromajoumal.
Hismthe fstfern.

I has this years date.

5 a lorge document.

The webste addrass ands in org
The webile address ends in 2du
The website address confars ac
Hsa?Difle.

It retfers to a person [ dorit krow,

3 Which are the most popular social networking sites? It reders to an orgenizstion I know tofl.

D) Go to a computer and try out your chosen keywords.

4.4 Extending skills

A\ What information is contained in the results listings of a search engine?

1 Make a list.
2 Check with the results listings on the opposite page

B Scan the results listings. Answer these questions.
1 What keywords were entered?

2 Why was journal used as a keyword? Why is it not in inverted commas?

C Answer these questions.
1 Which results contain abbreviations or acronyms?
2 Where is each website address?
3 Where is the size of each document?
4 Which documents have dates?
5 Why are the words in different colours? 1

6 Which results have all the keywords?

7 Which results refer to journals?.

8 Which results come from educational sites?
9 Which results come from commercial sites?
0 What does cached mean?

2 Continue your research on virtual reality in psychology by entering the keywaords into a search

engine and accessing three of the results.
1 Make notes,
2 Compare your findings with other students.

L& Choose the most interesting result. Write a paragraph about the information you discovered.
Develop the topic within the paragraph with discourse markers and stance markers.
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School of Psychology. Virtual Reality Research Team. Virtual reality head ... International Journal of |
Therapy and Rehabilitation, 11 ...
www.uel.ac.uk/psychology/researchivr/index.him - 22k - Cached - Similar pages - Nole this

|
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Psychology student opinion of virtual reality as a tool lo educate about schizophrenia. International
Journal on E-Learning. 3 (4), pp. 40-46 ...

www.edillib.org/index.cfm?fuseaction=Reader ViewAbstract&paper id=4555 - 25k - Cached - Similar
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by BO Rothbaum - 2000 - Cited by 124 - Related articles - All 3 versions

Virtual reality study of paranoid thinking in the general ..

Department of Psychology, Institute of Psychiatry, King's College London ... Virtual reality and

paranoia The British Journal of Psychiatry, July 1, 2008, ...
bip.repsych.org/cgilcontent/abstract/192/4/258 - Similar pages - Note this

by D Freeman - 2008 - Cited by 4 - Relaled articles - All 2 versions |

Navigalion and Wayfinding in Virtual Reality

Journal of Experimental Psychology: Learning, Memory and Cognition, 10, 716-222. Regian, J.W.,
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and Mental Disease, 193 (5). pp. 309-315.
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Understanding abbreviations and acronyms

An abbreviation is a shorter version of something. For example, PC /pi:'sii/
is an abbreviation for persanal computer.

An acronym is similar to an abbreviation, but it is pronounced as a word.
For example, PET /pet/ Is an acronym for positron emission tomography.

We normally write an abbreviation or acronym with capital letters,
althaugh the full words have lower case letters. However, there are
exceptions, such as www, which is often written with lower case letters.

We pronounce the vowel letters VWe normally pronounce the vowel
in abbreviations in this way: letters in acronyms in this way:

A | leyf A | /=

E | E |/lef

| iol} | I BT

0 |/av/ C | /o/

u | /ju/ U |/a/

Common suffixes

Suffixes for verbs
There are some common verb suffixes,
Examples:
Verb
~jza™ computerize, reorganize
~(i)fy identify, modify,
~dte communicate, generate, innovate
-en threaten, widen

When you learn a new noun or adjective, find out how you can make it
into a verb.
Suffixes for nouns

There are many suffixes for nouns. But verbs ending in ~ize, ~ify and -ate
form nouns with ~ation.

Examples:
Verb Noun
~jza* ~jzation* computerization, rearganization
~(i)fy ~ification identification, modification
~date ~ation cammunication, generation, innovation

* note that ~isefisatian is also acceptable in British English.




Developing ideas in a paragraph

Introducing the topic

In a text, a new paragraph indicates the start of a new topic. The topic is given
in the topic sentence, which is at or near the beginning of the paragraph. The
topic sentence gives the topic, and also makes a comment about the topic.

Example:

One area in which psychology and computing are linked is through the
development of cognitive models of mental processes.

The topic is one area in which psychelogy and computing are linked.

The comment is that this 15 through the development of cognitive models.
The sentences that follow then expand or explain the topic sentence.
Example:

As far back as 1935, the Gestalt psychologist, Koffka, established the
principle that the brain will solve perceptual probiems by reorganizing

original data and restructuring it to produce a new understanding or
‘insight’ (Gross, 2007).

Developing the topic

A paragraph is normally abaut the same basic topic (the "unity’ principle).
However, within a paragraph, ideas often develop beyond the initial
comment. This development is often shown by

* g discourse marker: but, however, etc.

= astance marker: unfortunately, etc.

Examples:

Since then, Gestalt principles have laid the foundations for information
processing models for thought processes, now used in problem-seiving
camputer prograims.

An interesting development in the use of computers for the treatment of
mental disorders is in cognitive behavioural therapy.

Discourse markers generally make a connection between the previous
infermation and what comes next. They mainly introduce contrasts or
additional information.

Stance markers show the attitude of the writer to the information, i.e.,
whether helshe is surprised, pleased, unhappy, etc., about the information.

Recording and reporting findings

When you do research, record infermation about the source. Refer to the
source when you report your findings.

Examples:

Gross (2007) states that ...

As Triandis suggests in his 2002 article in the Annual Review of Psychology, ...

According to Kolb and Whishaw in their book An Introduction to Brain and
Behaviour (2001), ...

As Lightbourn in the Del Mar Village Voice (January 5, 2007) comments, ...

You should give the full information about the source in your reference list or
bibliography. For more information about this, see Unit 10 5kills bank.,




DREAMS AND PERSONALITY

5.1 Vocabulary

A Look at the photographs on the opposite page.
1 Who do they show?
2 What do you know about these people?

B Study the words in box a. Lecture: Drsams and persanality
1 Find pairs of wards with similar meanings. Dreams are .. .
2 What part nf speech is r—:-ach wardT' . werr.tmd gecording lo different
=8 Ihm‘ini of personality.
---.' analyze approach aspect aware collective Freud and Jung ...
component compromise conscious drive interpret . s Y
legend mediate method mysticism myth S e
; unconscicus impulses.
P?rmnaliyjf_ipirﬂua Ity T!-'Eﬁfll urg_e_ _ /' = . used different approaches k
understonding persanality structure. !
€ Study the Hadford University handout on this page. Personality theories |
1 Find a word in box a to replace each blue word or phrase. = Freud - psychodynamic interaction '
Change the form if necessary. between three npect: of

2 Find another ward in the handout for each of the red words.

persenality: id, ego and supersge
* Jung - individual unconscious

D Look at pictures 1-6 on the opposite page. connected o collechve unconscious
1 What do they show? ® linked with mysticism and myths
2 Match each picture with a possible interpretation, using * univessality of folk legends
some words from the Interpretation of dreams box on Interpratalion of dreams
the Hadford University handout. LS A0 AR
makes patients awars of

£ Read the following statements. Then rewrite them, replacing
the underlined words with words and phrases from box b.
Make ;rzlng,.r necessary changes

|
|

unconscious urges from id
* ego madiols: batween id ond social

affect aware basicdrive claim mntrul * Jung - analysis of dreams links fhe
folk tale interact with link significance individuc| self with universal (i
unconscious  universal  urge | wisdom in collechve unconscious
Example: Interprat 3
Many people do not understand the gxact meaning of A= g
their dreams. | ; : W
Many people are unaware of the significance of their dreams. :" i ! Inu:q i = ':-

1 Both Freud and Jung believed that our censcicus thoughts
have less influence on our behaviour than our instincts.

2 According to Jung, we are not connected by our individual awareness,

3 Theid, the ego and the superego do not act independently of each other.

4 The motives that drive our behaviour are not always conscious.
5 Many myth and legends are not limited to individual countries.
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lecture organization = ‘signpost’ lanquage

A You are going to hear a lecture about dreams and
personality.
1 Look at the lecture slides, What will the lecturer
talk about? Make a list of points.

2 Use the language on the board to predict the
structure of the lecture,
Example: To start with, the lecturer will introduce ...

B 9 Listen to Part 1 of the lecture, How will the lecture

be organized? Number these topics. Slide 1
* Freud's approach to dreams
* Jung's theory of personality Conscious

* role of Freudian and Jungian therapists
= Freud's theory of personality

* Jung's approach to dreams

* dreams and personality

C Study the topics in Exercise B.
1 Write some key words for each topic.
2 Which topics can be matched with Slides 1-57
3 What is a good way to make notes?

Slide 2

4 Make an outline for your notes.

D §4 Listen to Part 2 of the lecture
1 Add infarmation to your outline notes.

2 Which of the topics in Exercise B are discussed? Slide 3
In what order?

3 What additional topic is mentioned?

E (¥ Listen to Part 3 of the lecture. Make notes.
1 Which topics in Exercise B are discussed?
2 Which topic has not been mentioned?
3 What is free assaciation?
4 What is a mandala?

¥ The lecturer used these words and phrases, Match
Ynonyms.

talk about  [3] a underlying energy
community [ ] b claimed

ancient [1 ¢ repressed
completeness [ |  d primeval
drivingforce [ ] e society
maintained [ | f wholeness

& Brandon KEopke www brandonkopke . com)
unfulfilled [1] o discuss slide 5

= @ W R W k-



5.3 Extending skills

A Look at the student notes on the right. They are . RS g S I ST
fram the lecture in Lesson 5.2. 12 hebix |
1 What do the symbols and abbreviations mean? j i B & 2 fick s '
2 The notes contain some mistakes. Find and [r——— —
correct them, l ego/Superego R
3 Make the corrected notes into a spidergram. - il Jrg. = coluncon. <= indwv.
a (4 dreams —

B 9 Listen to the final part of the lecture.
1 Complete your notes.
2 Why does the lecture have to stop?
3 What is the research task? -

| Frd, Cans. ™ urgon,
| lilega < id = confral

e —

C §4 Listen to some stressed syllables, Identify the word below in each case.

Number each word.

Example: You hear: 7 lu /Tuy

You write:

analyze = evolution | personality

assignment mediate primitive :

behaviour mysticism psychodynamic

component overview seminar -

D Study the extract from the lecture on the right.

1 Think of one word for each space. Ay |
2 ¥ Listen and check your ideas. Bt ek i gty et <

3 Match words or phrases from the blue box S 1 e TR - ———¥
?:J:Lfewth each word or phrase from the Jung believed in the existence of a collective
4 Think of other wards or phrases with PHCOMSCIINGe Wil Sualy S el L sl |

similar meanings. the unconscivus accumulation of human |

, asl was saying atmut crucially ﬂp&r&lally |
in my opinion  in other words species. his theory of the

it is my view that principally returningto

g slgnmcanﬂy that is to ﬂy |

DX A L o interesting, _asic

experience throughout the evolution of the

colleetive unconscious is really very

E Discuss the research task set by the lecturer. can branch our into m?'l_'h and even mvsticism.
1 What kind of information should you find?
2 What do you already know?
3 Where can you find more infarmation?

a1



5.4 Extending skills

# Study the images and the graph on the oppasite page.
1 What do images 1-4 show?
2 Where do you think the information in the graph has come from?

B % Listen to some extracts from a seminar about research into dream content and interpretation.
1 What is wrong with the contribution of the last speaker in each case? Choose from the following:
& |tisirrelevant
* The student doesn’t contribute anything to the discussion.
* The student interrupts.
It is not polite.
& The student doesn‘t explain the relevance.

2 What exactly does the student say in each case?
3 What should the student say or do in each case?

€ §# Listen to some more extracts from the same seminar.
1 How does the second speaker make an effective contribution in each case? Choose from

the following:

He/she

» brings the discussion back to the main point « gives specific examples to explain a point
» brings in another speaker ® links when not sure the contribution is

relevant
& disagrees politely with a previous speaker
 |inks to a previous speaker

= asks for clarification

# links when not sure the contribution is new

» paraphrases to check understanding
2 What exactly does the student say in each case?
3 What other ways do you know of saying the same things?

D Make a table of De's (helpful ways) | Do's Don'ts '
and Don’ts (unhelpful ways) of ‘ - ﬁ
contributing to seminar discussions. ask palitely for informaton derard irformation

E Work in groups.
1 The teacher will ask you to look at the images and the graph on the opposite page.

2 What kind of research do you think is represented in each of the images? What kind of research
could be used to produce the graph? Explain why you think these methods were chosen.

3 Conduct a seminar. One or two people should act as observers.

F Report to the class on your discussion and explain the strengths and weaknesses of each research
method. Give reasons for your opinions.

& Work in groups of four. Each person should research and discuss one of the four main types of
research. The teacher will give you a discussion task card with more instructions.

# Student A: find out about secondary research (information on page 103)
e Student B: find out about primary research (information on page 103)
s Student C: find out about gualitative research (information on page 104)

» Student D: find out about guantitative research (information on page 104)
a2
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 Vocabulary bank

A

Vocabulary sets
It is a good idea to learn words which go together, Why?
= It is easier to remember the words,
* You will have alternative words to use when paraphrasing research findings.

* itis not good style to repeat the same word often, so writers, and sometimes
speakers, make use of words from the same set to avoid repetition.

You can create a vocabulary set with:

synonyms words with similar meanings, e.g., dreamsivisionsifantasies
antonyms words with opposite meanings, e.g., male/female
hypernyms a general word for a set of words, e.g., doctor = physician, surgeon
linked words | e.g., young, teenage, in histher 205, middle-aged, old
Describing trends
You can use a variety of phrases to discuss trends and statistics.
Examples:
Go up No change Go down Adverbs
rise stay the same fall slightly
increase remain at ... decrease gradually
grow doesn‘t change | decline steadily
improve is unchanged warsen significantly
soar drop sharply
plunge dramatically
plummet
Stance

Speakers often use certain words and
phrases ta show how they feel about

In many cases, different
stance words and phrases are

what they are saying. used in spoken and written
Comman stance words are: language.
adverbs | arguably Spoken Written
naturally : ? il
enfitinately another thing add tionally
: it seems evidently
phrases of course, ...
it's essential to/that ... unfortunately | regrettably
we might say that ... believe contend




Skifls bank

~ Signpost language in a lecture I

’ At the beginning of a lecture, a speaker will usually outline the talk. To help listeners ,
understand the order of topics, the speaker will use phrases such as:

_ To start with, I'll talk about ...

| Then I'll discuss ...

. After that, we'll look at ...
I'll finish by giving a summary of ...

During the lecture, the speaker may:

indicate a new topic Moving on (from this) ...
say the same thing in What | mean is, ...
a different way That is to say, ...
i To put it another way, ... |
|| return to the main point Where was [? Oh, yes. '
| To return to the main point ...
l As [ was saying ...
Seminar language
The discussion leader may:
ask for information What did you learn about ...7

Can you explain ...?
| Can you tell me a bit more about ...? I

ask for opinions What da you make of ...?
This is interesting, isn't it?
bring in ather speakers What do you think, Majed?
What's your opinion, Evie?
Participants should:
be polite when disagreeing Actually, | don’t quite agree ...
make relevant contributions | That reminds me ...
give examples to explain a point | | can give an example of that. i

Participants may:

agree with the previous speaker ! agree, and that’s why ...
That's true, so | think ...
You‘re absolutely right, which is why ...

disagree with the previous speaker | / dan’t think | agree with that. In my cpinion, ... .
I'm not sure that’s true. | think ... |

link to a previous speaker As Jack said earlier, ...
Gaing back ta what Leila said a while ago ...
ask for clarification Could you say more about ...7 |

paraphrase to check understanding | So what you're saying is ... '
refer back to establish relevance Just going back to ... i

Participanits may not be sure if a contribution is new or relevant:
I'm sorry. Has anybody made the point that ...7? '
. I don’t know if this is relevant.
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VYGOTSKY AND PIAGET:

THOUGHT AND LANGUAGE

6.1 Vocabulary

B Study the words in the blue box.

1 Copy and complete the table, Put the words
in ane or more boxes in each case.

2 Add affixes to make words for the empty
boxes. (Some will not be possible.)

3 What is the special meaning of each word in
psychology?

4 Find a synonym for each word.

5 Group the words in the blue box according
to their stress pattern.

£ Study the pictures on the opposite page. Discuss these
questions using words from Exercise A.

1 Look at Picture 1 on the opposite page. What does
the picture show? What do you know about
cognitive development?

2 Look at Pictures 2 and 3. What concept does each
diagram illustrate?

3 Loock at Pictures 5 and 6. What do these learning
situations have in common?

€ Student A has written about the development of
cognitive skills, but there are some mistakes.
Change the blue words so that the sentences are true.

D Student B has also written about the development of
cognitive skills. Match each sentence with a corrected
sentence from Exercise C.

£ Look at Pictures 1 and 4 on the opposite page.

1 Write a paragraph comparing the learning
situations in these pictures.

2 Exchange your paragraph with your partner.

3 Rewrite your partner's sentences in your own
words.

¥ Think about the advantages and disadvantages of
learning in a group.

1 Make a list of the advantages and disadvantages of
learning in a group. Write a short paragraph about
them.

2 Write your paragraph again, using different words.

a6
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Difficulty of the task

Zone of Proximal Development
b Level of assisted performance

Level of independent performance




identifying subject-verb-chject in lang sentences » paraphrasing

. Discuss these questians,

1 What stages do babies and children go
through as they develop?

2 Do children of all cultures learn the same
things at the same stage of development?

3 Which comes first: language or thought?

= Look at the photographs on the right.

1 Lock at the following infermation. Decide
which is about Lev Viygotsky and which is
about lean Fiaget.

a He was born in Russia.
He trained as a biclogist,
He was born in Switzerland.

He was a psychalogist.

T o N o

He investigated the relationship between
language and thought.

f He is famous for his research into
cognitive development

2 Exchange information with your partner.

Look at the illustration, the title, the
introduction and the first sentence of each
paragraph on the opposite page. What will the
text be about?

Using your ideas from Exercises A, B and C1,
write some research questions.

Read the text. Does it answer your questions?

Study the highlighted sentences in the text,
Find and underline the subject, verb and object

or complement in each sentence. See Skills bank

& Two students paraphrased part of the text.

1 Which part of the text are these
paraphrases of?

2 Which paraphrase is better? Why?

4 Work in groups. Write a paraphrase of a

different part of the text. See Vocabulary bank
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Vygotsky and Piaget: thought and language

LANGUAGE
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Vygotsky's theory of cognitive development is
based on the social constructivist approach, which
proposes that both cognitive and linguistic skills are
developed through social interaction. Language is
an interface between people, allowing them to
construct and negotiate meaning. Importantly,
Vygotsky describes language as a cultural tool, a
means of passing on the accumulated knowledge of
a society from generation to generation.

According to Vygotsky, cognitive development is
culturally determined, which means that children
in some cultures will develop certain cognitive
skills to a higher level than in others, depending on
the importance of that particular skill to the culture.
Forexample, children wheo are brought up in a
society that values technology will learn to interpret
lcons on electronic equipment at a comparatively
voung age. In contrast, children in societies or
domains such as the indigenous people of
Australia, that value the ability to navigate a
landscape by its geographical features, will develop
the cognitive skills crucial to this particular ability.
In other words, learning is domain dependent.

Vygotsky also suggested that cognitive
development was dependent on the social
interaction of the child with an experienced
‘mentor’, who would lead it from its actual stage of
development to the next. Vygotsky used the term
‘zone of proximal development’ to describe a situation
in which a child receives support and guidance,
known as ‘satffolding’, to master a new skill.
Vygotsky considered language to be an essential
element in this process,

In contrast to this approach, Piaget’s model is based
on an idealized child living in a social vacuum. He
proposed that all children acquire cogmtive skills at
predetermined stages and in a specific order,

| Both Vygolsky and Piaget made significant contributions to research

into the development of thought and language. Although their models

differed in several ways, their effect on teaching methods has been, in

some respects, similar. This article will outline their approaches to

L | cognitive development, highlight the main differences between their
' | theories, and illustrate their influence on modem classroom practice.

regardless of the context in which they are learning,
Piaget's model of cognitive development, like
Vygotsky's, assumes that child ill develop
mental structures, or schemata, by interacting
experimentally with their physical environment. To
put it simply, Piaget saw the child as a ‘scientist’,
continually testing theories and learning from the
results. According to Piaget, when actual
knowledge, a current schema, is contradicted by
new information, a state of "disequilibrium’ is
created, and the enquiring mind tries to restore the
balance by adapting the schema to accommodate the
new information. Unlike Vygotsky, however,

Fiaget's paradigm largely ignores the importance of
social interaction on the cognitive development of

the child and, consequently, the role of language in

this process.

It is important to recognize that both Fiaget and
Vygotsky have made major contributions to
modern teaching methods. For instance, Piaget's
focus on the stages of cogndtive development, and
Vygotsky's concept of scaffolding in the zone of
proxmmal develapment have resulted in carefully
structured curricula for pre-school and primary
education, ensuring that children are given realistic
learning goals and adequate support. Just as
significantly, Vygotsky's emphasis on the
importance of social interaction in language
acquisition has had a profound effect on language
teaching methods for both children and adults. A
final example of the influence of both scientists on
teaching approaches is the relatively recent
development of peer teaching and collaborative
learning methods. Piaget's theory suggests that
listening to the opinions of other learners increases
instances of disequdibrium and, consequently.
learning. Vygotsky's model, on the other hand,
encourages more advanced learners to teach less
experienced learners through social interaction and
language.
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- __ﬁ_,ﬁ_ Extending _s:iffl'ls

A Study the words in box a from the text in Lesson 6.2.
1 What part of speech are they in the text?

2 Find one ar mare words in the text with a similar
meaning to each word.

£ Complete the summary on the right with words from
Exercise A.

C Study the words in box b.
1 What is each base word and its meaning in psychology?
2 How does the affix change the part of speech?
3 What is the meaning in the text in Lesson 6.27

D Study sentences A-E on the opposite page.

1 Copy and complete Table 1. Put the parts of each
sentence in the correct box.

2 Rewrite the main part of each sentence, changing
the verb from active to passive or vice versa.

E Look at the ‘Other verbs’ column in Table 1.

1 How are the clauses linked to the main part of
the sentence?

2 Insentences A-D, what does each relative
pronoun refer to?

3 Make the dauses into complete sentences.

6.4 Extending skills

A\ Make one sentence for each box on the
right, using the method given in red,

- language model tool domain

support structure major focus
Vygotsky's of cognitive
development soggests that
isa for passing the

traditions of a culture from one generauoen
ro the next. He saw cognition as
dependent. There is

a difference berween

Vygotsky and Piaget, whose

Wis more

on the ability of the child to create a
through

experimenrarion and withour

mental

~ social

linguistic  importantly
generation scaffoiding idealized
predetermined  scientist

Include the words in blue. Write all the
sentences as one paragraph.

B Study the notes on the opposite page,
which a student made about a case study,
Write up the case study. Include the ideas
from Exercise A.

1 Divide the notes inta sections to make
suitable paragraphs. Where should
the paragraph in Exercise A go?

2 Decide which ideas are suitable topic
sentences for the paragraphs. Which
idea can you use as a topic sentence
far the paragraph in Exercise A?

3 Make full sentences from the notes,
joining ideas where possible, to make
one continuous text.

The labelling of colours across cultures has been
investigated by research into linguistic relativity.
active  Far exarmple

Al cultures réfe_.; to a total of eleven ‘focal’ colours.
These colours include black, white, red, green and
yellow.
passive, participle It has established that

A 1995 study discovered that sometimes a language
identifies only two colours by name. The colours are
black and white.

Subject replacement, passive  carried out in 1985



Children may develop schemata L. Language, which is a cultural tool, is used to

through a process of experimentation, which
continuously tests their theories about their

enviromment

School curricula have been influenced by Vyvgotsky o
and Plaget, whose theories of cognitive

society to the younger.

another who is less advanced.

transmit traditional values from the older members of

development led to collaborative learning,
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A learner, having already mastered a skill, can mentor
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Reporting findings

You cannot use another writer's wards unless you directly quote. Instead, you
must restate or paraphrase.

There are several useful ways to do this:

use a synonym of a word or phrase

model ¥ paradigm
have resulted in 9 have ed to

change negative to positive and
vice versa

their models differ & their models
are not similar

use a replacement subject

cagnitive development depends on
the child’s culture < the child’s
culture affects its cognitive
development

change from active to passive or Viygotsky believed that learning
| vice versa was domain dependent < learning
was believed to be domain
k. dependent
change the order of information language acts as an interface
between individuals 9 people

use language to communicate

When reporting findings from one source, you should use all the methods

above.
Example:

Original text | Vygotsky’s model, on the other hand, encourages more
advanced learners to teach less experienced learners
through social interaction and language.

Report However, according to Vygotsky's paradigm, novices can
be taught through discussion by more skilled students.

important

When paraphrasing, you should aim to make sure that 90% of the words
you use are different from the original. It is not enough to change only a
few vocabulary items: this will result in plagiarism. A paraphrase should

only be used in conjunction with a clear acknowledgement of the source.

Example:

Original text | A final example of the influence of both scientists on
teaching approaches is the relatively recent development
of peer teaching and collaborative learning methods.

Plagiarism A final example of the effect of both scientists on
teaching methads is the relatively new development of
peer teaching and collaborative learning.
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Finding the main information
sentences in academic and technical texts are often very lang.

Example:

According to Vygotsky, cognitive development is culturally determined,
which means that children in some cultures will develop certain cognitive
skills to a higher level than in others, depending on the importance of that
particular skill to the culture.

You often den't have to understand every word, but you must identify the
subject, the verb and the object, if there is one.

For example, in the sentence above, we find:

subject = cognitive development subject = children

verb = is determined verb = will develop
object = none object = cognitive skills
Remember!

You can remove any leading prepositional phrases at this point to help you
find the subject, e.g., According to Vygotsky, ...

You must then find the main words which modify the subject, the verb and
the object or complement.

In the sentence above, we find:

Which cognitive development? = determined
How determined? = culturally

What children? = in some cultures

How develop? = to a higher level than in others
Which cognitive skills? = certain

Ellipsis

Semetimes, if the meaning is clear, words are implied rather than actually
given in the text.

Examples:
.. will develop the cognitive skills (which are) crucial to this ability.

He proposed that all children acquired cognitive skills at predetermined
stages and (acquired them) in a specific order,




MEMORY

7.1 Vocabulary

A Study the words in box a.

1 Match nouns in column 1 with nouns in column
2 1o make compound nouns.

2 Which word in each phrase has the strongest
stress?

B Study the phrases in box b.
1 Complete each phrase with one word.
2 Is each phrase normally followed by:
* a noun (including gerund)?
» subject + verh?
® an infinitive?
3 What is each phrase used for?

C Lock at the pictures on the opposite page showing
the process of transferring experience into long-
term memory. What happens at each stage?

D Read extracts A-F on the right. They are from a
leaflet about memory.

1 Match each extract with a picture on the
opposite page.

2 Complete each sentence with one or more
phrases from box b.

E Look at the flow chart on the opposite page. What
process does it show?

F Read the text under the flow chart.

1 Complete the description using phrases from
box c.

2 Which sentence describes each part of the chart?
3 Which part of the chart isn't mentioned?

stanpuﬂ_ﬁ& retaining sensory process
 immediate recycled retrieve network ;!

S

& Match the phrases in box d with the highlighted
phrases in the text.
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 brain information  association  bank
learning capacity disability

maintenance memory  rehearsal
memary starage retrieval  tissue
word working

~ asshown.. aswell.. inaddition ...
in order ... insuch a way ... in the case ...
known .. theend... theuse...

AL Information in the short-term memory is
recycled through the hippocampus
ircan be smred as long-term
memory (LTM),

E — short-cerm memory {STM], Lht_
informarion is stored in the frontal lobe of the
brain,

€]l the thalamus, the hippocampus
plays an important role in creating memary.

BT e picture, the thalamus sends
the information w the cortex for processing
and storage.

[E] _ beprocessed hy the brain,
information must first be registered by the
Mmﬂl}’ I:ITF.I:H; A

[F| The sensary system retains informarion for
fractions of a second before transferring it w
the partof thebrain e
thalamus,
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| in the final stage  a number of
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Long- and short-term memory

'ﬁﬁnmmnm iniveriny rehearsal

Memory Memory / Memory
. i . Worki
- millisecond — Memory doys, months,

~B )

A flow chart is a useful tool for illustrating the relationship between the different stages in a A
For example, this chart shows the stages involved in creating short- and long-term memory. Short-term
memory is a way of storing information for use, On the other hand, long-term memary is a
systemfor__  information we need to over extended periods of time. In the first
stage of the process, the brain receives information through stimuli. Then this information is
stored ina of neural connections which constitute short-term memaory. Before it
can be transferred to the long-term memaory, the information must be ‘rehearsed” or in the
short-term memory system. At the end of the process, it is stored in the long-term memory.




M You are going to hear this lecture, Write four
questions you would like answered.

B ¥ Listen to Part 1 of the lecture.

1 What is the lecturer going to talk about today?
Write yes, no or not mentioned.

¢ information retrieval
+ encoding information
* definition of memory
s types of memory
* creation of memory
= forgetting =

2 What are the four main stages of memory?

C ¥ Listen to Part 2 of the lecture.
1 Make notes in an appropriate form.
2 What is another word for input?
3 What does encoding mean in the context of memory?
4 Were your guestions in Exercise A answered?

) Match each phrase in the first column of the table on
the right with the type of information that can follow.

E 9 Listen to Part 3 of the lecture.

1 Make notes an the information that comes after
the phrases in Exercise D.

2 Were your questions in Exercise A answered?

* sequencing information in sentences

Psychology
Faculty

Memory (Lecture 1)

Leclure overview

¢ Memory process

M DFORD [ insereraty

» Recent thearies

* Types of memory  « Forgatting
* Eorly theories
’ |
Fixed phrase Followed by ...
1 Animportant | a different way ro think

concepr (is) ...

abour the topic

=4

What do 1 mean
by ..}

an imaginary example

3 Asyou can a key statement or idea
58€, ... .
4 Looking atit |a concluding comment
another way, ... | giving a result of
something
5 In historical a new idea or topic thar
terms, ... the lecrurer wants to
discuss
& Say.. a comment about a
diagram or picture
7 The point is ... |an explanation of a word
or phrase
8 In this way ... |a general ides put intu a

historical conrexr

E ¥ Listen for sentences 1-4 in Part 4 of the lecture. Which sentence (a or b) follows in each case? Why?

see Skills bank.

1 There are several theories about why people forget events.
a Faulty encoding, displacement, brain damage, lack of use and repression are amungst them.
b Amongst them are: faulty encoding, displacement, brain damage, lack of use and repression.

2 Faulty encoding means that certain information may not be available because it hasn't been

recorded correctly in the first place.

a This could happen when there is physical damage to the senses - to hearing or sight, for example.
b Physical damage to the senses of hearing or sight may make certain information unavailable.

3 Another reason why information may not be available is if it has been replaced by new information.

a This particularly applies to short-term memory.
b Short-term memory is often affected in this way.

4 In some cases, information may not be transferred from short-term to long-term memory as a

result of damage to the hippocampus,

a There are several important parts of the brain, as you will remember, including the hippocampus.
b Asyou'll remember, this is the part of the brain that recycles information and converts it into

long-term memaory.

& This lecturer is not very well organized. What problems are there in the lecture?
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A §F Listen to some stressed syllables. Identify the word below in each case. Number each word.

Example;

You hear: T mat /maet!

You write:

1 cortex wie- 0 1 5 hippocampus
2 decay _——— 6 maintenance
3 displacement _ 7 rehearsal

4 encoding — 8 repression

B §¥ Listen to the final part of the lecture from
Lesson 7.2,

1 Complete the notes on the right by adding
a symbol in each space.
2 What research task{s) are you asked to da?

€ Study the phrases from the lecture in the blue
bax. For which of the following purposes did
the lecturer use each phrase?

to introduce a new topic

to emphasize a major point

to add points

to finish a list

to give an example

to restate

[ Rewrite these sentences to give a special focus,
Begin with the words in brackets.

1 Freud claimed that hypnosis was an effective
method for accessing repressed memories, (it)

2 Hypnosis can help eyewitnesses return to
the moment of a traumatic event. (What)

3 A full understanding of the disadvantages
of hypnosis is very important. (What)

9 retrieval

10 sensory
11 thalamus
12 traumatic I

Memory _ easy to corfuse

I some factors —_ wconscious,
Fr!ﬂratﬁvad-dm_ﬁi-ﬁnemww
expect fo see

. El'ra'gm’rw_&'”mfrac.aﬂ_,

Hypriosis — helps witresses remember detals

of crmes

BUT rot dways rehable

remember P.'E;i'

PR T

et cetera
In other words, ...
Let's take ...

Let me put it another way.
Not to mention the fact that ...
Plus there’s the fact that ...
The fact of the matter is, ...
You've probably heard of ...

4 The memaory can very easily be confused because it depends on so many factors. (Two sentences.

First = t’; second = 'The reason’)

5 Hypnosis can remind pecple of the feelings they had at the time they witnessed an event. (The

advantage)
See Skills bank.

E Choose one section of the lecture, Refer to your notes and give a spoken summary. Use the fixed phrases
and ways of giving special focus that you have looked at. See Vocabulary Bank and Skills bank.

F Work with a partner.

1 Explain what kind of problems people experience when recalling the details of an event they

have witnessed.

2 Present your account to another pair. Practise using fixed phrases and ways of giving special focus.
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A Look at the article and drawings on the opposite page
1 What do they show?
2 How are they related to each other?

B §# Listen to the first extract from a seminar about
hypnaesis and memary.

1 What question will the students discuss?

2 Name two factors that affect memory recall
under hypnosis.

C  §# Listen to Extract 2 of the seminar, Are these sentences
true or false?

1 Peaple are more suggestible under hypnosis.

2 The hypnotist's questions have no effect on the
recovered memary.

3 Eyewitness evidence is not reliable.

4 People under hypnosis deliberately create false
memaories.

5 Recovered memories can become false memories.

D Study tasks a-d below and the phrases in the blue box.
1 Write a, b, c or d next to each phrase to show its use.
a introducing
b asking for clarification
¢ agreeing/disagreesing
d clarifying
2 ¥ Listen to Extract 2 again to check your answers.

&£ Work in groups of four to research four areas of memory. Each

persan should choose a different area.
Student A: Read about repression on page 103,
Student E: Read about schema theory on page 103.

Student C: Read about amnesia on page 104.
¢ Student D: Read about episodic memory on page 104.

After reading the notes, report back orally to your group. Use

fixed phrases to ask for and give clarification.

F Work in groups of four.

1 Three group members should look at the CCTV images on this

page for 10 seconds and then cover them up.

2 The fourth person should interview the other members of the

group and decide what the CCTV images show.
3 Asagroup, discuss possible interpretations.

4 Report to the dass on your discussion, giving reasons for your decisions.

I'd like to make two points.
First, ...

Can you expand on that?
The point is ...

What's your secand point?
My second point is that ...
Yes, but ...

| don't agree with that
because ...

Sorry, but who are we talking
about exactly?

We need to be clear here,

I'd just like to say that ...

In what way?

What I'm trying to say is, ...
Can you give me an example?
Look at it this way.
Absaolutely.

A T T

L2




THE NEWS

s Podium: How hypnosis plays tricks on police wiinesses

e ———

1 MARK KEBRBELL Tuoesday, 28 September
" | From aospeech by the the: police would like. fomnsc psychologsts have
| levturer in piychology ot Unfortumately, evewitnesses  devoted a great deal of toe
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surprising thut eyewinesses exonerated by DNA evidence.  of the public aml practiioners
are @ crucinl part of many af hypnosis belicve it cim
palice investigations, Becuuse of the mle of improve memaory, and many

eyewitness evidence in the hyprintists are willing to offer
criminal justsce sysien, their services e the police.
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This iz 3n exrac n‘ the artiche. The mﬂpln views of the auther have not been fully expressed

Child, aged 6. Adult, regressed under hypnosis to age 6.
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Recognizing fixed phrases from psychology (1)
There are many fixed phrases in the field of psychology.

Examples:

Phrase Meaning in the discipline

neural network a group of neurons connected to each other
repressed memories | memaories that have been ignored by the conscious mind

post-traumatic stress
disorder

a mental condition caused by a traumatic experience; symptoms
include nightmares, flashbacks, panic attacks

sensary system

a network of physical senses, including sight, hearing, touch, taste
and smell. '

Keep a list of fixed phrases used in psychology and remind yourself regularly of the

meaning.

Recognizing fixed phrases from academic English (1)

There are also a large number of fixed phrases which are commonly used in academic and

technical English in general.

Examples:

Phrase What comes next?

As we have seen ... a reminder of previous information

An impartant concept is ... one of the basic points underlying the topic

As you can see, ... a reference to an illustration OR
a logical conclusion from previous information

As shown in ... a reference to a diagram or table

.. In such a way that ... a result of something

:1::::;:”[2:':? X X = reminder of last point, Y = new point

In the case of ... a reference to a particular topic or, more aften, sub-topic

At the same time, ... an action or idea which must be considered alongside
another action or idea

... based an ... a piece of research, a theory, an idea

Bear in mind (that) ... key information which helps to explain (or limit in some
way) previous information

The point is ... the basic information underlying an explanation

in order to (do X, Y)

X = abjective, Y = necessary actions/conditions

In historical terms, ...

the history of something previously mentioned

IR Othar WorDs - the same information put in a different way
Looking at it anather way, ...

In this way ... a result from previous informatjon

Say ... an example

What do | mean by (X)? an explanation of X

Make sure you know what kind of information comes next.




‘Given’ and 'new’ information in sentences

In English, we can put important information at the beginning or at the end of a
sentence. There are two types of important information.

1 Information which the listener or reader already knows, from general knowledge
or from previous information in the text. This can be called 'given’ information. It
normally goes at the beginning of the sentence.

2 Information which is new in this text. This can be called ‘new’ information. it
normally goes at the end of a sentence.

Examples:
In Lesson 7.2, the lecturer is talking about theory, so theory in general = given
information.

Given New

There are several theories | about why people farget events.

Amongst them are; faulty encoding, displacement, brain damage

lack of use and repression.

Giving sentences a special focus

We sometimes change the normal word order to emphasize a particular point, e.g., a
persan, an object, a time.

Examples:

Nermal sentence In 1884, William James distinguished between “short-term’
and leng-term’ memory.

Focusing on person | It was William James who distinguished ...

Focusing on object | It was the difference between ‘short-term' and ‘long-term’
memuory that William James distinguished ..

Focusing on time It was a5 far back as 1884 that William James ...

Introducing new information
We can use special structures to introduce a new topic.
Examples:
Memary is my subject today.
2 What | am going to talk about today is memory.
Long-term memory is very important.
2> What is very important is long-term memary.
Many factors cause confusion
< The reason for the confusion is that there are many factors.

Different questions result in different memaories.
2 The result of different questions is different memories,

Clarifying points
When we are speaking, we often have to clarify points. There are many expressions
which we can use.

Examples:
Let me put it another way ... What I'm trying to say is ...
Look at it this way ... The paintithing is ...

P
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8.1 Vocabulary

A\ Discuss the following questions.
1 What does the word insanity mean to you?

2 Which words in box a are correct psychological terms
and which words are colloquial? What do they mean?

E What stereotypes are depicted in headlines A-D on the
textbook page opposite?

£ Look up each noun in box b in a dictionary.
1 Isit countable, uncountable or both?
2 What is its psychological meaning?
3 What is a good synonym?
4 What useful grammatical information can you find?

D) Study the twao lists of verbs in box ¢.
1 Match the verbs with similar meanings.
2 Make nouns from the verbs if possible.

E Look at the Hadford University handout.

1 How does the writer restate each section heading
within the paragraph?

2 Find synonyms for the blue words and phrases. Use a
dictionary if necessary.

3 Rewrite each sentence to make paraphrases of the texts. Use:

* synonyms you have found yourself
& synonyms from Exercise C

« the nouns you made in Exercise D
* passives where possible

* any other words that are necessary

Example:
Melodramatic headlines in the press can affect sales
considerably.

3 Newspapers sell far mare when they have
sensational headlines,

I Study the chart on the page opposite.

1 Look up the definitions of the types of crime represented
in the chart.

2 What crime is most commonly committed by people with
mental disorders? Why do you think this is?
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MENTAL DISORDERS: POPULAR MYTHS

1-I'"‘t = *

autistic crazy deranged
insane lunatic

psychotic retarded mad

=

g - 2 y P
‘._: abuse delusion
dissociation episode frenzy
imbalance mood pact
psychosis suicide syndrome

| ) 2
' characterize w&
expel | connect
exploit eliminate
link  display
lose touch (with) continue
manifest . be detached {from)

| perpetuate  differ
- propagate  define
vary taiue ad\rantage of

%DFORDUMMH}

Stereotypes of mental illness

A Sensationalism in the press
Mekodrainmtiy hw.ﬁnws in the newspapers
improve sales. Wirh this in mind, the press
exploits primitive emations, such s fear and
aggression, by representing mentally ill people
ax dangerous and antisocial. This is achieved in
two main ways: by linkmg mental iliness o
viodent erime, and by using specific kanguage to
perpeluae msconceprions of mental disorder:

B Mental health and violence

There i 8 popular belicl that people who suffer
from mental disorders are violent. This is not
supparted by research, which has found that
whmiduting behaviour charscienzes only wsmall
number of patients suffering from acute
paychotic spaodes,



STEREQTYPES AND THE MEDIA

Sensational newspaper headlines perpetuate negative stereatypes of mental iliness by linking it with
viclence, aggression, crime and death.

Look at the newspaper headlines on this page and identify the negative stereotypes they evoke.

~ Crazies set fire
to primary school!!
- Schizophrenic kills
mother in stabbing frenzy
omputer scam

AGERS

Autistic genius in ¢

DEPRESSED TEEN
[N SUICIDE PACT

MENTAL HEALTH AND VIOLENT CRIME

Research has found that only 5.2% of viclent crimes are committed by people suffering from severe
mental disorders. The chart below shows a breakdown of the types of violent crime included in this
5.2%.

Types of crime as a percentage of total violent crimes commitied
by patients with severe mental iliness: 1988-2000

Sexual
offences
12%

Assaulting a
palice oificer
1%

Threatz and
harassment
18%

Soune: Fazed 5. & Grann, M (2006, The Population mpact of Severe Mental HNness an Vickent Crimg. Asmenoss Jowns' of Pepchialre 783 8




8.2 Reading

B Link the causes of mental illness in this list with
the items in the blue box:

a chemical imbalance in the brain
b traumatic experience

¢ poverty

d genetics

e abuse in childhood

f drug abuse

1 Which are stereotypically associated with
violence?

2 Give an example of a common belief
related to mental iliness,

5 Look at the five essay types on the right.
1 What should the writer do in each type? &

2 Match each essay type with ane of the
questions below the slide (A-E).

3 What topics should be covered in each
essay question?

L Read the title of the text on the opposite page €
and the first sentence of each paragraph.

1 What will the text be about?

2 Choose one of the essay questions in D

Exercise B. Write four research questions
which will help you to find information for
YOUr essay.

[} Read the text.

1 Using your own words, make nates from
the text on information for your essay
question,

2 Work with another person whe has chosen
the same essay question as you. Compare
your notes,

E Study the highlighted sentences in the text.
1 Underline all the subjects and their verbs.

2 Which is the main subject and verb far
each sentence?

I Study the table an the right.
1 Match each word or phrase with its
meaning.

2 Underline the waords or phrases in the text
which the writer uses ta give the
definitions. See Vocabulary bank

o4

| essay types » complex sentences with passives « definitions

schizophrenia  hysteria
dissociative identity disorder anxiety
phobias  depression

ﬁimmm Cntursity

There are five main essay types in
psychology:

® descriptive

® analytical

® comparison/evaluation
& argument

® practical report

“Violent crimes are often commured by tﬁm who are
mentally ill." To whar extent do you agree with this
statement? Give examples to suppart your paints,

Describe four stereotypes of mental illness. How
do they relate to the symptoms of real illnesses?

Explain the methods used by the media o
influence popular images of mental illness,

Describe Asch’s conformity experiments. How do
they explain the influence of the media on

individoal attitodes m menal illness?
Qutline the differences and similarities berween
schizophrenia and dissociatve identry disorder.

. Word/phrase Meaning
| 1illusion a psychiatric disorder which
disconnects different
aspects of the personality
2 depression unreasonable or illogical
heliefs
3 mood a mental disorder
characterized by losing
touch with reality
4 psychasis an event that only occurs in
the mind of an individual
5 delusions an emotional state
6 multiple a moad disorder that makes
personality a person feel very sad and
unable to live an active life




‘You must be crazy!’
(popular misconceptions about mental illness)

Attitudes to mental illness have varied significantly
throughout history and across cultures. For instance,
to this day, some preliterate societies (having no
written language) believe that individuals who
behave abnormally are gifted with supernatural
healing powers and clairvavance; that is, the ability to
see into the future. In other words, the mentally il are
highly respected in some communities. In contrast to
this, people suffering from mental illness in Europe in
the Middle Ages (AD 500-1500) were accusad of
being possessed, that is to say, controlled, by demons
or evil spirits. Attempts to expel these evil spirits
involved cruel physical punishments, and isolating or
imprisoning the * ", These traditional beliefs
are probably responsible for the fear with which
mmtal illness i ls 8 mached. For even in a modemn
the physiological causes of
mmmmﬁrwmmd than in the
past, prejudices and misconceptions about mental

Onge of the most common myths about mental iliness
is that it is an illusion; that it is ‘all in the mind’,
depression being a case in point Because depression
is associated with tiredness and lack of motivation
which are, to some degree, normal in evervday life,

it is not always easy to distinguish between natural
reactions to life's challenges and the symptoms of
clinical depression, a mood disorder. As a result;
peaple suffering from depression are often seen as
‘weak’, and are expected to exercise self-control to
stop feeling depressed. Research has found, however,
that depression is the result of chemical imbalances in
the brain which affect mped, or emotional state, and
is, therefore, a ‘real’ fllness with physiological causes.

A secomd widespread myth about people who suffer
from mental illness is that they are dangerous and
violent. In reality, violence relabed (0 mental
disturbance is usually only seen during rare episodes of
severe psychosis, when en individual loses touch with
reality. According to Pescosolido’, the most common
causes of violence are aleohol and drag abuse, followed
2 long way behind by schizophrenia and depression.
Another misconception about people afflicted with
mental illness is that they are out of touch with
eeality. It is true that some disorders, such as
schizophrenia, may result in delusions -
unreasonable beliefs, and hallvcinations. However,
the majority of people with mental illnesses,
including depression, anxiety, phoblas and bipolar
disorder, are completely in touch with reality,

Schizophrenia is a widely misunderstood disorder
which is characterized by the creation of an irrational
interral world, The Greek roots of the word schizo,
meaning spiif, and pheene, meaning mind, have Tead to
the popular belief that schizophrenics suffer from split
minds or dual personalities. As a result, schizophrenia
is often confused with multiple personality disorder
{another name for dissociative identity disorder),
which is, in fact, the result of traumatic events,
wlumas schizophrenia is largely inherited.

1= interesting to ask how these popular myths are
perpemahﬂ in modern society. Asch’s experiments in
conformity” explain how the attitudes af individuals
are influenced by group opinions. One example of
this is the media. including film, which has a
powerful influence on popular views and is often
respensible for propagating negative stereotypes of
those who are mentally ilL
Looking at films first, it is easy to find examples of
melodramatic mistepresentations of mental illness.
A film such as The Thrae Faces of Eve(1957), which is
based on the true story of Eve White's multiple
personality disorder, dramatizes her illness. One Flew
over the Cackng’s Nest (1975) is another film in which
the more alarming face of mental illness is
represented. What is particularly powerful about
this film, however, is the emphasis placed on the
oppression and maltreatment of the patients by the
medical staff at the psychiatric hespital,

The press is another field of the media which
encourages the public to continue believing in
stereotypes of mental disorders. Newspaper reports
routinely link violent crime with mental illness, and
more specifically, use terminology related to mental
liness to reinforce negative images.

In conclusicn, it can be seen that, in spite of advances
in psychiatric diagnosis and treatment, mental illness
i= still widely misunderstood. Megative stereotypes,
encouraged by the media, persist in modern sobiety,
and mentally ill people are commonly perceived as
weak, dangerous, violenl, delusional, eriminal and
frighteningly unpredictable.

Heferenoes:

! Pearsodicho, B.A, Momahan, |, Link, 8.0, et al (199%). The public's
view of the competence, dangerousniss, and nesd for legal coerckon
of persans with mental health problems. Asericar fmormal of Pubfic
Health, B9, 1039145,

* Parrin. 5. and Spencer. T.F, (19811 Independence or conformity in
the Asch experiment as & neflection of coltural and situational fuactons.
Srivandy fourrinl of Spcial Paychology, 20033, 205210,



8.3 Extending skills

A Find the words in the box in the text in Lesson B.2. [ misconception  attitude

1 What part of speech is each word? culture  prejudice  delusion
2 Think of another word which could be used in place of inherited split melodramatic
the word in the text. Use your dictionary if necessary. alarming terminology
B Study sentences A-D from the text in Lesson 8.2. Al These traditional beliefs are probably
1 Identify the dependent clause. respansible for d“ I'w with which mental
2 Copy the table under the sentences and write the parts e *
of each dependent clause in the table. & Aflm such as The Three Faces of Eve (1957),
" : . wiurlimbﬂuedw&letmnnlurfnfhz
3 Rewrite the sentence using an active construction. rersonality disorder,
Example:
A Peopie often approach mental iliness with fear, ‘€1 Sehizophrenia is a widely misunderstood
probably as a result of traditional beliefs. disorder which is characterized by the

creation of an irrational internal world.

L Read the essay plans and extracts on the opposite page. B One Flew over the Cuckoo’s Nest (1975) is
sp 1 unmhﬁﬂlmtn\ﬂll&thma.hmhg
T M a2, .
Hifd'l each plan with an essay title in Lesson 8.2 ace ok e
2 Which essay Is each extract from?
3 Which part of the plan is each extract from? Subject | Verb | By whom/what
- .

D Work with a partner. ,,lp,m; approsched | o

1 Write another paragraph for one of the plans. i | |

2 Exchange paragraphs with another pair, Can they identify where it comes from?

8.4 Extending skills

A Make complete sentences from these notes. Add words as necessary.

Al in conchision — lmited rumber — severe mental 8 Studes — crime ~ psychatrc. doorders —~ show -
llress = violert crimes ~ but - mare fkely - vietims PMHW*MMWM

'€ however - majority — mentsl lnesses - 0 research ~ demonsirated — fhough ~ mental liress
rat linked — viclent crime -.n'u:,a—ﬂriwd ~ senall rumber - vidlertt crmes -
- alechol sbuse ~ responsble - hgher percentage
£ fist - A‘.'h"ﬁﬁ’ *Fﬁ!r'lﬂl'w#'

mental disorder - be - camva'h‘r ¥ for it Pop.da-baﬁaf pnaple
associated - aggresson MHWM - viciert ard dargercus

B The sentences in Exercise A are topic sentences for paragraphs in essay A in Lesson 8.2. Put them in the
best order for the essay. What is the main topic for each paragraph?

€ Look at the essay question on the opposite page.
1 What kind of essay is this?
2 Do some research and make a plan.
3 Write the essay. See Skills bank.
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Essay plans

A

iy

Iekroduction: tuo disorders ' I Inbroduction: socid 'rq:n‘i'mu'F
i:.nhmﬂnhd l:.mfu:&d) dlTerant D&T&Tﬂ‘!}c defarytion ﬂrwﬁnﬂ'}: gee
symptoms ond couses; aime of ecsay essdy ams

Deserbe symptoms of disorders | Z Aschs e maprity can influence
and 2 ehadls eveny when magrity is wrong
SR IR || = (e 3 Descnbe expervrent: methadology

4 Describe results; rdavidals cofamed to the

Tlustrobte similorities betosens

' % i L= o :
iﬁ:ﬁ-é.m_. behaviour, touses, : L'i ] st ablacd of sats ke ze
réatmants bl Harks
Llustrote dfferesces betuoean 4 D ke w}_ A
decrders; behoviour, couses, " s-Hséaymdsmd I T
treatments fo meda riflerce on rdwdud oprion
Contlugion: dGitorders | and 2 ara 7 Corchsor: Aschs experments demorshrated
gimilar; delugions, detachment Srom terdercy fo corformiy; socil confext and
reality; but diflerent couses and hstory rot fully accourted for; relate to
treatment effect of meds on wdeperdent cpnon.

Essay extracts

L

To summarize, it is clear that schizophrenia and dissociative identity disorder are similar in the
sense that patients with both disorders may lose touch with the outer world as they construct

an indapendent inner reality. In the case of schizophrenia, this inner world is disorganized and
incoherent. In contrast, the patient with dissociative idenbty disorder may have distinct boundaries
between their diflerent personalities and experienca very little confusion. The causes ot
schizophrenia are thought to be physiological and genetically influenced, whereas dissociative
identity disorder is the result of traumatic or stressful events. Schizophrenia is usually treated

with medication and hospitalization. In contrast, medication Is not commonly recommended as

a trealment for dissociative identity disorder, which is generally treated with psychotherapy.

Successiul social groups require a high degres of cooperation between individuals, which can be achieved In
various ways. One of these is the exercise of sodial pressure by the majority on the indwidual to behave in a
certain way oradept a particular behef. Conformity is the act of changing individual behaviodr in responss
to group pressure. it is important to understand the effects of conformity becauss nis 2 ul socil
phenomenon affecting most sectors of sadety, mcluding education, politcs and commerze. This essay will
outline Asch’s hypothesis of conformity, describe the methodology and results of his expetiments and discuss
them in the light of cther research.

Essay question

In 1999, thirteen young people were killed in a violent attack by two pupils of Columbine High Schoal,
Colorado, The attackers also died. Since then, a number of high school and college massacres have
been carried out by adolescent males in the United States and Europe. To what extent do you think
mental iliness s the cause of this extreme violenca?
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Understanding new words: using definitions

You will often find new words in academic texts. Sometimes you will not be able
to understand the text unless you look the word up in a dictionary, but often a
technical term will be defined or explained immediately or later in the text.

Laok for these indicators:

is or are . itis an illusion

brackets ... {another name for dissociative identity disorder)
or mood, or emotional state

which Schizophrenia ..., which is characterized by the

creation of an irrational internal warld.

a comma or a dash (=) | ... depression, 2 maod disorder

immediately after ... delusions — unreasonable beliefs
the word or phrase
phrases such as that | ... clairvoyance, that is, the ability to see into the future,

is, in other words In other words, the mentally ill ...

Remember!

When you write assignments, you may want to define words yourself. Learn to
use the methods above to give variety to your written work,

Understanding direction verbs in essay titles

Special verbs called direction verbs are used in essay titles, Each direction verb
indicates a type of essay. You must understand the meaning of these words so
you can choose the correct writing plan.

Kind of essay Direction verbs

Descriptive State ... Say... Outline ... Describe... Summarize ...
What isiare ...?

Analytical Analyze ... Explain... Commenton .. Examine ...
Give reasons for ... Why...? How..?

Comparison/ Compare (and contrast) ... Distinguish between ...

evaluation Evaluate ... What are the advantages andlor
disadvantages of ... ?

Argument Discuss ... Consider... (Critically) evaluate ...
To what extent...? Howfar...?

Practical reports Qutline ... Explain ... State .. Describe ...
Summarize ... Discuss ...




Choosing the correct writing plan

When you are given a written assignment, you must decide on the best writing plan before
you begin to write the outline. Use key words in the essay title to help you choose - see
Vocabulary bank.

Type of essay - content Possibie structure
Descriptive writing ® introduction
List the most important points of something: e.g,, in a | o point/event 1
narrative, a list of key events in chronological order; a & point/event 2
description of key ideas in a theory or from an article * point/event 3
you have read. * conclusion
Summarize points in a logical order.

Example:

Describe four stereotypes of mental iliness. How do they

relate to the symptoms of real ilinesses?

Analytical writing * introduction
List the important points which in your opinion explain a definitions

the situation.
Justify your opinion in each case.
Look behind the facts at the how and why, not just

* most important point:
examplefevidence/reason 1
example/evidence/reason 2, etc.

what/who/when. * next point:

Look for and guestion accepted ideas and assumptions. example/evidence/reason 3
Example: example/evidence/reason 4, etc,
Explain the methods used by the media to influence * conclusion

popular images of mental illness,

Comparison/evaluation # introduction

Decide on and define the aspects to compare two subjects. | ® state and define aspects

You may use these aspects as the basis for paragraphing, Either:

Evaluate which aspect(s) Isfare better or preferable and
give reasons/criteria for your judgment.

# aspect 1: subject Av. B
® aspact 2: subject Av. B

Example: or:
What are the differences between schizophrenia and » subject A: aspect 1, 2, etc.
dissociative identity disorder? # subject B: aspect 1, 2, etc.

» conclusion/evaluation
Argument writing # introduction: statement of issue

Analyze and/or evaluate, then give your opinion in a
thesis statement at the beginning or the end.

Show awareness of difficulties and disagreements

by mentioning counter-arguments.

Support your opinion with evidence.

Example:

"Wiolent crimes are often committed by those who are
mentaily il To what extent do you agree with this
statemant? Give examples to support your paints.

# thesis statement giving opinion
» define terms

# point 1: explain + evidence

= point Z: explain + evidence, etc.
» conclusion: implications, etc.
Alternatively: L
» introduction: statement of issue
# define terms

» for: point 1, 2, etc.

# against point 1, 2, etc.

» conclusion: statement of opinion

Practical reports of experiments and studies

Dutline the problem and previous experiments. Explain
why you carried out the experiment (rationale). State
your hypothesis. Describe the experiment. Summarize
and discuss results.

Example:

How do Asch’s conformity experiments explain the influence

of the media on Individual attitudes to mental iliness?

» introduction: background to problem,
literature review, hypothesis

» methodology: participants,
methodology, tasks, measurements

o results: summary of findings, graphs

o discussion; assess findings in refation
to hypothesis, suggest future research
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9.1 Vnrabutary

PERSONALITY

M Match the words to make fixed phrases.

0 = @ W s W A e

personality ||

identical
genetic
self

factor
trait
social
emational

Loooonn

a inheritance
b analysis

¢ theory
stability
twins
cognition
traits
actualization

T wo == o o

£ Study the words and phrases in the blue box.
1 Complete each phrase in column 2 with a word

2

from column 1.

Which phrase can you use to:

agree cnly partly with a point?
begin talking about several points?
talk about a particular example?
introduce the first of two ideas?
introduce the second of two ideas?
focus on the most important peint?
give a reason for a point?

mention an idea?

talk about certain circumstances?

L Look at the pictures on the opposite page.

) Read the extract from the Hadford University handout

1 Match the following personality theories with each
psychologist: self-efficacy, trait theory, humanism,

3 Match each person with the correct quote (A-E).

self-actualization, situationism.
2 Which of these psychologists supported soclal

construction?

4 Replace the words in italics with a phrase from

Exercise B.

about personality theories on this page.

1 Match the blue words in this extract with the
definitions on the opposite page.

2 Use your dictionary to check words you do not know.

E Complete the table on the right.

70

sudies,

® Bandura claimed thar self-ciiicacy is

.. start with
s pmpln think
.. other hand
tﬂ o Sxtent
an ... one hand

.. real question is

' on... grounds that

in ... case like this
in...sort -:}f ﬂtuatmn

ﬂamww

® Important research into Mgemcuﬂm of
personality truits has been based on twin

increased by autonomy.

- Ehﬂﬂ] :ﬁu& wmullwmnl.ermﬂth methad,

® The five-factor model ufp:rmﬂiqrmm
t!u: elements of cxiroversion and neuroticism.

® According 1o Mischel’s theory of
situationism, the personality varies in

d:iﬁuwmm

& MNomothetic

L R LR T 6 T e T R

i, which focus on

‘commeon traits, are not incompatible with

idiographic approaches 1o personality.

Base form

Other related forms

actualize

n:.h;maau.l.'rnﬁ

actunlized

arguse

conceptualize

consist

explain

inherit

resemble

specify

typify




lt o
Woltm
o T h LS e L
o It s important for individoals o have conrrol oneer
their personal circumstances, When rivls happens they
fumetion mare effectively.’

B | "All human beings have a hierarchy of needs. Firsthy,
we must fulfil our physiologeeal need for food and
water.”

*Fitey say the personality s comprised of thousands of
traits. | don b apree complenely. | think there are only
two mtn trails: introversion and extroversion.”

s Jirgen Eysanck 14 March, 1916 Sagtember, 1997)

Mokl {1530

et Bandurn {4 Decamber, 19051
L ] O,

1 ‘Researchers claim that people’s behaviour is

consistent with their personality traits. But [ think e

fmpovtan thimg 1s how each situation influences their

actions,’

‘Wi are the only experts on oursehves. This is becanse
the 'way 2ach of us perceives the warld 1% unique.”

e

Definitions

A the detalled analysis of spacific alemants of a
personality

B the study of the interaction of several aspects of
personality

C an individual's view of their ability 1o realistically
achipva their aims

D through the inherilance of a chromosome patiern
which determinas & characlersic

wwiw hading ac. uklipey/osl

the approach o personality that focuses on
individual characteristics

research that compares the responses of
monozygotic (identical) or dizygotic (fraternal)
siblings

personal qualities thal make peaple unigue, but
which are also shared with others

the quality of being sociable and open 1o others

the theary that persenality is not fixed, but
detarminad by circumslances




A\ Study the slide on the right. What questions do
you think the lecturer will answer?

B §¥ Listen to Part 1 of the lecture.
1 Complete the Notes section below.

2 What is the lecturer's stary about? Why is it not

given in the notes?
3 Complete the Summary section.
4 Answer the Review guestions.

i
Mﬁﬂ'ﬁ}ﬂﬂbm Gae i

Personality (Lecture 1)

* What is personality?

Trait theary: Allport, Eysenck, Cattell
How is personality measured?
Sacial cognition: Bandura, Mischel
Humanism: Maslow, Rogers

Genes and environment

1 2
€ §¥ Create a blank Cornell diagram. 1 As we shall see, ... a developing trend
LPSa i & of the lectixe. 2 It could be argued that ..  information about a point the
1 Complete the Notes section. 3 It's true to say that ... speaker will make later
2 Write some Review questions. 4 In terms of ... an szﬂﬂ of a ?;P;;:M
. : speaker wants us on
5 From the point of view
3 Complete the Summary section. S p & statament the Los agises
4 Were your guestions in Exercise A with
answered? 6 Increasingly, we find ~ in
| 7 Research has shown that -
D G ’ B an idea the speaker may not
Study the phrases in column 1 of the & So ltFiould e tlear agree with

blue box. Listen to some sentences from
the lecture. Which type of information in
column 2 fallows each phrase?

that ...

| Personality theories are 7 Mm‘mwcngmm¢m—mﬂm/9uﬂ_m
Culture
| Traits are . T Atratisa of behaviour = consistent =
pecple have a to act in @ Certain Wwav.
| L4
| Allport’s approach .2 -Nan';nrg—}w\v.ﬂﬂ:-- approach.
| Evsenck/Cattell’s s Evsenck § Cattell 3 nomothetic approach =
| approach .7 =— trats .
| Factor analvsis is .2 * Factor analvsis is q ‘method for
| identifhing patterns
| Mumber of traes s .7 » Cattell = multivariate method * perSanality is complex.
| Exserck. 2 = i
| Personality measured by .2 | Cattell = 16
Biq Five: extroversion/reuraticism/ Y
ConSCientiousness / openness to
.w'. .
Practical because .7 s practical for companies ' can
(Used for 7 » b applications, coreer advice, teses |
| Other methods 7 I. past behavieur, & direct
| Sxgmary
= o Ce=weee rwws RS T e



/A Study the words and phrases in box a.
1 Mark the stressed syllables.

behaviour, cognition, consistent,
tendency, unigueness

2 §¥ Listen and check YOUr answers. £ abservation, self-reporting, two-
3 Which word or phrase in each group has 2 dimensional, personality, trait theory
different stress pattern? 3 extroversion, nomothetic, psychometric,
cognitivist
B Study the phrases in box b. 4 actually, generally, usually, entirely,

1 Do you think the phrases show a digression
(start or end) or a relevant point?
Write D or R,

2 Look at the D phrases. Do they start or end
the digression?

© §# Listen to the final part of the lecture from
Lesson 9.2.

1 Take notes using the Cornell system. Leave

spaces if you miss information.

What topic does the lecturer mention that
is different from the main subject?

Why does the |lecturer mention this topic?
4 What is the research task?

Compare your notes in pairs. Fill in any
blank spaces,

6 Complete the Review and Summary sections.

D &4 What information does the lecturer provide
about sources? Listen to the extracts and
complete the table below.

neatly

Now, where was 1?7

It's the first of these points that I'm going
to focus on now ...

By the way, ...

S0 to get back to the main topic ...

| have a little story to tell you ...

if we move on now to ...

You den't need to take notes on this ..
The point of that story is ...

If we turn now to ...

When we look at factor analysis, we'll
find ...

Extract 1

Extract 2

I Extract 3 Extract 4

Name of writer

Title and date of source

Location

Type of reference

Relevant to ...7?

Intreducing phrase

£ Use your notes to write 75-100 words about personality.

- extroversion
introversion
agreeableness
conscientiousness
openness 1o experience

F Work in groups. Study the Big Five traits in box ¢,
Choose one trait you would like to find out more
about and then discuss these questions.

1 What kind of information will you need to find?

2 What ideas do you have already?

3 Where can you go to find more information?
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making etfective contributions to a seminar

fA Look at the words in the blue box. Identify

their stress patterns, obedience:  atsattive

eloquence  pragmatic
& Work in pairs.
tudent A: Think of good ways to take part in
a seminar.

Student B: Think of bad ways to take part in a
SEMINar

You are going to hear some students in a
seminar, They have been askad to discuss the
guestion: '"How can the environment affect the
development of different traits?

leadership  charisma

aratory

predispose

CONsensus

1 §# Listen to the four seminar extracts.
Decide whether each contribution is good
or poor.

2 Give reasons for your opinion.

3 Think of some more information to add to
the good contributions. _
Wi -

| Mortn Luther King (15° Janwary, 1929—4" Apell 19680

_!t.ﬂ'_ .-_

T

D Work in a group of three or four.

1 Discuss your information for the topics in
Lesson 9.3, Exercise F. Agree on the best
definition.

2 Discuss how best to present this
information.

3 Present a definition and description of
your tapic to the whole class,

M

. Study Figure 1 on this page. What do the
pictures show?

F Study the information in Figure 2 on the
opposite page. In pairs or groups, discuss the
fallowing:

1 What does the infarmation show about
famous world leaders?

2 Do these leaders have anything in
common? Do you know of other leaders
who have similar traits?

3 Do you think world leaders are born or
made?

Figure 1




| 3
\ washingto®, 28 August, 196
|

'i)’

‘Martin Luther

|
' dream '|

Margaret Thatcher: ‘The lady's
not for turning’

Thatcher’s colleagues and biographers found a

There are leaders in all walks of life; in families, children’s I
playgrounds, schools, industry, the militery and, inevitably, in

palitics. Throughout histery, political leaders have decided the

future of nations, their security, mdependence, social policies and
CCONMIES,

This study addresses two questions: *What makes 8 leader?” and |
*Are leaders born ar miade?”

The answer io the first question depends on the kind of leader we
want to define. There are many types of leader: those who Jend by
example, thase whose leadership depends on their charivma
(persanal charm), and others who command complete obedience,
Although the personal qualities of cach type of leader may be
different, research has shown that leaders tend (o share certain
traits. They are usually more extroverted und assertive than others
and their thinking tends to be original and practical (Riggio &
Murphy, 2002)

There is no simple answer 10 the second question, “Are leaders
bomn or made?" Supporters of the traditional great person theory
believe that leaders are bom wilth persenaliies that predispose them
10 leadership. However, the sume studics that 1dentify *leadership’
qualities accept that circumstances play an essential part in o
leader's Ase to power. As a resull, although an individual may have
leadership gualines, they will not actually become a leader unless
the situstion allws,

=

Nelson Mandela on leadership

Nelson Mandela's mod
: M) el of leadership cumes 1 i
' periences as a bay in .’rlq]l.l:lcr:th'tnjpiﬁ .Su:thifiwir;sft is '

n very ratic sty
cry demotratic siyle of leadership thar allgws ey

n".'l-"ll:t‘j" ﬂ"'rl: o = e d-ﬂr
'I:F‘ I hfl"l' 'I'I i £ '.I
] HAEIr 24y

I“It. !l'qlilli,‘_‘r l:]!'ll'l- Hp!ﬂkﬂ at rh | e .

Fln summarize the vpiniony p
sclievesin leading From

:f end of the discussion, olten
the rest. Mandely elear]y

un making, '
bk i
e hiind ENCOUrAgINE everyane (o '

reac ir i ]

:juJ:fllIIi:lT::I own potential while he steers them in the
rmdrr-:h;p Ii:r::; l!;f;xs:s.m::l Account af how he learng abaug
cadership i utvtnography, *Long Wi

Freedom’, Exeracs can be found L;nlinr*;u- e

hitpa rchivies.. b
[ Wscomy bf:g|r]|dg!uﬂ;Lr‘.’} landelaMangeta | tml#op]

gl o, b

the former foreign secretary, found thar “she likes

tendency toward black-and-whire thinking o be
one of the foremost characteristics of her leadership.
Anthany King (1985: 132} notes “a disposition o
sce the political world as divided into friends and
enemies, goodies and baddies™, while Francis Pym.

Dryson, 5.5, (20000 Cognite 5oy le and Farsign Paticy: Margares Tharcier's Black-and-Whice Thinking, (3013, p 75, copymighe © 2000 by Sage

Publirasims. Reprinted by permibision of Sage

— o T B T ey

Figure 2: Leader profiles

everyvthing to be clear-cut: sbsolutely in fvour of
one thing, absolutely against another™ (Pym, 1984).
Thatcher described hersell in an interview before
taking office a5 not "a consensus politician or a
pragmatic poelitician, but a convicton politcian™,
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. Vocabulary bank

Recognizing fixed phrases from psychology (2)
Make sure you understand these phrases from psychology.

charismatic personality
chromasome pattern
dizygotic twins
dynamic model

frontal lobe

functional magnetic resonance imaging

great person theory
hierarchy of needs
interactianist approach

microanalytical research
monozygotic twins
multivariate method
peer reporting
self-efficacy

subjective observation
trait theory
two-dimensional

Recognizing fixed phrases from academic English (2)
Make sure you understand these fixed phrases from general spoken

academic English.

As we shall see, ...

But the real question s ...
From the point of view of ...
In & case like this, ...
Intermsof...

in the sense that ...

In this sart of situation, ...
That's the reason why ...
increasingly, we find that ...
it could be argued that ...

ft's true to say that ...
Many people think that ...
Cn the grounds that ...

Cn the one hand, ...

On the other hand, ...
Research has shown that ...
So it should be clear that ...
To some extent ...

To start with, ...

—




Skills bank

l Using the Cornell note-taking system

There are many ways to take notes from a lecture. One method was developed
by Walter Pauk at Cornell University, USA.

The system involves Five Rs.
record  Take notes during the lecture.

reduce  After the lecture, turn the notes into one- or two-waord guestions
which will help you remember the key information.

recite  Say the questions and answers aloud.
. reflect  Decide on the best way to summarize the key information in the
: lecture,
. review  Look again at the key words and the summary (and do this regularly).

Recognizing digressions II
Lecturers sometimes move = : -
‘ oy frssem 138 Heai potet i Recognizing the start That reminds me ... .
. alecture to tell a story or an | remember once ... |
. anecdote, This is called a By the way ...
. digression. You must be able e
b e B St ki | Recognizing the end Anyway, where was |? !
l of digressions in a lecture. Back to the point. |
Sometimes a digression is So, a5 | was saying ... J
directly relevant to the i
J content of the lecture, Understanding | Of course, the point of that story is ... |
sometimes it has some the relevance . |
relavanca s somistines, :;‘: i;re you can all see that the story !
. with a poor lecturer, it may
be completely irrelevant. Why did | tell that story? Well, ... .
Sometimes the lecturer points [
out the relevance. Asking about | What was the point of the story about the
| Don't worry if you get lost in | digressions | fraternal twins?
a digression, Just leave a Why did the lecturer start talking about
I space in your notes and ask note-taking?
pEcEIe Siterwards: I didn’t get the bit about ...

Referring to other people’s ideas

We often need to talk about the 1
] ideas of other people in a lecture Name and | As Gleitman points out ... ;

or a tutorial, We normally give the | introducing

name of the writer and the name phrase To quote Gleitman ...
of the source. We usually introduce :
the reference with a phrase; we Where in Psychology ...

paraphrase an idea, What psychopathology is ...

|
| may quote directly, or we may
I
|
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10.1 Vocabulary

MODERN ADDICTIONS

£ study the words in box a.
1 Use your dictionary to find out the meanings.
2 What part of speech is each word?

B Read the Hadford University handout.

1 Use your dictionary or another source to check
the meanings of the highlighted phrases.

2 Which are the stressed syllables in each phrase?
Which two phrases have the same stress pattern?

C Look at the pictures an the opposite page.
1 What do you think is happening in each picture?

2 What addiction or compulsion does each one
represent?

£ Study the words in box b.

1 Check the meanings, parts of speech and stress
patterns.

2 Put the wards into the correct box in the table
below, as in the example.

Neutral Marked
r'Ole'e*‘, S0ar

rise, increase
fall, decrease
big, large, high

good

small

E Read the extract from the newspaper article,

1 Use a marked word in place of each of the blue
{neutral) words.

2 Look at the red phrases. How strong or confident

are they?

~~ addiction bulimia compulsion

- dependency  kleptomania  obsession

relapse  repetitious  salience
substance withdrawal

and Statistical Manual of Manial Disorders .
[DSMINETR), four criteria define substance abuse:
repetitious use, neglect of social responsibiliies,
Dependency is dafined by the oddition of wo
more criteria; lolerance symptoms (the need for
increased consumption of the substance to I
[negative reactions when the substance is not
urd. o specclts o o these i
can olso be opplied to behavioural disorders.
For instance, axcessive Internet use could be |
considered o dependency when users meet all |;
six criteria, i

|
!
According o the fourth edition of the Diognostic %
|
|

'E’:f brilliant  collapse  enormous
extraordinary  fantastic huge
insignificant  least massive  minimal
| outstanding  plummet . rocket
. significant soar superb tumble

' tremendous

Ir's generally accepred that Internet use has risen
recently because of the large expansion of networks
across the world, Undoubtedls, this is the cause of a
big increase in the number of Interner addicrs,

We probably all know someone at work, or amongst

our friends, who can'r resist the urge to spend all night

playing games or charting on the Inrerner, even when
l_gr‘s clear that they’ll be too rired in the morning to

carry out the smallest of their daily tasks. We can also
he tairly sure thar their performance levels ar work or
school will decrease.

In psychological journals, it has been suggested rhat
Internet addictions may fall into che category of
impulse control disorders. which could also include
other behavioural disorders, such as klepromania.
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A Study the sentence on the right. Each phrase in
box a could go in the space. What effect would
each one have on the base meaning? Mark from
=** = very confident to * = very tentative.

B Survey the text on the opposite page.

1

What will the text be about?

2 ‘Write three research guestions.

C Read the text. Does it answer your questions?

D Answer these questions.

1

What is the connection between peyote and
enlightenment?

Why did some of the Romantic poets take opium?

Which addictions are the result of modern
technology and lifestyles?

How do substance dependencies differ from
behavioural addictions?

|
Does Griffiths accept that Internet addiction exists? |
How do the results of the South Korean research

differ from those of China?

E Find the phrases in bax b in the text.
Is the writer confident (C) or tentative (T) about
the information which follows?

I Look at the writer's description of Internet
addiction in China {paragraph 5).

1
2

Underline the marked wards.

What does the choice of these words tell you
about the writer's opinion of the levels of
Internet addiction in China?

Find neutral words to use in their place.

{5 Study the example sentence on the right, and
then sentences A and B.
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1

Divide sentences A and B into small parts,
as in the example sentence,

Underline any jeining words (e.g.,
conjunctions).

Find the subjects, verbs, objects/complements
and adverbial phrases which go together.

Make several short simple sentences which
show the meaning.

Example:

The expansion of Internet accessibility
an increase

in online addictions.

probably caused
may have contributedto

was possibly one of the factors which
contributedto

could have been a factor which ledto
caused
ssams o have caused

Without doubt ...

It is important to recognize ...

Many writers seem to agree ...
may be considered similar ...

it could be claimed that ...

it can be argued that ...

this analysis is largely supported ...
research has identified ...

Mlmugdfpendfnqumnmpmm
control disorders, | such as obsessive texting, |
may be considered similar, | it could be claimed
that | thereis | 2 major difference.

A

Whereas drug abuse involves ingesting substances
that have a direct effect on brain function and cause
physiological as well as psychological hirm,
behavioural addictions have only psychalogical
and spaal consequences.

However, it must be noted that a decidedly
different view has been adopted in China, where
research has identified massive levelz of Internet
addiction.



Addictions

According to Walters (1999), addiction can be defined as, “the persistent and repetifions enactment of
a behaviour pattern’ (Gross, 2005, p. 125). Without doubt, drug addiction is not a modern
phenomenon. Throughout history, people have used chemical substances to induce altered states of
mind and to reach enlightenment or spiritual understanding. For example, the Aztecs in Mexico took
peuinte, an edible cactus with hallucinogenic properties, for religious reasons, and to protect
themselves against evil spirits. However, although peyote was taken ritualistically, its use still
prabably led to addiction. During the 19° century in Europe, more than one Romantic poet
experimented with, and became dependent on, opium.

It i important to tecognize that although-addictive behaviour is often associated with the abuse of
chemical substances like drugs and alcohol, it is not necessarily confined to these. Many wrilers seem
to agree that it can include compulsive shopping, eating, playing video games and chatting on online
sawial networks, Although drug dependency and impulse control disorders, such as obsessive
texting, may be considered similag, it could be claimed that there 15 a major difference. Whereas drug
abuse involves ingesting substances that have a direct effect on brain function and cause
physivlogical as well as psychological harm, behavioural addictions have enly psychological and
social consequences.

A fuller definition of addiction than Walters’ can be found in fnterme? addiction: fict or fiction? by

Criffiths {1999), who considers the extent to which the six main dimensions of addiction can be

applied to modern compulsions. He defines these elements as:

* salience — the central importance of the activity to an individual's life;

* muod modification - the pleasure derived from the activity;

* tolerance — the need to dedicate increasingly more time to the activity to gain any satisfaction
from it;

* withdrawal sympltoms - negative emotions which result from having the activity denied;

* conflict - the extent to which the addictive behaviour interferes with other social activities; and

* relapse - the tendency to return repeatedly to the compulsive behaviour pattern.

Griffiths (1999) questions whether excessive use of the Internet is truly an addiction to the medium,
or 3 means of achieving other satisfactions
Taking all the case study and survey evidence together, it can be argued that excessive usage ina
majority of cases appears to be purely symptomatic (Le., the Internet is being used asatool to
engage in other types of rewarding behaviour, like being in a relationship). (op. cit, p. 249)
As reparted by Block {2008), this analysis is largely supported by recent research carried cut in South
Korea, in which it was found that 86% of Internet addicts are afflicted by other psychiatric disorders.

However, it must be noted that a decidedly different view has been adapted in China, where
research has identified massive levels of Internet addiction. At a recent conference, Tao Ran, Ph.D,
Director of Addiction Medicine at Beijing Military Region Central Hospital, revealed that *13.7% of
Chinese adolescent Intérnet users meet Intemet addiction diagnostic criteria — about 10 million
teenagers’ (Block, 2008, p. 308}, These extraordinary figures have led the Chinese government (o
introduce innovative ways to control online gaming for voung people. details of which were
published in an article in the People’s Daily (2007).
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Read the three essay questions. What types
of essay are they?

Look at text A on the opposite page. Copy
and complete Table 1.

Look at text B on the opposite page. Copy and
complete Table 2. How do Koran's criteria for
addiction match those described by Griffiths?

Look again at the methods described in
Exercise B (Table 1). What are their possible
advantages and disadvantages?

Read the title of essay 3 again.
1 Make a plan for this essay.

2 Write a topic sentence for each
paragraph in the body of the essay.

3 Write a concluding paragraph.

~ 10.4 Extending skills

82

| Describe possible research methods for idenufving
the six dimensions of addiction.

Expluin how a behavioural addiction can be evaluated
from a cultural point of view.

3 Compare and contrast two studies of compulsive
behaviour, using real examples. In what ways do the
conclusions of the sudies differ?

[ ]

Table 1
Situation

Comparisonof 1 & 2 |

Table 2
Proposition _
Supporting point 1

Supporting point 2

: = refarences » quotations

Expand these simple sentences. Add extra information. Use the ideas in Lesson 10.3.

1 Eating disorders include binge eating.
2 Young women are most commonly atfected.

3 Research has been carried out to trace changes in eating patterns,
4 The study by Rizvi et al. produced inconsistent results.
5 The study by Heatherton et al. produced clearer results.

Look at text C on the opposite page. Copy and
complete Tables 1-3.

Look at text D on the opposite page.
1 Complete a further row of Table 1.
2 How could you write this as a reference?

What do the abbreviations in the blue box mean?

Look back at the text on page 81 (Lesson 10.2)
and at text B on the ocppasite page.

1 Find all the research sources (e.g., Gross, 2005,
p.125).

Mark the page numbers far the books next
to the correct reference in the list (C) on
the opposite page.

2

What words are used to introduce each direct

Table 1: Referencing books

Author(s) Place Date Publisher
Table 2; Referencing journals :

Name of journal | Volume Pages

|

Table 3: Referencing websites

Retrieval date | URL

& ©® «of. edn  edis) etal

ibid. nd. op<itt p. pp.  wvol

What punctuation and formatting is used before and within each direct quote? Why?

guote? Why does the writer choose each word?



&

Studies of Eating Disorders

Two studies carried out between 997 and 1998 into
the progression of cating disorders from adolescence
inio adulthood produced slightly different results.

Rizvi, Stice, & Agras (1998) studied the eating
patlerns and atlitudes to body image of a group of
adult women who had recently given birth. Data was
collected from several sources: the Body Mass
Index, the Eating Disorder Inventory and two
questionnaires. This was followed up six years later,
The results showed that. although there was a

decrease over time in abnormal eating behaviour
such os binge ceting, fasting and strict dieting,
negative attitudes towards body image increased.
The results of this study contrasted with those of
Heatherton, Mahameds, Striepe, Field & Keel
{1997), whe studied a sample of college students

aged 20-22, with a 10-year follow-up. Heatherton et

al. found that abnormal eating patterns decreased
between adolescence and adulthood in women.

It is clear that 21*-century lifestyles have created new L5
addictions and increased the possibility of becoming
dependent on compulsive behaviours. Huge shopping

malls and cheap goods make it easier for a vulnerable '
person to become obsessed with spending monay.

Karan (2006) claimed thal compulsive buying fulfilled
the criteria to be considered a psychiatric disorder. His
criteria for defining compulsive buyers included, 'being
frequently preoccupied with buying or subject to
irresistible, intrusive, and/or senseless impulses to buy;
frequently buying unneeded items or more than can be | B
afforded, shopping for periads longer than intended’ (p. -

1806). Koran (ibid.) also outlined the negative effects of
compulsive buying as, ‘'marked distrass, impaired social
or poccupational funclioning, andfor financial problems’

(p. 1806).

Case Studies in

Behavioural Addictions
Elizabeth Melanald

Wentworth & Boumne

[Source. Keel, 2007)
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Recognizing fixed phrases from psychology (3)
Make sure you understand these key phrases from psychology.

addictive behaviour impulse-control disorder repetitious enactment
altered states of mind  mood modification rewarding behaviour
behaviaural addictions  negative repercussions self-reporting
compulsive behaviour  obsessive-compulsive disorder  substance dependency
diagnostic criteria psychiatric disarder withdrawal symptoms

Recognizing fixed phrases from academic English (3)
Make sure you understand these key phrases from general academic English.

One of the ... in this sort of situation ...
In some circumstances, .., It is ebviausiciear that ...
Even so, ... It appears to be the case that ...
w2 88 follows: .. Research has shown ...
The writers assertimaintain that ... The evidence does not support this idea.

Recognizing levels of confidence in research or information

In an academic context, writers will usually indicate the level of confidence in information
they are giving. There is 3 strong tendency also for writers to be tentative when stating facts.

Examples:

It appears to be the case that ... | This suggests that ... (tentative)

The evidence shows that ... /it {5 clear that ... (definite/confident)

When you read a "fact’ in a text, look for qualifying words before it, which show the level
of confidence.

Recognizing ‘marked’ words
Many common words in English are ‘neutral’, i.e,, they do not imply any view an the part

of the writer or speaker. However, there are often apparent synonyms which are ‘'marked’.
They show attitude, or stance.

Examples:
Internet use rose by 15% last year. (neutral)
Internet use soared by 15% last year. (marked)

Soared implies that the writer thinks this is a particularly big or fast increase.

When you read a sentence, think: /s this a neutral word, or is it @ marked word? If it is
marked, what does this tell me about the writer’s attitude to the information?

When you write a sentence, particularly in paraphrasing, think: Have | used neutral words
or marked words? If | have used marked words, do they show my real attitudalthe
attitude of the original writer?

Extend your vocabulary by learning marked words and their exact effect.

Examples:

Neutral Marked

go up, rise, increase soar, rocket

go dawn, fall, decrease sink, plummet, plunge

say, state assert, maintain, claim, argue, allege
eat, drink binge, gorge, indulge

habitual compulsive, obsessive, uncantrollable




Identifying the parts of a long sentence
Long sentences contain many separate parts. You must be able to recognize these parts to
understand the sentence as a whole. Mark up a long sentence as follows:
* Locate the subjects, verbs and objects/complements and underline the relevant nouns,
verbs and adjectives.
* Put a dividing line:
= at the end of a phrase which begins a sentence
» before a phrase at the end of the sentence
= between clauses
= Put brackets round extra pieces of information.
Example:

In recent years, young wamen have become increasingly preaccupied with their body
image, in some cases even following life-threatening dietary regimes in order to match
the size and shape of excessively thin fashion celebrities.

In recent years, | young wemen have become (increasingly) preoccupied | with their body
image, | in some cases | {even) following life-threatening dietary regimes | in order ta |
match the size and shape of (excessively) thin fashion celebrities.

Constructing a long sentence
Begin with a very simple SV(O)(C)(A) sentence and then add extra information.

Example:

Drug and impulsive are | similar.
dependency | control disorders

Although | drug and impuise such as obsessive | are | similar, | there is a
dependency | control disorders | texting difference.

Writing a bibliography/reference list

The APA (American Psycholagical Association) system is probably the most commaon in the
social sciences. Information should be given as shown in the following source references for
a book, an Internet article and a journal article. The final list should be in alphabetical order
according to the family name of the writer. See the reference list on page 83 for a mudel

Author Date Title of book | Place of publication | Publisher
Gleitman, H., Fridlund, | (2008). | Psychology New York: WAV, Norton &
A.). & Reisburg, D. Company, Inc.
Writer or Date Title of Date of Full URL

organization {or 'n.d.") | Internet article | retrieval

PsychNet. UK. | n.d. Kleptomania. | Retrieved September | httpifanvw psychnet-uk.com

12, 2009, from Jdsm_iv/kleptomania.htm

Author Date Title of article Title of Volume
journal and page
numbers
Keeal, PK., Baxter, (2007). | A 20-Year Longitudinal Study | Journal of 116(2),
M.G., Heatherton, of Body Weight, Dieting, and | Abnormal | 422-432
T.F. & loiner, Jr., T.E Eating Disorder Symptoms. Psychology,
1

More information on referencing (inchuding other aﬁtm such s MLA) can be found om hitpadorwd HWNLWMDLMTHHW!W




11.1 Vocabulary

/4 Look at the diagram on the opposite page.
1 Complete the blank fields in the diagram.
2 Give more examples in each category.

3 Discuss which research methods would be
suitable for each approach.

4 Study the linking words and phrases in box a.

1 Put them into two groups for:
a discussing reasons and results
b building an argument

2 Is each linking word used to join ideas:
a within a sentence?
b between sentences?

3 Can you think of similar linking words?

4 Put the linking words in question 1b in a
suitable order to list points in support of
an argument.

L. Study the words in box b.

1 Sort the words into two groups according
to whether they are concerned with research
or with the paranormal, or both.

2 In pairs, explain your decisions.

3 Are the words nouns, verbs or adjectives?
What is their stress pattern?

4 What other words or phrases have the same
meaning?

) Read the text on the right.
1 Complete each space with a word or phrase
from box a or b. Change the form if necessary.

2 Can you think of other words or phrases with
the same meaning as the blue words?

3 Find all the words and phrases in the text
connected with parapsychology or scientific
research.

4 Match the phrases below with a later phrase
that refers back to them.

Example:
science and psychology - these

stience and psychology aspects of the mind

mesmerism  ancmalous events paranormal |

£ Do the quiz on the opposite page.
B

PARAPSYCHOLOGY

=
IIL‘E

another pointis asaresult, because
finally firstly for example
in addition moreover one result of this is
secondly since so

Eu' anomalous blind testing consciousness
hypnosis  investigators mainstream

‘ meticulous  out-of-body  parapsychology
perception phenomena prove repeatability

According o Caroline Warr (2005), an eminent
specialist, — has made a significant
contriburion o science and psychalogy.
Firstly, parapsychology has focused arrennion on
aspects of the mind rhar have subsequently become
the subject of conventional scientific research, such

a8 - and memory,

that the boundaries of psychology have been
consistently expanded. For example, early
experiments into sresimerism, now better known as

—, were carried ourt by psychical
researchers. Nowadays, hypnosis is a recognized
phenomenon. Wart mentions, moreover, that
recent parapsychological research into anomalous
events like _experiences has led to greater
understanding of conventional psychology.

_, since paranormal are
notoriously difficulr o — _have
developed menculous methods of research into

| mental processes.
, mainstream psychology has been able

ro widen its range of experimental procedures,
One example of this is the popuolarizanon of
—, to reduce biss in early experiments un
psvchic ability. However, issues related to
~ and methods of data analysis continue
to challenge professionals in both parapsychology

; and mainstream psychology.

Source Watt, £, {2005}, Parapsychalogy's contribution to psychology:
a view fromn the from Lne, fowrea! of Parapevebodogy, 82, 215-212,




o reductiorism

_ reuraphySiciogy
expa-wwni’a
research "
HB.FH‘H-Y H.‘-ﬂP"'C-GH = l'f'ﬂ'HIIiE
?
extrasensory ™, 3 bind testirg
- F
: :
' ;
M HADFORD University
General knowledge quiz
1. What do these letters stand for? | 2. Who or what are these?
a ESP a ganzfeld
b PP b sixth sense
¢ REG ¢ aseance
d EE d a medium
e RV e the supernatural
f OBE f Ghostbusrers
g PK g déjavu

[— = A s A i
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A You are going to listen to a lecture by a guest

speaker in the Psychology faculty at Hadford MABFDRD:-'I.'r'\-"JJ
University. Look at the poster on the right. - ikl
1 What is the lecture going to be about? 27N . Visifing Speoker: Dr Elizabeth
2 Decide en how you are going to make notes. 1 W
Prepare a page in your notebook. 15% Fabruary 5:00 p.m.
The paranarmel: approaches and
B ¥ Listen to Part 1 of the lecture and make notes. challenges.
: Dr MaocDonald will sxplore approoches fo
1 Wh
What is the focus ufﬂrwelr.ecturer‘s talk? S R GRS
2 What are the four main views that the to parapsychology and scientific mathod.

lecturer will discuss?

3 What examples of these views does she give?
I What view did the lecturer discuss first?

¥ Listen to Part 2 of the lecture and make notes. 2 What examples of this perspective did the
lecrurer mention?
D Using your notes, answer the questions on the 3 When did research into parapsychology
handout on the right. begin?

4 Name three forms of ESE,

Refer ta th del : |
£ Refer to the model Cornell notes on page 107 =Sonin I e e

1 Check your answers with the model. a rthe sender do?
2 Complete the Review and Summary sections b the recerver do?
of the Cornell notes, 6 How is the free response method different
from the Rhines' experiment?
F  §8 The lecturer talks about déja vu. Listen 7 What is the purpose of a random event
again to part of the lecture. Which wards tell us generaror?

whether the information is fact or opinion? 8 'What type of expericnce motivated Susan

Blackmore to study parapsychology?
G §# Study the phrases in the blue box. Which type
of informaticn below follows each phrase in the
blue box? Listen to some sentences from the
lecture. 10 According ro the speaker, whar rwo
o bttt phenomena can be explained by science?

9 Mame three mainstréam sciences thar can
often explain paranormal events.

» definite point
» summary of a source i
S I’:’ 1 thatis to say
p ; 2 Don’t misunderstand me.
» statement of a topic .
3 not only that, but
» another point ot
e tentative point A ois i et o,
» clarification 5 Tusume degrge
» purpase for speaking 6 inan attemptto...
7 with respect to ..,
M Write out one section of your notes in complete B ... gave a good description of ... in ...

sentences. 9 ...tothe extent that ...,

See Skills bank 10 A case in pointis ...
11 ... which ... briefly defines as ...
12 (He) has no doubt that ..,

g8



11.3 Extending skills

A Study the phrases in box a.
1 Mark the stressed syllables in each phrase.
2 ¥ Listen and check your answers.

3 Which phrases have adjective + noun? Which word
has the stronger stress in these phrases?

Lock at the topics below.
* moving things with your mind
* healing yourself through concentration
= curing people by thinking about them
1 What would you like to know about these topics?

2 Prepare a page in your notebook to make
some notes.

3 4 Listen to the final part of the lecture
{Part 3) and make notes. If there is
information which you miss, leave a space,

4 Compare your notes with someone else. Fill
in any blank spaces.

Answer the gquestions on the Hadford University
handout, using your nates,

Study the stages of building an argument (a-f)
in box b.

1 Put the stages in an appropriate order.
2 Match each stage (a-f) with a phrase from box c.

Lock at box b again.

1 G Listen to a section from the lecture.
Make notes on what the lecturer says for
each stage of the argument {a-f).

2 Check your answers to Exercises D and E1.

Use your notes to write 75-100 words about the
main paints in the final part of the lecture.

in groups, discuss the research task set by the
lecturer, Talk about these gquestions:

1 What are the three mind-over-matter topics
you need to consider?

2 Which one will you choose?

3 What ideas do you already have?

4 What kind of infarmation will you need to find?
5 Where can you go to find more information?

Report back to the class on your discussion, In Lesson
11.4 you will take part in a seminar on this topic.

~ stress In phrases = building an argument

mental powers
mind aver matter
living systems
physical health
naked eye

special apparatus
distant healing
random intervals
sleight of hand

i%&ﬂfﬂkﬂf T

What is the difference berween
macro-PK and micro-PK?

What does DMILS mean?

3 What is the function of the

]

electrodes in a remote staring
experiment?

What two mental activities are
involved in meditation?

What seem to be the most serious
methodaological issues. according to
the lecturer?

What is your research task?

FT R o =T LRGeSy e 1 &

-

giving a counter-argument

giving your opinian

stating the issue

supporting the reason with evidence
rejecting a counter-argument

giving a reason for your opinion

= on oo on

It's guite clear that ...

The question is ...

The research has concluded that ...
I'm afraid that just isn't true.

Some people claim ...

The evidence lies in the fact that ...



A Study the terms in box a.
1 Explain the meaning of the terms,
2 Mark the main stress in each term.

B Study the words in box b, Match the words in columns 1
and 2 ta make phrases,

L Study the FocusOnMatter web page on the opposite page.
1 What types of psychokinesis are shown in the pictures?

2 Which categories of mind over matter on the web page

are best known to the general public? Why de you
think this is?

1D Study the phrases in box c.

1 What purpose would you use these phrases for in a
seminar?

2 Which phrases can you use for linking your new point
to a contribution by another speaker?

= ﬁ Listen to some students taking part in a seminar. They
have been asked to discuss psychokinesis, DMILS and
distant healing. While you listen, make a note of:

1 the main tapic of each extract
2 further details of each topic

F Study the Distant Healing and Biofeedback web page and
discuss these questions.

1 What is the main message from this page?
2 Look at the “types of healing by PK’ list.
a How can biofeedback be studied?

b Which categories of healing do you think are most
difficult to investigate and why?

¢ Which research projects could apply to all types of
healing by PK?

d Lock at the whole FocusOnMatter website again.
How can the general public participate in research
threugh this website?

(& Discuss your research findings on psychokinesis, DMIL or
distant healing with your group. One person from the
group should report the conclusions of the discussion to
the class.
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Mhphmt making effective contributions to a seminar

clear-cut proof

double blind methods

energy field treatment

experimenter participant
interaction

high-speed photography

radio micro-transmitters

remaote staring experiment

1 2
anecdotal blind
blood effect
double evidence
energy field
experimenter pressure
healthy participants
immune Reiki
skin system
touch temperature

I'd like to start by explaining ...

To carry on from this first point, |
want secondly to look at ...

| dan’t think that is the main reason.

That seems like a very good point X
is making.

I'm going to expand the topic by
mentioning ...

On the other hand, you might want
to say that ..,

As well as this issue, we can also
look at a very different issue.

S0 to sum up, we can say that ...

Does anybody have any opinions or
anything they would like to add?

| think we need a different
viewpoint.
OK, to continue then ...

Following on from what X has
said ...



T

 the organization that imrastlgatas tha pawer of the mind over the body

~ Psychokinesis (PK) Meditation

e . - e T gl

FDCUSONMATTER ORG
e AL = A B T s o %

Look here for the latest research and information on:

Jain our biog and share your
paranormal experences

Distant Healing and Biofeedback

FocusOnMatter's distant healing and biofeedback project aims to research as many reports of
healing as possible.

There are many claims that distant healing ond biofeedback have been responsible for curing
people of physical and psychological ilinessas.

We want to test distant healing and bicfeedback scientifically.

Types of healing by PK Research projects
1 Biofeadback 1 Faith healing
2 Energy field treatment 2 Reiki

3 Prayer 3 Biofeedbock
4 Psychic healing 4 Suggestibility
5 Therapeutic touch 5 Coincidence




Linking words

We use linking words and phrases to join ideas together in a sequence, to show how
the ideas are related.

Some linking words can be used to join independent and dependent clauses in a sentence.

Examples:

Because paranormal phenomena are Over the years, investigators in
notariously difficult to prove, over the OR this field have developed meticulous
years, Investigators in this field have research methods because paranormal
developed meticulous research methods. phenomena are notoriously difficult

to prove.
Other linking words join sentences in a text.

Example:
Research in parapsychology has discovered that hypnosis is a psychological phenomenon.
As a result, mainstream psychology has been abie to expand its areas of investigation.

When building an argument, it is a good idea to use linking words to add points.

Examples:
Firstly, ... Another pointis...  Inaddition, ... ... whereas ...
For example, ... Secondly, ... Moreover, ... Finally, ...

Using words with similar meanings to refer back in a text

It is a good idea to learn several words with similar or related meanings. We often build
cohesion in a text by using different words to refer back to something previously mentioned.

Examples:

First mention Second mention Third mention Fourth mention
mainstream science | conventional conventional mainstream
and psychology scientific research psychology psychology
aspects of the mind | consciousness, mentai phenomena | mental processes
perception and
memory
scientific research research methods experimental experiments
procedures

Recognizing fixed phrases from academic English (4)

In Units 7, 9 and 10, we learnt some key fixed phrases from general academic English.’
Here are some more to use when speaking.

Don't misunderstand me. the history of ...

I'm afraid that just isn't true. the presence of ...

in an attempt to ... there Is a correlation between ... and ...
... Is @ case In point to some degree ...

not only that, but ... to the extent that ...

Some people say ... What's more ...

the effect of ... with respect to ...




Writing out notes in full

When making notes we use as few words as possible. This means that when
we come to write up the notes, we need to pay attention to;

the use of numbers and symbaols for words and ideas, e.g.,

Notes: spiritualists = supermatural exists, 4, ahosts * spirits
Spiritualists believe that the supernatural exists, as proved by the
appearance of ghosts and spirits ...

making sure the grammatical words are put back in, e.g.,
MNotes: + phansmenn Bith ne ecientific asplanakion

These are phenomena which have no scientific explanation.
rrwkinag the nrnpﬂed meanings clear, e.g.,

MNotes: dualicm Lmind cnd bcdl.{ seporntel v mokriolits Lon ?an.mn o oreals

Dualism is the belief that the mind and hody are separate, in contrast with
materialism, which maintains that only the physical world is real.

Building an argument

A common way to build an argument is:

1

First, state the issue:
The question Is how reliable is the evidence?

Next, give a counter-argument: _

It’s quite clear that anecdotal evidence of PK is not sufficient to prove its
existence.

Then give your apinion:

So, although some people claim that they have seen objects move as a result
af PK, I'm afraid this just can’t be true.

Then give evidence for your opinion:

The evidence lies in the fact that very few, if any, successful demonstrations
have taken place under controlled conditians to eliminate the possibility of
fraud or sleight of hand.

Linking to a previous point

When you want to move the discussion in a new direction, introduce your

comments with phrases such as:

Following on from what X said, I'd like to talk about ...

I'm going to expand the topic by mentioning ... :

As well as (distant healing), we can also look at a very different sart of issue. .

Summarizing a source

When we talk about the ideas of other people in a lecture or a seminar, we
often give a summary of the source in a sentence or two.

Examples:

A book by (name of writer) called (name of book) published in (year) gives
an explanation of how ...

Briefly, (name of writer) explains how ..,

An introduction to (topic) can be found in (name of writer).
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WITH THE FUTURE IN MIND

/4 Study the words and phrases in box a. avatar blackmail  bully

1 Does each item belong to the field of communication chat reom chatter cyberbullying
and multimedia technology or psychology? face-to-face gamer harassment

Make two groups. instant messaging mobile technology
2 Check the stress and pronunciation. offline online peers predator
3 Make smaller subgroups. Explain your decisions. real-life teasing texting

unmoderated virtual victimization
Il Read text A on the opposite page.

1 What problem is discussed in this article?

2 Look at the highlighted words. Connect each word Accept agree argue  assert

to the noun or phrase it refers to. cte claim concede
Example: they refers to previously mentioned noun consider contend describe
(people) disagree dispute emphasize
illustrate indicate insist note
. Study the verbs in box b. They can be used to introduce observe paint out
quotations or paraphrases/summaries. report show state suggest

1 Check the meanings of any words you dan't know.,
2 Which verbs have similar meanings?

3 Which verbs are not followed by that?
4

When can you use each verb?
Example: accept = the writer (reluctantly) thinks this
idea from someone else is true

L Read text B on the opposite page. Look at the
highlighted sentences.

1 What is the purpose of each sentence?

Example: There is still considerable debate as to
whether playing violent video games increases
aggressive behaviour. = fact

2 In an assignment, should you refer to the high- Bl =
lighted sentences by quoting directly or paraphrasing? -

3 Choose an appropriate introductory verb and write
out each sentence as a direct quotation or 2
paraphrase. Add the source references.

£ Look at headlines 1-5 on the opposite page.

1 Which words from Exercise A apply to the headlines
about communication and multimedia technology?

2 What issues are raised in each headline?

¥ In what ways are young people influenced by violent media?
1 Discuss in pairs.

2 Write a paragraph giving your recommendations. Include one of your sentences from Exercise D,
a4 guestion 3.



A Virtual relationships

Recent advances in information technology have raised
niew issues in the field of psvehalogy. Communications
and multimedia software have expanded the
boundaries of communities by making it possible for
peaple to form relationships with individuals they
have never met face-to-face, But for some, w
friendships are as real as personal contact. We see this
when virtual relammths spill over into the real
world, where sometimes result in long-term

partnerships, sometimes in friendships, and

sometimes, unforfunately, in violence. Research into
the influence of online relationships on the emotional
development of youths has shown that adolescents
wh are isolated in their real lives are more likely to be
dependent on fgir online connections, This makes
-Mi'll extremely vulnerable to vichmization and
deception. As mobile technology makes virtual
interaction more accessible, this may become an

increasingly acute problem.

from McDonald. E Q2009). Pauchology of the fiture. Hadiond: Hadlond Lniversity Press

m In their s-lud'r Anderson and ‘Dl]l {EGHG}

L c!a.lrned that mh:rac'm e violent v n:len mes ..uuls:l

m : |(p. 306). In addition,
Bushman and Ander':l:-n [.-_[i}? p. 253) " have since
angued that, although there may be other important
factors atfecting aggressive behaviour, violence in the

media is ‘... nota trivial factor’ (2007, p. 253)

*Anderzon. C. A & DIl KE (2000], Video games and aggressive
thougha, feelings. and behavior in the laboratery and in ife. feumal
of Pereomalivy and Socia! Pawcliology, T8N 772-790

Bushrman. BJ. & Anderson, C A [207) Measuring the strength of the
effect of vickent media on aggression. Awerscog Pryehologist, 5I03)
Corpss, Ko (2005), MPsucholagy. The
Aminld

sevence o mimd mrd beborioger: Hodder
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fromm MeDenald, E, (20090, Paychaiogy of flie fitere. Hadford: Hadord University Press.

| TEENAGER RESCUED

FROM ONLINE PREDATOR

of a young avatar

B Online gamer stalks
virtual opponent in

real life

My violent life: diary

Cyberbullying:
who's to blame?

Are your children
talking to strangers?



12.2 Reading

A Discuss the following questions.

1 Who do you think is most likely to be affected
by cyberbullying?

2 What do you think are the differences
between cyberbullying and traditional
bullying?

£ Ssurvey the text on the opposite page. What will

96

the text be about? Write three questions to which
you would like answers,

Read the text. Does it answer your questions?

Number the sentences on the right 1-13 to show
the order in which they happened.

For each paragraph:
1 |dentify the topic sentence.
2 Think of a suitable title,

Look at the underlined words in the text.
What deo they refer back to?

Study the highlighted words and phrases.
1 What do they have in cammon?

2 What linking words or phrases can you
use to show:

addition?

contrast?

concession?

result?

& reason?

3 Write the sentences with the
highlighted items again, using other
linking words or phrases with similar
meanings.

Read the text on the right. A student has written
about some of the factors that contributed to
Nathalies problems. The quotations and
paraphrases aren‘t correct. Can you spot the
mistakes and correct them?

Write a paragraph for a university lacturer,
summarizing the psychological effects of
cyberbullying. Decide whether you should quote
or paraphrase the material from the text.

lhiinqﬂlu in a text = quoting and paraphrasing

Nathalie joined the girls’ social
networking website.

She was referred to a psychologist.

The group texted malicious gossip about
Nathalie.

Mathalie visited unmoderated chat
rooms.

The girls started to bully Nathalie.

A group of girls started to tease her.

Nathalie arrived at Hadford High School.

The school improved its bullying
policies.

Nathalie got anonymaus threatening
text messages.

Nathalie began to miss school.

She adopted false identities and bullied
other people online.

The girls excluded her from their enline
conversations.

The other students seemed to accept
Nathalie.

As Coastman (2009) explains that
Nathalie was introverted and shy and
had difficulty making new friends. This
was even harder because her mutfl:g:r had
become very protective, encouraging
Nathalie to stay at home in the evenings.
Some girls started teasing Nathalie, but
this ‘escalated into owtright bullying.’
(p. 36). According to Coastman (p. 36),
she says that Nathalie was excluded
from the online chats, blocking her from
their conversations,




Schools Weakly - Dacember 2008 |

Hadford High School

A case study in ‘cyberbullying’

MNathalie was a 14-year-old pupil at
Hadford High School. Because she
arrived at the school three vears
iifter the other students had settied
in and made friends, she was faced
with the challenge of trying 1w
integrate with en established social
group. Naturally quiet and
introverted, she found it difficult 1o
make new iends, Added to this,
her mother had become very
protective since they moved house,
encauraging Mathalie to stay at
home m the evenings, while she
went oul to work. Asa
consedquence, 1t was almost
mimpaossible for the reenager to build
on independent social life, and she
compensated for this by spending
her evenings chatting online,

Although the other students seemed
1o adcept Nathale at first, and she
joined the girls’ social networking
website, a small group of girls
began 10 tease her and make cruel
remarks about her sppearance a
few weeks after she arrived. This
behavigur quickly escalated into
outright bullving, when the group
began to spread lies about Nathalie
and subject her to threals and
blackmaail

To moke matiers worse, the
bullying confinued online. The
group began ro exclude Nathalie
from their online chats, at tmes
blocking her from conversations,
and at others, posting malicious
gosszip about her and her
relationships with boys, After this,
the girls spread the slander even
wider by texting it 1o other
students, and eventually Nathalie
began to receive abusive text

messages from strangers. In spite of
this, in an effort o remain part of
the group, she continued to log on
to the social networking site.,

One of the consequences of this
continuous online harassment was
that MNathalie began 1o visil
unmederated chat rooms, where
she fell victim o even worse verbal
aggression. She also experimented
wilh allemative online identities
and intimidated other young people
in chat rooms from the safety of
her anonymity. Like her awn
aggressors, she spread lies and
engaged in secially mamipulative
chat, threatening and blackmailing
other chatters. This gave her o
temporary sense of power and
conirol over others that she lacked
in her real-life relationships.

Nevertheless, being excluded from
her immediate social circle was
affecting Nathalie’s self-esteem,
and she became convinced that she
was widely unpopular, both on and
offline, Crver the weeks. she
isolated herself even more,
becoming so dependent on her
virtual relationships that they

started o replace her real life
contacts. It became ohvious that
Mathalie had a serious problem
when she began o truant from
school in order to spend the day
chatting online, During an
interview with her personal tulor,
Mathalie admitted that she had been
victimized online and at school and
that she was spending all day in
chat rooms. She was referred to a
psychologist for counselling to
help her overcome her lack of
confidence and sense of isolation

Realizing that Nathalie’s
expernience was unlikely to be
unique, the school authorities
decided 10 intraduce a pragrammie
to increase studeni, siaff and parent
awareness of online bullying and
1is potential consequences; in
addition, the school improved 1ts
system for reporting harassment,
and gave stafl supplementary
traming i defecting possible cases
of eyberbullying.

M
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11! ' Ex‘te ndiﬂg' skills

M\ Study the words in the box,
1 Check the pronunciation and grammar.

2 What are their meanings in a research
report?

B Read the two Method paragraphs on the right.

1 Copy them into your notebook. Put the
verbs in brackets in the correct form.

2 Identify the original research guestians, the
research methods and other important
information.

L What are the sections of a research report?
What order sheuld they go in?

D Read the Introduction and Conclusion to
the report on the oppaosite page.

1 Why was the report undertaken?
2 What action(s) does the report recommend?

3 What are the elements of a good
introduction and conclusion?

, 12.4 Extending skills

[\ Describe the data in Figures 1 and 2.

I Look at the first paragraph from the Findings
section of Repart A,

1 Complete the spaces with quantity phrases,
Put the verbs in the correct tense.

2 Write another paragraph, using Figures 1
and 2.

L Look at the notes for the Discussion part of
the report on the ocpposite page. Write the
discussion paragraph.

[0 Cover the Conclusion section on the opposite
page.
1 What should the report writer say in the
Conclusion? Make some notes.

2 Read the Canclusion again and compare.
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| . !
recommendation

¥ reports: introduction, method, conclusion

conduct data discussion  findings
implication  interview  interviewee
interviewer limitation method
questionnaire  random
research question
results sample
undertake

respondent
survey

Report A: Method
A written questionnaire (design) to Investigate the
fmquunynftummtmﬁumﬂbyw and to

MWMEMMWM
onling, Two thousand questionnaires (send) 1o a random
sample of students at Hadford University, of which 150

{return), In addition, 130 people [interview} ata
conference on ‘Social networks and online safety”

Repart B: Method

In order to find out which safiety festures were included
in social networking sites, 4 survey of their websites
(ndevtake) during the first week of June. The websites
which (investigare) were Face-to-Face, ChatOnline and
RealFriends,

stionnaires, fndings, discusion

Report A: Findings

Firstly, on the pasitive side (90%) of
threatened online. Only __ (5%) {report)
being intimidated in chat rooms and 85% of the
respondants (claim) they were never lsased or excluded
from chats. In addition, _ (70%) (report)
that they never received anonymous text messages, and

a  majority (60%) (state) that they
were never harassed or insulted by other chatters.
Maoreover, g8 number (B0%) (indicate)

that they were never siandered online. Finally, the

_ tha websiles surveyed featured
registration, and required a date of
birth. Only website, however, included
all the security features.



Report A: Introduction

In recent years, as Internet use has spread, it has
become more common for young people 1o mest
their friends online after school and at the weekend.
One ol the conseguences of this is that bullying is no
longer restricted to the playground or the classroom.
Additionally, chat rooms and instant messaging (IM)
have made il easier for vulnerable young people to
become victims of gossip, slander and threats. This
report will describe a survey thal was carried out to
identify young peoples’ experiences of online
bullying and intimidation through IM. It will also
describe safety leatures on the three most papular
social networking websites. Finally, the repart will
suggest ways in which minars can be prevented
from engaging in risky online activities.

Report A: Conclusion

To conclude, it is clear thar the vast majority of voung
Internet users have little or no experience of bullving or
imtimidation online, with enly a very small perventage
being threatened on a daily or weekly basis. However, a
significant number of young people are insulied and
harassed online more than once & month, & figere that may
sugeest that, 1o same extent, virtual communities encourage
bullying. Although the majonity of service providers have
implemented safety features on their websites o reduce the
risks of eyberbullying, it must be remembered that the
Internet is a dynamic environment. New technolopies
generate new risks, and the review and revision of safety
systems on an intemational scale must be an ongoing
project. Unless measures are taken to ensure that online
security technologies are constuntly up-to-date; many
vulnerable young people may be at risk of Internet
bullying.

Report A: Findings

W0

8

n
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. Date Text

= ot %% g
E | required software
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| of insult.
| AND
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Introductory verbs

Choosing the right introductory verb is important. Your choice of introductory verb shows
what kind of statement the writer is making.

Example:
Coastman (2009) observed that Nathalie had difficulty adapting to her new schoaol.

Your choice of introductary verb also shows what you think of another writer's ideas, This is an
important part of academic work,

Example:

McDonald {2009) claims that online relationships are more important for teenagers who have

emational problems in their real lives.

Verb

agree

thinks this idea from someone else is true

accept, concede

reluctantly thinks this idea from someone else is true

paint out, state, suggest*

consider, emphasize, note, cbserve,

is giving his/her opinion

argue, assert, claim, contend, insist

is giving an opinion that others may not agree with

cite

is referring to someone else’s ideas

disagree, dispute thinks an idea is wrong

suggest* is giving histher recommendation
describe is giving a definition/description
illustrate, indicate, show is explaining, possibly with an example
report is giving research findings

*suggest can have two meanings
Linking ideas in a text

Linking words, which join ideas within a sentence or between sentences, convey different meanings.

Within sentences Between sentences
Contrast but, whereas, while However, In/By contrast, On the other hand
Concession | although, despitelin spite of | However, At the same time, Nevertheless,
the fact that Despite/ln spite of + noun, Yet
Result 50, so that So, As a result, Consequently, Therefore
Reason because, since, as Because of + noun, Owing to + noun,
Due to + noun :

Referring to quantities and group sizes in a report

majority
overwhelmingllargelsignificant Y
il slightismalllinsignificantitiny a4
number {of +
noun
B half ’
a quarter
More than & third
Less X%




Structuring a research report

|
A research report is an account of some research which has been undertaken to find aut [
about a situation or a phenomenon, e.g., How widespread is cyberbullying?

|

s Introduction introduce topic; background information; reasons for research

* Methods research questions; how research was carried out |
¢ Findingsiresults  answers to research questions
* Discussion issues arising from findings; limitations of research |
» Conclusion summary of main findings; implications; recommendations; possibilities

for further research

Writing introductions and conclusions

Introduction Condusion |
* Introduce the topic of the report. * Summarize the main points in the report ‘!
e Say why the topic is important. without repeating unnecessarily.

e Give background information. * Make some concluding comments such as

likely implications or recommendations.

Note: No new information; all the main points
should be in the body of the report. f

« Give an outline of the report plan.

Note: No substantial information;
this belongs in the body of the report.

Deciding when to quote and when to paraphrase

When referring to sources, you will need to decide whether to quote directly or to
paraphrase/summarize.

* Quote when the writer’s words are special or show a particularly clever use of language.
This is often the case with strongly stated definitions or opinions.

* Paraphrase/summarize descriptions and factual information,

Incorporating quotations

& Use an introductory verb. e Copy the original words exactly.

« Don't ferget the qustation marks, e Add emphasis with italics and write [emphasis

-

the sentence. ¢ Add words which are not in the original but

& Show any missing words with *....", are necessary to fully understand the guotation
out of context. Put the extra word(s) in
brackets.

Do not quote more than one sentence within the body of a paragraph. If you want to quote
two or three sentences, put a colon and write the quote as indented text, so that it clearly
stands out from the body of your essay.

However, think very carefully before you include a long quote. It is usually better to
paraphrase in this case.

I
l
|
|
|
Make the guote fit the grammar of added], '|
|
i
|
|
J
|
|
|
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Additional material
5.3 Symbols and abbreviations for notes

and, plus

less, minus

plus or minus

is, equals, is the same as

is approximately eguivalent to

is not, is not the same as, doesn’t mean, does not equal, is different from

is greater than, is mare than, is over

is less than

gives, produces, leads to, results in

is given by, is produced by, results from, comes from

rises, increases, grows

falls, decreases, declines

ditto (repeats text immediately above)

therefore, so

because, as, since

at

century, as in 20" C

paragraph

number, as in #1

-~ (2@

this is doubtful

Abbreviations

e.g. for example

C. approximately, asin c,1900

of. compare

Ch. chapter

ed feds editar(s)

et al. and the other people (used when referring to a book with more than two authors)

etc. and all the rest
ff. and the following, as in p. 101f.
fig. figure (used when giving a title to a drawing or table)
Le. that is, that means, in other words
ibid. in the same place in the source already mentioned
NE important
n.d. no date given
No., no. number
op. cit in the source already mentioned
p. page
pp. pages, as in pp. 1-10
re, concerning
ref. with reference to
viz. namely
volume
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7,4 Memory recall ond loge It Wepresaion

Student A Freud'e Lhe::-rs that mEmOTY loge e motivated b:.j
trouma, Represced memory i¢ an experience that has
been r;c:m?-\eietﬁ blocked,

Alternative EhEcrﬁ - re?re;ged memary i a part of

our Confliouénece but ve aveid Ehinh&ncj about it.

Fost-troumatic strece dicorder: 1nﬂ;ia.113 ne reaction,
then lashbacks, nightmares, anxiety. Memories not
reprecsed in thie cace,

Whi are some traumas remesmbered and some
foraotten? Research sugaects come pecple are
more genetically disposed to recall traumatic events
than cthere,

7.4 Memory recall and loss 2: Schema

Student B Schema theory claims that memaries depend on the culture
and previous experience of each individual, e.g., a person
from a country where the police are always armed may
imagine they've seen all the police in Britain with guns.

People imagine incorrect ‘facts’ to fill in gaps in memory, e.g.,
remembering a young man wearing jeans because it's.
fashionable, not because he really was.

A person’s recollection of an incident may be affected by
racial prejudice or influenced by what other people have said
about it.
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7.4

Student C

Memory recall and loss 3: Amnesia
Amnesia often caused by brain damage, through illness, accident or surgery.

Different types of amnesia: childhood, anterograde and retrograde.

Childhood amnesia — it is normal not to remember events before 3—4 years
of age because of neurological immaturity and lack of schemas to build
memaories on.

Anterograde amnesia: person remembers what happened before the accident
or surgery, but cannot retain information presented afterwards.

Retrograde amnesia: person forgets everything that happened before brain
damage. Somerimes accompanied by anterograde amnesia. Person lives from
minute to minute with no recollection of even very recent events.

7.4

Student D

Memory recoll ond lose W' Epicodic memory

Epicodic memory i concerned With perécnal memories
ol evente in an mdmdun'l. ¢ ife. Rlee caled
nuhcbiu%m?hic.ml rnemory bg CoOmE ex?e.r{-a.

E.?isud.'xc. mEmory ¢ based on particulor places and
2 in o ?erﬁcn'; WFe, e.q., Jhere Lh&s Ppere born or

Lent to sChoal.

Brain 3amm3& may \eave E?ict:-cli-.“'_ MEmeTY wtoct, out
affect twe oblity to remember the names of EVgrsﬂnﬁ
cbjecte {gemantic m&margﬁj .9, & PErecn rémemoders
detaille of childhood wolidays, but forgete the names of
C.ormmon Sruit and vegetableg,
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9.3 Definitions of the Big Five Traits

Extroversion

Extroversion is one of the two fundamental traits identified by Jung. It

is an aspect of the temperament, and has been shown to be hereditary.
Individuals who score high on extroversion scales are usually talkative,
sociable and outgoing. Extroverted students prefer to study in groups,
and in places where they can be surrounded by other people. They also
have a shorter cancentration span than introverts. Given their sociable
personalities, it is not surprising that they also tend to be leaders.
Extroverts enjoy excitement and novelty and are adventurous risk takers.
They are likely ta take up extreme sports like car racing and bungee
jumping and tend not to worry about life too much. However, they are
mare susceptible to outside influences; that Is to say, they are more
suggestible. Extroverts are easy to find in cultures where strangers talk to
each other in public places and people sing at parties; where hospitality is
open and people show their feelings easily.

Introversion

Introversion s one of the two fundamental traits identified by Jung and
is also known as neuraticism. It is an aspect of the temperament, and has
been shown to be hereditary. Introverts tend to be quiet and cautious.
They prefer silence to music and tend to laugh less than extroverts.
Introverts are more inclined to work in professions that do not require
high levels of social interaction. They talk about their feelings very little
and, on a daily basis, experience fewer positive emotions than extroverts.
As regards studying, introverts have a longer concentration span than
extroverts and like to study alone. They work more slowly than
extroverts, but pay more attention to detail and generally perform better
academically. Nat surprisingly, students who withdraw from their studies
for psychological reasons tend to be introverts, Demonstrations of
emotion are discouraged in certain cultures, where strangers do not greet
each other in the street and where it is very unusual for a visitor to be
invited to someone’s home.

Agreeableness

This is the trait that defines how important it is for an individual to get
an well with others. People who score high on agreeableness are easy-
going and friendly. They prefer to cooperate with others and try to avoid
conflict. 5o when there is a disagreement, they will look for ways to
negotiate an amicable solution. If they feel upset, they're not likely to
show it because they enjoy a harmoniaus atmasphere. They tend to be
good-tempered, that is they don't have bad moaods, and are usually
cheerful. Agreeable people are generally trusting and tend to think the
best of others. They also have an aptimistic cutlook on life. Typical
statements for agreeable people are: /'m interested in others; | like other
peaple to feel relaxed; | understand other people’s feelings. Although
agreeable people and extroverts are both sociable, agreeable people are
more focused on the comfort and happiness of others than extroverts are.
Agreeahleness is a highly valued social quality in some cultures, where
disagreeing openly with other pegple is thought to be bad manners and
is strangly discouraged.



Conscientiousness

Conscientiousness is the trait dimension that describes a person's sense
of responsibility. Conscientious people are very reliable, like to plan their
lives and enjoy routine rather than spontaneous activities, They also pay
a lot of attention to detail and are very tidy. On the negative side, they
may be rather inflexible and perfectionist in their approach to life. in the
professional field, conscientious people are very self-disciplined and show
this by completing tasks and persevering in spite of difficulties. They are
often high achievers who enjoy challenges and lock for difficult tasks

to prove their abilities. However, they are not attracted tao risky or
dangerous professions. They are usually very independent and self-
motivated and tend to work as businesspeople and entrepreneurs.

Openness to experience

106

The trait of openness to experience is sometimes understood as a type

of intelligence. High scorers on openness to experience scales tend to
have flexible minds, are intellectually curious and enjoy solving problems.
They are willing to adapt to new circumstances, enjoy variety and like to
explore new places and try novel experiences. People who are open to
experience are also artistically inclined and have a creative imagination.
They alsa have a tendency to reflect on their feelings and life experiences.

In contrast, people who score low on ‘openness to experience’, tend to be
more practical and less reflective,



11.2 Model Cornell notes
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in ‘B8 — Rhines’ experiments to prove ESP:
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recant eXperiments

Scientists = have experimented lith paranarmal — doesa’t aiast
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Wordlist

Npte: ‘!Hhere a word has more than one part of speech, this is indicated in brackets. The part of speech
given is that of the word as it is used in the unit. So, for example, post is listed as post {v), although it can

also be a noun.

A

abuse (n and v)
access (n and v)
accommodate
accumulate
accumulation
acquire
addiction
adopt
aggressive
agreeableness
altered states
analysis
analyze
ancestors
ancient
anecdatal
anomalous
anonymity
anorexia
anxiety
applied
appraisal
apprentice
approach
attention
attitude
authenticity
autistic
avatar

aware
awareness

B
behaviour

behavioural addictions
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| bias

biofeedback
biomedical
biopsychalogy
bipolar

blackmail (n and v)
blind testing

bady image
browse

bulimia

bully (n and v}

C
characteristic
characterize
charismatic
chat room
chatter (n)
chromosome

| clairvoyance

clinical

cluster

cognitive
cognitivism
collective
compatible
completeness
compromise
compulsion
compulsive buying
computerize
conditioning
conformity
conscience
conscientiousness
conscious
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CONsciousness
consistent
constant
construct
constructivist
consumption
context
carrelation
cortex
counsellor
criteria (n.pl)
crucial
culture
curricula (sing. curriculum)
cyberbullying

D

data

database

defence mechanism
degree

déja vu

delusion
dependency
dependent
depression
deprivation
deranged
detachment
determined (ad))
determinism
developmental
device

diagnostic criteria
dieting
dimension
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6
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disadvantage (v)

disequilibrium
disquised
disorder
disperse
displacement
dissociation
distress
disturbance
diversity
dizygotic
document (n}
domain

drive

driven
dualism
dynamic

E

eating disorder
ectoplasm
emotional
empirical
enactment
enceding
energy
enlightenment
environment
episade
episadic
equality

event
experiment
exploit
extrasensory

extrasensory perception

extroversion
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F

face-to-face
tactor analysis
fasting

field

forensic
forget
framework
fraud

free association
free-response
frenzy

frontal

frontal lobe

functional magnetic
resonance imaging

G

gamer

ganzfeld {whale field)
generation

genes (n.pl)

genetic

gossip (n and v)

H

habitual
hallucination
hallucinogenic
harassment
hardware
heredity
hierarchy
hippocampus

' humanist

hyperlink
hypriosis
hypnotic

Unit
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|

icon

idealized (adj)
identity
idicgraphic
image
imbalance
imitation
immediate
impaired functioning
impulse (n)
indigenaous
induce
inexplicable

| ingest

inhibition
input (n and v)
insane
institutional
integral
integrate
interactionist
interface (n)
interlink (v}
interpret
interpretation
introspection
intrusive

intuition

K

keyword
kleptomania

L

largely
legend
levitation
lifestyle
linguistic

]
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Unit
link ]
loba 7
log infon 4
log out/off -
leng-term 7
lose touch (with) 8
lunatic 8
M
mainstream 1
maintain b
malicious 12
manifest B
manifestation 1
manipulative 12
master {n and v) 6
materialism 1
mediate 5
mediator 3
meditation 1
medium (n) n
memory 7
mentor {(n and v) 6
menu 4
microanalytical 9
mind 1
mnemonics 7
mobile technology 12
manozygotic 9
maod 8
mood modification obsession 10
motivation 5
multimedia 12
multiple personality 8
multivariate 9
mysticism 5
myth 5
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N
narcissism

near-death experience

networking
rneural
neurobiology
neuropsychology
neurosis
neurcticism
nomothetic

0

objective
occupational
offline

online

online gaming
openness
operant
optimism

| organism

organization

out-of-body experience

cutput (n and v)
overlap (n and v)
overstimulate

P

paradigm
paranarmal
parapsychology
password
pattern

peer (n)
perception
perpetuate
personality
pessimism
phenomenon (pl. a)
phobia

Unit
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—
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1

39
6, 9, 12

23

11

physiolagical
physiology
poltergeist
post (v}
potential
practitioner
precognition
predator
pre-determined (adj)
predict
predisposition
prejudice
premonition
preoccupation
prescription
primary

prime {n)
process (n and v)
profile

project
propose
proximal

psi

psyche
psychiatrist
psychic
psychoanalysis
psychodynamic
psychokinesis
psychometric
psychosis
psychotic

pure

Q
quantum theory

Unit

11
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R
randemization
real-life

recall (n and v)
reckless
recallect
reconstruction
recycle
reductianism
regardless
rehearsal

Reiki

reinforce
relapse (n and v)
remember
remind
remote viewing
repeatability
repercussions
repetition
repetitious
repressed
retarded
retention
retrieval

role

5

salience
scaffolding
scepticism
schedule
schema
schizophrenia
scientific
seance

search (nand v)
search engine
search results
secondary

Unit

1
12

n

W =4 =J 03 un
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self
self-actualization
self-efficacy
self-esteem
self-reporting
sensational
sensory
short-term
situationist
slander
saftware
specification
spiritualism
stable

stage

stalk (v)
standardize
stereotype
stimulus
storage
stress
subconscious
subjective
substance
suicide pact
supernatural
symbal
symptoms
syndrome

T
teasing (n)
telepathy
tend
tendency
text (v)
thalamus
theory
therapy

| threat (n)

Unit

W w oW

12
1

12

12

threaten (v)
tolerance

trait

transmit
trauma

truant {n and v)
twin

u
unconscious
unipolar
unigue
unigueness

| universal

| unmoderated (ad))

unpredictability
upbringing
urge (n and v)
username/ID

v

vacuum
valid
verifiable
victimisation
violent
virtual

w

white naoise
wholeness
will (n and v)
willpower
wisdam
withdrawal

yoga
yogi
Zane

Wiowo kR W N

12

12
12
12
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Transcripts

Unit 1, Lesson 1.2, Exercise B §4 1.1

Part 1

Hello and welcome to the Psychology faculty. I'd
like to start by asking a basic question: ‘What is
psychology?. If we look carefully, we can find
clues to the definition in the origin of the word
itself. So let's have a |look at the two main parts;

‘psych’ and ‘ology’. Some of you may already know |

that ‘psyche’ is a Greek word, but does anyone
know what it means? Yes, 'psyche’ means ‘spirit’ or
‘soul’ or ‘mind’. And ‘ology’ comes from the Greek
‘logos’ meaning 'speech or theory'. 50 'psychology’
literally means ‘theory of the mind'. As a matter of
interest, the word mind has several forms which
aren’t particularly associated with psychology;

for example: mindless, mindful, minder. But in
psychology, the adjective we use to refer to the
mind is ‘mental’, which comes from the Latin word
'mens’, meaning mind.

Unit 1, Lesson 1.2, Exercise € 4 1.2

Part 2

As we're looking at words, let's examine for a
moment how they can change their meaning in
different situations. It probably happens in your
own language. Let me give you an example. In
everyday English, when we say an animal is in
danger of extinction, we mean that there are
very few alive and they may all disappear forever.
But when we refer to extinction in psychology,
we mean that, in the process of conditioning, a
response has disappeared because the stimulus has
been removed. Is there any connection between
these two meanings? Yes, there is. Both uses of
the word refer to disappearing. But in the
everyday sense, we are referring to the physical
disappearance of a species. In psychology, though,
extinction is the disappearance of a response
because a stimulus has been removed.

Somehow, when we are learning our first
language, we get a feeling for the basic meaning
of words, which helps us to understand the same
word in a new context. When we are learning
another language, it is very important to find
the basic meaning of a word because the direct
translation in one context may not be the correct
translation in another. For example, can you use
the word for sympathetic in your language in the
context of sympathetic nervous system, meaning
the part of the nervous system that prepares the
organism to face danger?

112

Unit 1, Lesson 1.2, Exercise D §# 1.3

Part 3

Sa, let's look at my original question in a little
more detail. What is psychology? Well, there are
several different branches of psychology. Social
psycholoegy is ane. Social psychology studies the
way people behave in groups. Then there’s
neuropsychology, which concentrates on the
physiological processes that affect human

| behaviour ... Can you think of any others? There's

developmental psychology, which studies haw
pecple’s minds develop throughout their lives.
Educational psychology is a sub-branch of
develepmental psychology. The branch that
focuses on different types of individual is
personality psychology. And last but not least,
there's clinical psychology, which specializes in
diagnosing and treating mental disorders.
Although these specialist fields focus on various
aspects of psychology, they all involve the study
af the human mind. But pyschology is not only
about the mind, it's also about behaviour.

Unit 1, Lesson 1.2, Exercise E &% 1.4

Part 4

So far we've looked at the origin of the word
psychalegy, the ways in which we use ordinary

| words in a special sense and some of the different

tields of psychology. Above all, we've established
that psychology is about the mind. But is that all
it's about? No. It’s also about behaviour. As |
mentioned betore, all the different specialist areas
of psycholegy involve analysis. But how do we go
about analyzing the mind? Well, we do this by
analyzing behaviour. For example, a forensic
psychologist will draw up the mental profile of

a criminal by studying the traces they leave at a
crime scene. A neuropsychologist will establish
the effect of different stimuli on an individual by

| observing how they respond during labbratory

experiments. Whenever a psychologist studies
people’s behaviour, there is always a scientific basis
for their analysis. So to answer the question "What
is psychology?’, we can say that it is ‘the scientific
analysis of human behaviour and the mind’,

Unit 1, Lesson 1.3, Exercise E §% 1.5

Introduction 1

Good marning. In this lecture, I'm going to
talk about some of the different branches of
psychology. Broadly speaking, there are five main



branches: social psychology, neurapsychology,
developmental psychology, personality psychology
and clinical psycholegy. Within these branches
there are other more specialized fields. I'm going
to describe each of these branches and seme of
their subfields.

Introduction 2

If everybody’s ready, I'll start. Right ... In today’s
lecture, we'll be looking at the problem of drug
dependency amongst teenagers and young people.
There are many causes of drug dependency and
the effects are multiple. Today, I'm going to limit
myself to tracing a chain of cause and effect that
starts with teenage experimentation with drugs
and ends with crime.

Intraduction 3

Good morning to you all. In the first part of
today’s lecture, I'm going to trace language
acquisition from infancy (0-2 years) through to 5
years. In the second part, I'll be relating language
acguisition to Piaget’s three stages of cognitive
development, ending with pre-adolescence
(11-12 years).

Introduction 4

Good marning. Everybody ready? Good, Now, today
I'll be looking at the historical origins of psychology
and some of the key developments that have led to
its current scientific status. The scientific approach
to the study of the mind is based on empiricism;

the theory that we can enly know things through
physical and observable evidence, and you will see
that a number of early theories have been validated
by modern experimental research.

Intreduction 5
In this morning's lecture, I'm going to compare

there are other more specialized fields. I'm going
to describe each of these branches and some of
their subfields.

The first branch I'm going to talk about i social
psychalagy. This branch is concerned with how
people relate to each other in groups. It includes
analyzing ways individuals are affected by mass
behaviour and the media. One of the applications
of social psychology is in government planning. By
analyzing patterns of social behaviour, government
departments can draw up effective policies,
Another area where social psychology is useful is
industry. For example; in the advertising world,
sacial psychologists carry out surveys to find out
how effective an advertising campaign has been.

Now I'd like to go on to describe one subfield
of sacial psychology, and that is organizational
psychology. This field focuses particularly on group
dynamics and how people are motivated at work.
It's important because it has practical applications
in all organizations. Its main function is to design
effective systems to help people work productively
together, For example, it can be used to design
management structures, establish effective teams,
select the best employees, and motivate them.

The second main branch of psychology I'd like to
talk about is neuropsychology. This is the branch
of psychology that studies the structure of the
brain and the effect that stimuli may have on the
nervous system and behaviour. Neuropsychology
Is espedially useful in the field of medicine; for
example, a neuropsychologist may analyze
people’s behaviour when they have taken specific
drugs. But, neurcpsychelogy can alse have an
application in the commercial world ... When you

| go to a restaurant or a supermarket, have you

two types of conditioning, also known as behaviour |
| neurapsychologists te decide which lighting and

muodification; one was developed by Pavioy, and
the other by Skinner. I've chosen Paviov and
Skinner because their research had an enormous
influence an 20M-century learning thearies, and
affected generations of teachers and students.

Unit 1, Lesson 1.4, Exercise E §# 1.6

Lecture 1

Good morning. In this lecture, I'm going to

talk about some of the different branches of
psychology. Broadly speaking, there are five main
branches: social psychology, neuropsychalogy,
developmental psychology, personality psychology
and clinical psychology. Within these branches

naticed how the lighting or the backgraund music
affects your mood? Yes? ... Well, the retail and
catering industries use the research of

music will make customers feel like spending more.

Let’s move on now to a third branch -
developmental psychology. This branch focuses,
as you might expect, on the way people’s brains
develop and mature during their litetime. It is
concerned with the ways in which children and
young people form their understanding of the
world and their relationship with it.

Next, I'd like to look at an impertant subfield

| of developmental psychology - educational

psychology. This is the specialist field that deals
with learning. It is clasely linked to developmental

| psychology because it is concerned with the

relationship between the evolution of the
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cognitive functions and the process of learning.
An example of a practical application of this field
would be the case of an educational psychologist
testing children to discover their preferred
learning styles and deciding which educational
approach will benefit them maost.

Maw, I'd like to turn to fourth branch of
psychology, and that is personality psychology.
This branch of psycholegy focuses on analyzing the
behaviour of individuals and classifying them into
personality types. It has practical applications in a
variety of contexts: for selecting employees; in
psychotherapy; and in police investigations, where
forensic psychologists draw up personality ‘profiles’
of criminal suspects. This is called 'profiling’.

The fifth branch of psychology I'd like to look
at is clinical psychology ... The main focus of this
tield is the diagnosis and treatment of individual
behavioural problems and mental disarders,
Clinical psychologists often work in hospitals,
health centres and private clinics.

Finally, I'd like to mention counselling, which
is a widely known subfield of clinical psychology.
Counsellors help healthy people to manage
unusually stressful situations such as divorce, the
death of a family member or social isolation. At
universities, and in schools in particular, counsellors
help students to overcome problems like peer
pressure, bullying or drug abuse.
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it everybody's ready, I'll start. Right ... In today’s
lecture, we'll be looking at the problem of drug
dependency amongst teenagers and young people.
There are many causes of drug dependency and
the effects are multiple. Today, I'm going to limit
myself to tracing a chain of cause and effect that
starts with teenage experimentation with drugs
and ends with crime,

Firstly, let's look at teenagers ... Adolescence is
typically a time when young people are looking
for new experiences. It's also a period when having
friends and belonging to a social group is very
important. 50, teenagers are more easily persuaded
by their friends to try drugs than older people. In

many cases, peer pressure to experiment with drugs |

is the first step towards drug dependency.

MNow let's look at the next step in the chain.
How does experimentation with drugs lead to
dependency? Well, some drugs, like heroin and
opium, for example, are physically addictive; othars
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are psychologically addictive. This means that
people who take them become dependent on the
way they feel when they use them. Sadly, many
young people experimenting with stimulants,
narcotics or hallucinogens simply don’t recognize
that drug taking can easily lead to dependency.

Finally, we'll look at an effect of dependency that
leads directly to crime. When a person is addicted
to drugs, physically or psychologically, they want
to take it regularly. And this costs money ... As you
probably know from your own experience, young
people don’t usually have well-paid jobs or a lot
of money. So it's very common for young people
to turn to crime to finance their drug habit. And
what crimes do they cammit? Many start by
stealing from family and friends, and move on to
shoplifting and pickpocketing. But many young
people get their supplies of drugs by becoming
drug dealers themselves, distributing narcotics
amoangst their friends and contacts over wider and
wider netwoarks and receiving drugs in payment.
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Goad morning to you all. In the first part of today’s
lecture, I'm going to trace language acguisition
from infancy (0-2 years) through to 5 years. In the
second part, I'll be relating language acquisition

to Piaget's three stages of cognitive development,
ending with pre-adolescence (11-12 years).

First, let's lack at the prelinguistic stage. This is
the period from birth until babies start to produce
recognizable words. As soon as they're born,
babies make their first sounds ... they cry. Crying
is our first form of vocalization. We can't call it
language; but babies have different cries to
express different needs and emotions: hunger,
frustration and tiredness. Now we'll examine
the prelinguistic stage in more detail.

Fram as early as a week ald, babies recognize
their mother’s voice; and experiments have
demanstrated that at two months, bables in an
English-speaking context can distinguish between
sounds like ‘ba” and ‘pa’. Just a little later, at three
mianths, babies will make sounds in response to

| adults speaking to them. Between five and eight

months, infants show signs of understanding
simple vecabulary by looking at objects when
adults name them.

Now we'll move on to look at the linguistic stage
of development. Infants don’t usually begin to
use words until they are between ten and twenty
months. Their first utterances are usually only one



ward long; for example, Mama, Dada, milk,

cat. But by their second birthday, children are
beginning to use two-ward utterances. And
between two and three years old, children are
speaking in sentences. Children’s vocabulary
develops rapidly at this stage, and the average
five-year-old will have a vocabulary of between
10,000 and 15,000 words. I'd like to remind you
at this point that all the ages we've been looking
at are approximate. Individual children develop at
different speeds.

5o far, we've been looking at the development of
speaking and vocabulary. But we must remember
that children's language development is restricted
to the concepts they are capable of understanding.
50 now, I'd like to examine the connection between
language acquisition and cognitive development.

The psychologist, Piaget ... that's P-I-A-G-E-T,
identified three stages of cognitive development
in children: preoperational, concrete operations
and formal operations,

According to Piaget, children between two and
seven ar eight are at the precperational stage -
when they have difficulty grasping abstract concepts,
like time, and the difference between fantasy and
reality. Their language development reflects this.

However, between the ages of seven and eleven,
children enter the period of concrete operations —
when they learn how to understand and express
abstract ideas based on concrete objects, for
example, drawing maps and telling the time.

And, finally, at the age of about eleven or twelve,

in the period of formal operations, children's
language has developed to match their ability
to argue logically using abstract ideas.
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Good morning. Everybody ready? Good. Now,
today I'll be locking at the historical origins of
psychology and some of the key developments
that have led to its current scientific status. The
sciantific approach to the study of the mind is
based on empiricism; the theory that we can only
know things through physical and observable
evidence, and you will see that a number of early
theories have been validated by modern
experimental research,

Let's start in 435 BC, when Alcmaeon ... that's
spelt, A-L-C-M-A-E-C-N, who was born in Croton,
in Sauthern Italy, experimented with anatomical
dissection and discovered the optic nerve.

| Alemaeon thearized that the brain was connected

to the rest of the bady through currents of energy.
This is a surprisingly modern description of the
nervous system.

MNow maoving on five hundred years to 129 AD, we
come to Galen, who was a physician, bomn in Asia
Mineor (modern Turkey). Galen's studies of anatomy
led him to identify the cranial nerves, in the brain,
and the cerebro-spinal fluid, which irrigates the
brain and the nervous system. This is another early
discovery that's still valid today.

For well over a thousand years after Galen’s
discoveries, there was very little scientific
investigation into the structure of the brain.
However, in the 16 century, the Belgian anatomist,
Andreas Vesalius (that's V-E-5-A-L-I-U-5), who lived
between 1514 and 1564, continued Galen’s work
and wrote a complete texthook about human
anatomy based on his dissections of the body,

A hundred and fifty years later, in 1690, the
British empiricist, John Locke, argued that aur
perception of the world depends entirely on our
sensory experiences; but he added that we also
have a mental faculty that allows us to reflect an
what we experience. This theory was supported
later by the work of the psychologist, Wundt,
as we'll see in a minute.

Let's continue now to look at the physical study
of the brain. The German physiclogist, Franz
Joseph Gall, who lived from 1758-1828, believed
that different parts of the brain were responsible
for producing particular behaviours. His theory
that the shape of the skull reflected the
personality of an individual has been disproved;
but his fundamental assumption that certain
areas of the brain have spedfic functions is now
supported by modern neuropsychology.

I'll conclude by mentioning Wilhelm Wundt,
who founded the first labaratory dedicated to
psychological research in 1879, Wundt is important
in the history of psychology because, in addition
to researching the physical effects of stimuli on
behaviour, he asked the subjects of his experiments
to reflect on and report their experiences. This
combination of scientific experimentation and
introspection was a forerunner to modern
approaches to psychotherapy.
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In this morning's lecture, I'm going to compare
two types of conditioning, also known as
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behaviour modification; one was developed by
Paviov, and the other by Skinner. I've chosen
Paviov and Skinner because their research had
an enormous influence on 20™-century learning
theories, and affacted generations of teachers
and students.

Paviovw, who was bormn in 1849, carried out
experiments in a type of conditioning that we now
call classical conditioning. Whereas Skinner, born in
1904, experimented with what he called operant
conditioning. Now let's compare the two.

First, we'll look at classical conditfoning, which is
associated with Pavlov's research at the beginning of |
the 20" century. Has anyone ever heard of Paviov’s
dogs? ... Yes? Good. Well, his experiments are quite |
famous. Experimenting with dogs, Paviov found that
it was possible to train or condition them to produce
a natural response to an artificial stimulus.

Let me explain. As we know, the natural response
to the natural stimulus, food, is to salivate. Now,
during his experiments, Pavlov flashed a light ‘
every time the dogs were given faod. Gradually,
they learnt to associate food with a flashing light.
Eventually, the dogs would salivate when the light
was turned on, even without the food. In this way,
Paviov replaced the natural stimulus of food with
the artificial stimulus of light. Pavlov called this a
conditioned reflex,

Now let’s turn to the concept of operant
conditioning. In Skinner's most famous experiment,
a rat was placed in a glass box (which we now call
a Skinner box) where there was a lever. When the
rat, by chance, hit the lever it was rewarded with
food. Little by little, the rat learned that by hitting
the lever it would get food. You could say it learnit
to associate cause with effect. Skinner called
this type of behaviour modification operant
conditioning, because the rat was active in
producing the effect it wanted.

5o, to sum up, both classical and operant
conditioning, can train animais to behave in a
certain way. However, in classical conditioning,
they have no control over their behaviour, whereas
in operant conditioning, they can learn to behave
in a way that will earn them a reward.
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Lectuner: Good afterncon, everyone. I'm glad to see
such a good turnout today, because we have a
visiting speaker, Dr Michael Todd, whe's going to
talk about his work as an occupational psychologist.
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As you probably already know, occupational
psychologists are also known as work — or
organizational - psychologists. They have many
roles: counsellor, problem solver, organization
designer, team builder and investigator. This
afternoon, Michael is going to give us an example
of some of the things he does in his job. So, by the
end of the lecture, | hope you'll have a realistic
picture of what's invelved in practising occupational
psychology and maybe even some thaughts on
whether it would suit you as a profession. Now I'll
hand over ta Michael.

D# 1oon; Goad afternoan, and thank you for
inviting me. As Dr Freeman said, occupational

. psycholagists work in many different capacities.

I work in the Human Resources department of a
large university, where one of my responsibilities

is to support the university's equality and diversity
policy, which ensures that all employees are
treated fairly. This afternoon, I'm going to describe
a project I've been working on recently:
investigating why there are so few women in
senior posts at the university.
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The project I've been involved in over the last
year started because there was a lot of concern
that women were not fully represented in senior

| positions at our university. We wanted to find out

if women were disadvantaged by organizational
bias or affected by prejudice. We focused on
women in this case, but our study could equally
have looked at other social groups, such as the
disabled or the over-50s, Our final aim was to see
whether we needed to make institutional changes
to improve women's promotion opportunities.

We approached the study from a constructivist
point of view, which, as you probably already know,
assumes that people’s behaviour is shaped by their
social interaction. In other words, we were assuming
from the beginning that the institutional structure
would be largely responsible for the degree to
which women occupied senior positions. However,
we also wanted to take into account the effects
of personality and look at staff attitudes towards
success and women's roles in the workplace.

The stages of the project included: formulating
research questions, collecting, organizing and
interpreting data, and presenting aur results in
terms of the university's organizational structure,

Before | go an, | want to say a word about data
collection, I'm sure you'll have realized by now



that we had to use more than one data-callection
method. In fact, we used three. We collected
statistics from the database, devised a
psychemetric test and drew up an interview
schedule, which is a series of structured guestions
that act as a framework for an interview.
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Now, going back to the project ... how did we
go about it? Our first step was to brainstorm
key questions. For example: what percentage

of female staff reached senior positions at the
university; were their qualifications the same as
those of males in similar positions; how long did
it take for women to reach these positians; were
there departments where women were better
represented than others; how were they different;
did university promation policies obviously
disadvantage women? Most of these questions
could quite easily be answered by analyzing the
statistics from the database: numbers of female
employees, their occupations and backgrounds.
We also had information about the formal
structures that farm the university organization,
such as rules and regulations, and institutional
palicies.

However, as | mentioned before, a second aspect
we wanted to study was whether personality could
account for particular types of women occupying
specific organizational positions. I'd just like to
be clear about what | mean by ‘personality’.
According te Pervin, ‘Personality refers to those
characteristics of the person that account for
consistent patterns of feeling, thinking and
behaving.’ Thase characteristics are alse known
as traits, which are habitual patterns of individual
behaviour. 50, we used the psychometric test to
give us a profile of the personality traits of women
in different roles across the institution.

The third factor we wanted to study was the
institutional culture. Let me just explain briefly
what | mean by ‘culture’ in this context. The
culture of an organization isn't written in the
rules. It's the result of daily human interaction; the
unspoken expectations, if voau like, which become
institutionalized and accepted by everyone who
belongs to the group. When we started our
research, we didn't really expect to find written
rules or regulations discriminating against women.
That would be illegal, of course, Mind you, we did
think there may be a few regulations that
unintentionally put women at a disadvantage.

But what we really wanted te find out was
whether or not women were being promoted
less often than men, as a result of unconscious
attitudes, or as an effect of the institutional
culture. And that's the information we planned
to gather from the interviews.
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Dr Toop: So, to sum up, we discovered an
institutional issue - the small number of women
in senior positions at the university — and
gathered data to help us find a solution to the
problem. We collected statistical data from the
university database. We designed a psychometric
test to find out whether woemen with particular
personality traits — that is, with certain patterns of
behaviour - tended to reach senior posts. And we
designed an interview schedule to discover
whether the institutional culture - the generally
accepted behaviour of everyone in the
organization - discouraged women frem taking
up senior positions.

| have to stop now, as we're running out of time.
But | hope this talk hat given you an idea of how
varied the work of an occupational psychalogist
can be. Thank you.

Lecturer: Thank you very much, Dr Todd, far such
an interesting talk, Now, after a quick break, our
lectures continue this afternoon with another
visitor, Dr Ana Rogers, who will discuss the
theoretical foundations of her wark as a dlinical
psychologist. Your research into the influence of
genetics, the unconscious and sedal interaction on
behaviour should be useful during this lecture.

Unit 3, Lesson 3.2, Exercise F {# 1.15
1 According to constructivists, each individual
is born with a fixed personality.
2 Personality traits are the same for all women.

3 Culture is the institutionalized and accepted
behaviour of a group of people.

4 Personality can be measured by psychotherapy.

5 Occupational psychologists are also known as
industrial psychologists.

& Statistics can give an accurate picture of
individual attitudes.
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Dr Toop: So, to sum up, we discovered an
institutional issue - the small number of women

in seniar positions at the university - and gathered
data to help us find a solution to the problem.

We collected statistical data from the university
database. We designed a psychometric test to find
out whether women with particular personality
traits - that is, with certain patterns of behaviour -
tended to reach senior posts. And we designed an
interview schedule to discover whether the
institutional culture - the generally accepted
behaviour of everyone in the organization -
discouraged women from taking up senior
pasitions.

| have to stop now, as we're running out of time.
But | hope this talk has given you an idea of how
varied the work of an occupational psychologist
can be. Thank you.

LecTurer: Thank you very much, Dr Todd, for such
an interesting talk, Now, after a quick break, aur
lectures continue this afterncon with another
visitor, Dr Ana Rogers, who will discuss the
theoretical foundations of her work as a clinical
psychologist. Your research into the influence of
genetics, the unconscious and social interaction on
behaviour should be useful during this lecture.

118

Unit 3, Lesson 3.4, Exercise C &# 1.18

Part 1

Lecturer: OK? Everybody here? Right ... In this
lecture, we're going to hear about another field of
psychology - clinical psychology. Dr Ana Rogers is
gaing to discuss her work with young people with
psychological problems. She'll be telling us about
the possible causes of mental iliness and discussing
different approaches to treatment. I'll let you take
over, Ana. Thank you very much.

Dr RogGers: Thank you, and thank you for inviting
me to talk to you today, To start with, | should tell
you where | work and what | do. | work in a clinic
for troubled teenagers in New York and my job is
simply to diagnose their problems and find the
most effective treatment for them. | say, 'simply’,
but, as you can imagine, it's not at all simple. The
majority of the young people | see in my practice
are suffering from fairly common disorders;
phobias, stress, anxiety and depression are the
mast frequent. But a small minority are suffering
from personality disorders, which are more serious
and can be difficult to treat. In my talk today, I'll
be discussing the main approaches to diagnosis
and treatment, and commenting on my own
approach,
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First of all, 'm going to explain the theories that
support the diagnaosis of mental problems, and
show you how they affect the kinds of treatment
psychologists can recommend.

If you look at Slide 1, you'll see the principal
models of the causes of mental disorders; the
biomedical, the psychodynamic, the socio-cognitive
and the multicausal.

First of all, let's look at the biomedical model.
This model assumes that all mental illness is the
result of a biological malfunction, a chemical
imbalance or a genetic defect. When they can,
practitioners who follow this mode! will usually
prescribe medication to correct the imbalances
underlying the disorder. Incidentally, if you've
ever wondered about the difference between
a psychologist and a psychiatrist, it's that a
psychiatrist is a qualified medical practitioner and
is allowed to prescribe drugs. Most psycholagists
are not. 50, in my case, this is not an option,

Now, going back to the slide ... Next on the list is
the psychodynamic model, which developed from
Freud's theories. As you know, Freud attributed



our mental states to the effect of our early
childhood experiences on our unconscious mind.

This model is usually followed by psychiatrists

or specially trained psychotherapists, and focuses

on discovering the repressed childhood emotions
that lead to mental disorders. With this model,
psychoanalysts help clients understand their |
present prablems and change their behaviour l
by recalling childhood memories or reliving past |
emotions. Speaking personally, | think Freud's |
maodel is rather limited, so let's turn to the next
model on the list, the soclo-cognitive.

Psycholagists who assume the socio-cognitive
model of behaviour believe that mental disorders
are caused by flawed thinking. Therapists argue
that individuals with behavioural maladjustment
have acquired faulty beliefs about themselves and
how they should respond to different situations.
One of the most widespread methods of treatment
based on this model is cognitive-behavioural
therapy (CBT). With CET, clients are shown how to
reinterpret daily events and relatianships in their
lives and see that they have the option to think
and react differently. | use CBT a lot with clients
who have phobias or who are suffering from stress
or low self-esteem, and even depression.

The final model on our slide is the muiticausal.
| dan't think | need ta explain it in detail. As the
name suggests, it's a combination of all the
previous madels and takes into account biological,
psychological, cognitive and environmental factors.
| think this model explains the causes of mental i
disorder most fully,
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Or Rogers: However, befare | finish, I'd like to give
an example from my own practice of diagnosing
and treating depression.

When a young person comes to the clinic
complaining of feeling down and miserable, my
first priority is to find out exactly what their
mental condition is. If they are depressed, | also
need to know whether they're suffering from
bipolar disorder, whether they have mood swings
ranging from euphoric to severely depressed, or
whether their problem is major depression, or
unipolar depression, which doesn't include
euphoria. Although these disorders may have
similar symptoms, they have different causes and
need different treatments.

Some therapists treat major depression with
antidepressants - drugs that make people feel

more positive about life. Other therapists believe
that depression is better treated from a socio-
cognitive point of view. We believe that by helping
clients to reassess their attitudes to life events, we
tan show them a way out of their depression. |
adopt this approach in my practice. However, it is
important to mentian that | do accept that there
are many cases in both types of depression, when
clients need extra support from medication.

S0, to summarize ... We have loocked at the main
causal models of mental illness, which are:
biomedical, psychodynamic, socio-cognitive and
multicausal, and linked them with treatments that
would be considered effective in each model.
We've locked at one example of diagnosis and
treatment, and |'ve explained that | use cognitive
behavioural therapy most frequently. Finally, |
suggested that if we accept that mental illness has
multiple causes, we must take a broad approach,
and consider treatments from a variety of models.
Thank you.

Lecturer; Thank you very much indeed, Dr Ragers.
Well, | hope this afternoon’s lectures have given
you all a picture of two very different fields of
psychology and shown you how closely practice is
related to theory.
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Good afterncon. Teday, we're going to look at
dreams ... 8 topic we all know something about,
In this lecture, I'm going to talk about the
relationship between personality theories and
dream analysis. Later on, in your seminars, you'll
be able to discuss this relationship in more detail.
OK ... umm ... I'm going to discuss Freud and Jung
and ... er ... how their theories of personality, or
self, influenced the way they interpreted dreams.
Now, although they shared many views, they did
differ on key issues. And that's the focus of my
lecture. First of all, I'll describe Freud's theory of
persanality, including the ego, the id and the
superegeo. Then I'll outline lung's theory, based en

| the concept of the collective unconscious. After

that, I'll relate Freud's approach to dream analysis,
using free association and Jung's method of
relating dreams to universal myths. Finally, I'll ...
er ... discuss the different roles of Freudian and

| Jungian therapists.

119



Unit 5, Lesson 5.2, Exercise D §¢ 1.22

Part 2

OK, first of all, let's look &t Freud's psychodynamic
theary of personality. Freud believed that the
personality is comprised of three components:

the id, the ege and the superego, and that the
unconscious plays a major role in directing our
daily behaviour. 5o, according to Freud, the id is a
part of our psyche that represents our unconscious
wishes. Basically, the id drives our aggression and
our sexual desires. In contrast 1o the id, the ego,
which is the conscious aspect of the personality,
controls our primitive urges and allows us to live
harmoniously in a community. Ta put it another
way, the ego mediates between the id and our
need to live in a society.

Now, I'm going te move on to talk abaut Jung's
theery of persanality. Actually, Jung agreed with
Freud that the unconscious drives our behaviour,
but Jung believed that the individual self is a part
of the collective unconscious. Sorry ... speaking of
Freud, | forgot to mention the third element of his
personality theory, the superego. This is the part of
the psyche that controls our moral decisions, and
the mechanism for coordinating these three aspects
is known as a compromise.

Erm ... where was |? Right, to get back to Jung.
Essentially, Jung believed in the existence of &
collective unconscious. By that, he meant the
uncanscious accumulation of human experience
throughout the evelution of the species. | think his
theary of the collective unconscious is really very
interesting, particularly as it can branch out inte
myth and even mysticism.
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Anyway, um ... now, moving on to approaches to
dream analysis. Basically, as | mentioned before,
Freud and Jung agreed that the unconscious is the
driving force behind our behaviour. And ... um ...
in fact ... they also agreed that dreams were the
gateway to the unconscious, or, as Freud put it,
‘the royal road te the unconscious’. However,
because their views of the internal workings of
the psyche were so different, they approached the
interpretation of dreams from different angles tooe.

First, let's look at Freud. According to Freud, the
underlying energy guiding our behaviour is both
unconscious and motivated by unfulfilled sexual
urges. Freud maintained that by recalling and
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analyzing dreams, his patients could become
aware of their unconscious instincts, controlled by
the id, and make them conscious, bringing them
under the control of the ego. Obviously, this isn't
automatic. He believed that the psychotherapist
has an important role to play by encouraging the
patient to relate the images in their dreams with
the first word that comes to mind, in a process
called free association.

Right ... Now, I'd like to turn to Jung's approach
to dream analysis. Jung, as | mentioned before,
believed that our individual unconscious was part
of a collective unconscious. In his book Freud and
the Post-Freudians, Brown claimed that we can see
evidence of this in the universal nature of myths,

| and images of completeness, such as the circle.

For example, if you look at Slide 3, you can see

a ‘mandala’, an ancient symbol of wholeness. 5o,
actually, Jung didn’t agree with Freud that dreams
were just disguised enactments of repressed
desires. Jung believed that dreams link us with
the accumulated knowledge of our ancestars. So,
far a Jungian, dream analysis is much more to de
with connecting with this ancient wisdom.
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| S0, how does a psychologist find out about the

content and the meaning of dreams? Well, by

| research, naturally. But there are several ways

of researching the internal workings of the mind.
For example ... in the case of primary research, you
callect your own data. Secondary research involves
reading the results of other researchers’
experiments. Once you've collected your
infarmation, you decide whether ta analyze it
qualitatively or quantitatively. However, ... oh dear
... sadly, | see we've run out of time. This means I'll
have to ask you to do some research. I'd like you to
find a number of different methods of carrying out
research into commaon dream themes. We'll discuss

| what you've discovered the next time | see you.
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Er ... where was |? Right, to get back to Jung.

Essentially, Jung believed in the existence of a
collective unconscious,

By that, he meant the unconscious accumulation
of human experience throughout the evolution of
the species.

I think his theory of the collective unconscious is
really very interesting, particularly as it can branch
cut into myth and even mysticism.
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Extract 1

Lecrurer: Right, Leila and Majed, what did you find
out about commeon dream themes?

Lea: Weil, first of all, we looked on the Internet
for references to dreams.

Masen: | didn’t dream about anything last night.

Extract 2
Lecturer: And what else did you do?

Lewa: We asked our classmates about their dreams.
They were quite keen to tell us,

Masee: That's rubbish. They obviously thought we
were being nosey.
Extract 3

LecTurer: Leila, can you give us an explanation of
the research method you were using?

Lewa: Well, yes, we were interviewing people with
a questionnaire. So we were collecting original
data, but we were relying on peaple's opinions.

Lecturer: What do the rest of you make of this?
Evie, what about you?

Evie: Well, erm ... I'm not sure really.

Extract 4

LecTurer: Majed, can you explain how you decided
which questions to ask?

Masen: Well, yes, we based them on the

information we got from the websites.
lack: 5o it's secondary.

Extract 5
Lecturea: What do you mean by ‘secondary’, Jack?

Jack: | mean it's an example of secondary research,
They did two things - they asked someone for
information and ...

Evie: Actually, that's primary.
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Extract 6

Lecrures: Let's go back to this graph for the
moment 1o see how it can help with classifying
dreams by gender. First of all, tell us about the
variables you chose.

Lewa: Well, first we wanted to find out what kind
of dreams were most commeon in general and then
whether men or women were more likely to have
certain dreams than others. Didn't we, Majed?

Muen: Absolutely. Those were our only variables
really. But we researched ten types of common
dreams, so we ended up with a lot of information.

Extract 7

Maien: We also made sure we matched genders in
the interviews. Women interviewed women, and
men interviewed men.

Jack: Serry, | don't follow, Could you possibly
explain why that's important?

Masen: Well, basically we wanted to avoid
embarrassment as far as possible.

Extract 8

Evie: | don't understand how you managed to get
the same information from each of the people you
interviewed. Didn't they all have different dreams?

Lewa: Well, of course, people all have their own
individual dreams, but many dreams have comman
themes. For example, lots of peaple dream they are
being chased but can't run fast enough to get away.

Extract 9

Maien: Yes, that's true. And what's so interesting is
that themes are common across genders
and nationalities.

Jack: If | understand you correctly, you're saying

| that it doesn't matter what sex you are or where
!' you come from, you probably dream about the
| same things as your neighbour or your colleague

| atwork,
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Maden: Yes, that's right.

Extract 10
Lecturer: This is all very interesting, isn't it?

Evie: Yes, but if we just go back to the graph, we
can see that some dreams, like being happy, are
just as common for men and women. But isnt it
interesting to see how much more men dream
about extraterrestrials than women da?

Lena; Yes, isn't it?

Extract 11

lack: | think that's silly. | mean, men and women
are fundamentally the same.

MaJen: I'm not sure that's true. | think men and
women are brought up differently. So their dreams
reflect different anxieties and insecurities.

Extract 12

LecTurer: So what do you think is the most
important point about this graph?

Evie: As Leila said earlier, it shows how dream
themes are fairly evenly spread across the sexes,
with a couple of exceptions.

Extract 13
LecTurer: Any other ideas?

Jack: I'm sorry. Has anybody made the point that
even though themes may be universal, dreams are
really about the individual?

Lecrurer: Yes, actually. Leila did say that earlier, but
it's an important point.

Extract 14

Lecrurer: So what else could you say about the
graph?

Evie: | don't know if this is relevant, but there isn't
any infarmation in the graph about the specific
ages of the young people. Maybe 18-year-olds
have different dreams from 24-year-olds.

Lecturer: Yes, that's interesting. Perhaps that's
another way to analyze the data.
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Part 1

Good morning, everyane, What I'm going to talk
about taday Is the concept of memory: that is,
how we receive information, encode it, store it
and retrieve it. In other words, what are the stages
between experiencing something and recalling
the circumstances, events and emotions at a later

122

—

date? Firstly, I'm going to give you a definition

of memaory. Then I'll outline the basic process

of creating memory as shown in the flow chart.

In addition, I'll be looking at different ways of
describing the memory processes, bearing in mind
that views have changed over the years. Because,
of course, the development of technology has
made it easier to understand how the brain works.
At the end of the lecture, I'll be introducing the
theme of ‘forgetting’. After all, we can't really talk
about memory without mentioning forgetting.

So, er ... in later lectures, we'll also go on to
consider how pecple forget events and experiences.
Today, however, we will focus on the processes
involved in creating memaories.
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Part 2

To begin with, let’s look at a definition of memory.
Essentially, memory is a process that combines

a number of steps: information acquisition,
transformation, retention and, subsequently,
recovery. These steps can be thought of as: first -
input, or reception; second - encoding; third -
storage and fourth ... ahh ... retrieval or
remembering. As you can see in the handout,
input enters through the senses and is transmitted
along the nervous system to the brain. Then the
information is interpreted and transformed in such
a way that it can be stored in the brain tissue. This
process is called ‘encoding’. It is still not known
exactly how this happens. Once the information
has been encaded, it has to be stored, so it can be
used later. Recent thearies suggest that memaory is
an interactive process. In other words, our
memaries don't sit passively in our brains waiting
to be used, but are connected to other-thought
processes that alter them each time they interact.
Now, in the next part of the lecture, I'm going to
describe two models that explain the mgmory

system ...
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Part 3

Now, although theories about the retention of
information have changed over the years, an
important concept in the study of memory is the
notion of ‘shert-term' memaory (STM) and ‘long-

| term’ memory (LTM). As far back as 1884, William

James distinguished between ‘short-term’ and

| ’long-term' memory, or what he called 'primary’

and ‘secondary’ memory. What do | mean by short-



term and long-term? Well, to help you understand
this idea clearly, can you look for a moment at the
handout | have given you about the process of
creating memory? As you can see, information
enters the brain through the sensory organs, in
this case, the eyes, It passes through the thalamus
to the cortex, where it's converted into a code that
can be stared in the short-term memory system,
but this is often only for a matter of minutes ..,
which isn't much use for routine activities. After
all, we don’t want to have to learn how to clean
our teeth again every morning. However, looking
at it another way, short-term memory has an
important role to play in creating long-term
memaory. This happens when it is recycled or
‘'rehearsed’ through the hippocampus, as you can
see in the handaut. In historical terms, this two-
stage memory model has described short-term and
lang-term memaory as structured storage systems.
But, as | mentioned earlier, more recent research
suggests that short-term and long-term memoaories
have a dynamic relationship and that short-term
memory has an active role in processing different
tasks, such as problem-solving and categarizing
objects. According to this model, the short-term
memory is better described as ‘working memory'.

Let me give you an example. Say you're writing
an essay and printing from your computer when
your printer runs out of ink. On one hand, your
"‘working’ memory allows you te divide your
attention between saving your document,
changing your ink cartridge and re-starting your
printing, whereas your long-term memary will
remind you how to carry out each of these tasks.
An important difference between working
memaory and long-term memory is that working
memory is flexible and long-term memory is more
stable,

What are the implications of research into short-
term or working memory and long-term memory?
Well, the point is that if psychologists understand
how the memory systems wark, they're in a better
pasition to treat memory disorders and learning
disabilities. In this way, they can improve the
quality of life of those who suffer from memory
loss and the educational performance of anyone
who studies.
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Part 4

Now ... er ... let's see ... oh dear, | see we're
running short of time ... but perhaps | should just
say something about forgetting. There are several

theories about why people forget events. Amongst
them are: faulty encoding, displacement, brain
damage, lack of use and repression. Let's lock at
each of these in turn.

Faulty encoding means that certain information
may not be available because it hasn't been
recorded correctly in the first place. This could
happen when there is physical damage to the
senses — to hearing or sight, for example. Now,
from what we've looked at so far, it's easy to see
that deficiencies of this kind will generally affect
short-term memoaory.

Another reason why information may not be
available is if it has been replaced by new
information. This particularly applies to short-term
memary. Right ... turning to long-term memory.
In some cases, infaormation may not be transferred
from short-term to long-term memory as a result
of damage to the hippocampus. As you'll
remember, this is the part of the brain that
recycles information and converts it inte long-
term memary.

I'd like to mention one more important theory,
which claims that when information isn’t retrieved
and recycled regularly, it deteriorates or decays.
An example of this would be forgetting the name
of your teacher in primary schoal. if you maved

| away from where you went to school and didn't

see your teacher for a long time, you probably
wouldn't hear or mention her name very often,
if at all. Gradually, because the information isn't
being recycled frequently, the neural network

| that makes it available weakens and breaks down,

and the memory is lost.

Moving on now ... let’s loock at another
explanation for forgetting ... and that is
repression. Memories are often repressed in
situations where people have had traumatic
experiences. By that, | mean when they have had
terrible accidents, or they have been victims of
violence or when they have seen, or done
something dreadful. In these cases, the brain
blocks the memory of the event by keeping it in
the unconscious. More recent research suggests,
though, that highly emational events may be mare
difficult to remember just after they happen, but
easier to recall in the long term.

Now ... oh dear, | was going to give mare
examples of repression, but ... ah ... | see that
time is moving on. 50 instead, I'm going to ...
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Part 5

I'm going to finish with some comments on how
memaory can be flawed - in other words, I'm going
to talk about memory distortion.

Now, the fact of the matter is, it's very easy to
confuse the memory. The reason for this is that it
depends on 50 many factors - not to mention the

fact that most of these are unconscious. First, let's
take a look at the effect of preconceived ideas on
our memaory; these make us believe we remember |
certain things because of what we expect to see in |
certain situations. For instance, we might think we
remember an old woman wearing glasses just
because we expect elderly people to have poor '
eyesight. Plus there’s the fact that when we recall

a memary, we are affected by the emotions we

felt at the time of the original event.

OK. Where was 17 Oh, yes ... 5o memary distortion
means remembering things inaccurately, depending
on what we expect to remember, and how we feel
about what we remember. For example, children
af the same family will remember their parents’
personalities differently; their kindness, their anger,
their sense of humour, etc.

You've probably heard of hypnosis being used
to help witnesses remember the details of crimes.
It was Freud who claimed that hypnosis was an
effective method for accessing repressed memories.
The advantage of hypnosis is that it can remind
people of the feelings they had at the time they
witnessed the event. And, as we know, strong

emotions make it easier to remember past events.
What hypnasis can do is help eyewitnesses return to
the moment of a traumatic event and see it again |
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‘in the mind’s eye’. However, there are still serious
doubts about the reliability of this information.

To sum up, then, hypnasis — as a method for
memaory recall - must be used with caution. Let
me put it another way ... hypnosis is not always a
very reliable method for retrieving lost memaories.

Oh, | almost forgot to mention your research
topics. OK, well, what's very important is a full
understanding of the use of hypnosis as a means
of accessing memory, and an appreciation of its
disadvantages as well as its benefits. 50 I'd like you
to investigate the drawbacks of using hypnosis to
recall traumatic events.

Unit 7, Lesson 7.4, Exercise B §# 2.7
Extract 1

| MNow, as we know, some people claim that hypnosis

helps peaple remember details of events they had
previously forgotten. A case in point is eyewitnesses

| in criminal investigations. But research has shown

that the details peaple ‘remember’ under hypnosis
are not always accurate. | asked you to look into the
disadvantages of using hypnosis to remember the
details of past events. For example, how is the
memory affected by the way the hypnotist asks
questions? How does the imagination of the person
being interviewed distort their recollection of events?
In effect, can hypnosis be effective in producing
reliable testimony? So, let's have some views.
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Extract 2

Jack: Well. I'd like to make two points. First,
hypnosis affects different peaple in different ways.

Lewa: Can you expand on that, Jack?

Jack: Sure, Leila. Some people are more suggestible
than others.

LeiLa: So?

| Jack: So the paint is that in some cases, the person

being hypnotised may ‘remember’ things the
hypnotist suggests by asking questions in a particular
way. Different questions might result in different
memaories. 50, in criminal cases, the evidence of

| people under hypnosis wouldn't be reliable.

Lecturer: QK. So, what's your second point, Jack?

Jack: | was coming to that! My second point is that
people often imagine they've seen certain things
because that's what they expect to see.

| Lewa: Yes, but you have to admit there are lots of



examples of people being hypnotised and apparently |
recalling details of childhood experiences they've
forgotten, To be honest, though, | don't really think
that proves these memaries are true. In fact, Jack, |
agree with you. | think that under hypnosis, some
people unintentionally invent memories,

Maszp: Well, | don't agree with that, Leila, because
Freud said that hypnosis really does uncaver
repressed childhood memaries.

Evie: Sorry, but what are we talking about, exactly?
Real memories? People making up things that
never happened? Or memories changing when we
recall them?

LEiLa: Yes, we need to be clear here. Are we saying
that people create completely false memories, or
that real memories are distorted in the process of
being remembered? Well, I'd just like to say that
according to what I've read, people under hypnasis |
can genuinely believe that they remember seeing |
things that haven't actually happened in real life.

Evie: In what way?

Lewa: Well, because memory can be affected by
our moad, or the situation we're in when we
remember something. ‘

Evie: | don't get that. Are these memories real or
not?

Leia: What I'm trying to say is that people under
hypnosis may be picking up clues from the
hypnotist, encouraging them to recall details
that might not be accurate. So, people can be
convinced they've remembered something, but,
in fact, they've been influenced by the way the
hypnotist asked the questions.

Evie: | still don't understand. Can you give me an
example, Leila?

Lewa: OK. Look at it this way. Imagine you're trying
to find out whether someone stole something from
a shop. You might have a witness who doesn’t recall
exactly what the suspect was doing at the time of
the theft. The hypnotist might ask, "Was the young
man putting something in his backpack? or "Was
the young man taking something out of his
backpack?. Depending on the question, the witness
may ‘remember’ seeing a person stealing, or seeing
him take his wallet out of his bag.

Maseon: 5o, it depends on the question?

Lecturer: Absolutely. Research has shown that, I
because people are mare suggestible under |

hypnaosis, there is a real danger of recovered |

memaories becoming false memaries. So there are
serious doubts about the reliability of evidence
obtained from eyewitnesses under hypnosis.
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Part 1

Good morning, everyone. I'm going to talk to you
this morning about personality, and in particular,
about how it is defined and measured. To start
with, we’ll look at three different theories ... trait
theory, social cognition and humanism, I'll talk
about trait theory first, and outline some of the
ways traits are measured. After that, I'll describe
the social cognitivist and then the humanist
approaches to personality, then I'll give you a
summary of the major differences between the
three theories. At the end, I'll talk briefly about
genes, environment and personality.

But before we begin, | have a little story to tell
you ... I once worked for a small company that
was looking for a new person ta work in their
human resources department. The company put a
psychometric test (a test that creates a personality
profile) on its website for potential candidates to
complete. Based on this test, they invited several
people for interview and offered the pesition
to the person who seemed to have the best
qualifications and personal qualities for the job.
However, about a month after the new person
started work, it became obvious that he didn’t get
on with anyone else in the team. Well .., in staff
meetings, which were fairly light-hearted affairs ...
the manager noticed that the new person wasn‘t
joining in at all. So she started to keep an eye on
how he related with the rest of the team in other
situations. And, in the end, ... she realized that he
simply had no sense of humour.

Of course, the point of that story is that scientific
tests can’t find out everything about a person’s
character. Other factors ... for example, relating to
people in different situations, will also affect their
behaviour.

50, to get back to the main topic - trait theory.
What exactly is a trait? Well, it's a pattern of
behaviour that's consistent enough for us to be
able to say that a person has a tendency to act
or react in a certain way. For example, being
optimistic is a trait, or always looking on the
bright side is a trait. Trait thearists believe that we
all have fairly constant aspects of our personality
which aren’t very likely to change.

Ok, first of all, let’s take a few moments to
consider how trait theory developed. The main
trait theorists are Allport, Eysenck and Cattell,
although Allport’s focus was different from that
of the other two, as we shall see when we discuss
the main differences between their approaches.
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When Allport published his psychological study
of traits in 1936, he found 18,000 words in the
English dictionary to describe personal qualities.
Yes, that's right, 18,000! Now, Allport's interest
in personality focused on the uniqueness of each
individual, which means he took an idiographic
approach to personality. That's spelt I-D-I-0-G-R-A-
P-H-I-C. So, although he accepted that people
could be compared by their commen traits, he
was more concerned with describing individuals.

In contrast, Eysenck and Cattell took a
nomothetic approach, which means they focused |
on discovering which traits were common to all |
the individuals in a particular group. They both
aimed to produce scientifically reliable research
using the technique of factor analysis. Factor
analysis is a statistical method for identifying
patterns in large numbers of responses to
questionnaires. But | should mentian that
although Eysenck and Cattell tock a similar
approach, they differed in important ways. While
Eysenck used factor analysis to produce a simple
two-dimensional model of personality, Cattell used
a multivariate method of facter analysis because
he thought personality was more complex, and
that many traits interacted with each other. 50, on
one hand, it could be argued that twe dimensions
... extroversion and introversion ... are enough to
create a framework for classifying personalities.
Whereas, on the other hand, Cattell concluded
that there were sixteen basic personality traits,

However, it's true to say that, in spite of Cattell's
research, the more recent five factor model has
become the most widely accepted. This model |
includes the traits known as the Big Five:
extroversion, neuroticism (or intraversion),
agreeableness, conscientiousness and openness
to experience, It is a popular model, and is used
nowadays as the basis for many psychometric
tests, like the one | mentioned earlier.

Well, that leads me guite neatly on to my next
point ... which is how we measure personality. The
most widespread method of measuring personality
is with carefully designed guestionnaires which
include guestions based on the Big Five personality
factors. In arder to establish clusters, or patterns,
in the responses, some of these questions will
averlap, or correlate, with each ather. For
example, we would expect a person to give the ‘

same answer to questions like, ‘Do you like to
study alone? and ‘Do you find it difficult to
concentrate when you study with friends?’

The answers are then scored on a scale for each \

of the personality factors.
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In terms of practicality, trait theory helps us to
classify people quite quickly, predict what they're
going to do and understand why, From the point of
view of staff selection, personality questionnaires
are easy to administer. Increasingly, we find them
being used in job applications, career advice,
aptitude assessments and social networking sites.

A word of caution, though ... relying on self-
reporting psychometric tests to assess personality
can have serious disadvantages. For instance,
people may give the answer they think will give
them the highest score; they may misunderstand
or misinterpret the question, or the questions

| may be ambiguous. And on top of that, the data

collected on guesticnnaires can be grouped and
interpreted in lots of different ways, which can
result in a completely inaccurate picture.
Fortunately, there are other ways of profiling
personalities, One of these is to collect information
about someone from others who know them, and
who can describe their performance or behaviour
in the past. And another is by direct observation of
how they behave when they're asked to perform
specific tasks or take part in a simulation, But,
even with these methods, there must be a set of
criteria against which to measure behaviour and
the Big Five are still the most informative to date.

5o far, I've been talking about how personality
is defined and measured according to trait theory.
But now, I'm going to move on to talk about the
social-cognitive and humanist approaches to

| personality.
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Part 2

Let's turn now to social cognitive approaches to
personality. In contrast to trait theory, which, as
we've seen, assumes that we have fairly set patterns
of behaviour, social cognitivism claims that our
personalities are formed by the dynamic interaction
of the individual with their environment. So, social
cognitivism conflicts with trait theory because it
guestions the consistency of our behaviour. It
argues that, as the environment changes, so does

a person’s behaviour. For example, just going on
holiday can turn us into 'different people’. If we
work in a very formal office that discourages us
from showing our fun-loving side, our colleagues
might think we were rather dull. So, if they met

us relaxing on the beach, they would hardly
recognize us. Depending on our circumstances,

our personalities can seem entirely different. I'm
sure you have had that experience yourselves ...



MNow where was I? Oh yes, right, | was talking
about social constructivism and personality. The
mast influential psychologists in this field are
Bandura, who was born in 1925, and Mischel,
who was born just five years later. Both theorists
assume a dynamic model of personality, but they
differ in important ways. Let's lock at Bandura
first ... Bandura is best known for his theory of
self-efficacy. His hypothesis is that we learn by
observing the consequences of our actions and
those of others. In this way, according to Bandura,
we build up a series of expectations, which
gradually give us a sense of ourselves as agents
that control our circumstances, or of 'self-efficacy’.
So, Bandura's theory is that our personality is the
result of our past experiences and our
expectations. He used microanalytical research
techniques to establish people's perceptions of
their self-efficacy. In other words, he didn't ask
them if they were 'good at swimming', but if they
could 'swim a length of the pool in less than a
minute’, Interestingly, research has shown that
people with a developed sense of self-efficacy,
or a feeling that they are in cantrol of their
circumstances and capable of performing tasks
effectively, actually do perform more successfully
and even have better relationships and health,

Mow I'd like to move on to Mischel’s theary of
situationism. Mischel's research demonstrated that
there is actually very little consistericy in people’s
behaviour across situations. His conclusion is that
behaviour is determined by situations rather than
personality traits. As a result, he claims that trait
theary may be useful as a general summary of a
person’s behaviour, but does not take into
account the many different ways people interpret
circumstances. Mare recently, many theorists,
including Mischel himself, have adopted an
interactionist approach that assumes that
behaviour is the interaction of consistent traits
and an individual's perception of changing
situations. This theory is not very far from the
humanist approach, which I'll comment on next.

We don't have a lot of time, so I'm going to
mention the humanist approach very briefly.
Humanists argue that each individual has a
unique self-concept, which interacts continuously
with the outside world. This approach is generally
represented by Maslow, who is well known for his
hierarchy of needs, and Carl Rogers, whaose theory
is that personality is a process of self-actualization,
or attaining our full human potential.

50, to sum up so far, it should be clear that there
are twa main differences between trait theory and
social cognitive and humanist approaches. Firstly,

while trait theory deals with constant aspects of
the personality, sacial cognitive and humanist
approaches assume that personality is a dynamic
interaction of the individual with their surroundings.
And secondly, whereas trait thecry is based on
objectively tested dimensions, the social cognitive
and humanist concepts of personality are based
on subjective observations.
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1 The main trait thearists are Allport, Eysenck
and Cattell, although Allport’s focus was
different from that of the other two, as we
shall see when we discuss the main differences

' between their approaches.

2 50, on one hand, it could be argued that two
dimensions ... extroversion and introversion ...
are enough to create a framework for
classifying personalities.

2 However, it's true to say that, in spite of
Cattell’s research, the more recent five factor
model has become the most widely accepted.

4 Interms of practicality, trait theary helps us
to classify people quite quickly, predict what
they're going to do and understand why.

5 From the point of view of staff selection,
persanality questionnaires are easy to
administer ...

6 ... and increasingly, we find them being used
in job applications, career advice, aptitude
assessments and social networking sites.

7 Interestingly, research has shown that people
| with a developed sense of self-efficacy, or
a feeling that they are in control of their
circumstances and capable of performing
tasks effectively, actually do perform more
successfully and even have better relationships
and health.

B So, ta sum up so far, it should be clear that there
are two main differences between trait theory
and sodial cognitive and humanist approaches.
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Part 3 ‘

Now, let’s look at the last point on our slide:
genes and the environment. The question is ... is
personality inherited or environmentally determined?

The theory that personality is based on brain
structure has a long history, and until recently,
nat much of it was scientific. However, the
extraordinary case of Phineas Gage, that's G-A-G-E, |
daes illustrate the influence of different parts of the
brain on behaviour. In 1848, Phineas Gage suffered
an accident in which an iron rod went through his
cheek and the frontal lobe of his brain. Amazingly,
he survived the accident, but changed from being a
serious, reliable persen te being irresponsible and
reckless. In effect, brain damage had altered his
personality. This is fairly strong evidence that
behaviour is dependent on specific parts of the
brain. You can find a full account of the case in |
Personality: theory and research by Pervin (the 9*
edition was published in 2005) ... it's in the library.

If we accept, then, that personality is in some
ways determined by our physiology, which is
inherited from our parents, then it would be
logical to assume that cur personalities are also
inherited, wouldn't it? So how do theorists
prove this? Well, the most commen methaod far
investigating genetically-inherited characteristics
is carrying out "twin studies’ ... with identical (ar
monozygotic) and fraternal (dizygotic) twins,

If we want to look at this in a bit more detail we
can to qo back to trait theory. There are trait
theorists who take the view that the Big Five
personality traits are inherited. In your core text,
Psychology (the 6" edition was published in 2003),
Gleitman reports Borkenau's study of German
adult twins, from the Journal of Personality and
Soclal Psychology, 2001, which showed a 40-60% |
carrelation between the behaviour of identical
twins, in comparison with a8 20-30% correlation for
fraternal twins. Quite convincing evidence, | think. |

By the way, | see that some of you are using the |
Cornell note-taking system. That's very good. Do |
you all know about this? No? Right, well, if you
want to know more about it, | suggest you look
at How to study in college by Walter Pauk, the 9
edition, published in 2007. It's very good, and it
should be in the university library, I'm sure that you
all kriow the importance of taking good notes -
and this system is particularly useful.

Anyway, getting back to the point ... the link
between genes and personality. In spite of
campelling evidence in its favour, there are
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objections to the theory that personality is
genetically determined. I'll just mention two for
the moment. Bath are based on weaknesses in
twin studies as a research method. The first, as
Borkenau comments, is that the majority of twin
studies into genes and persanality have been
based on self- and peer-reporting. Of course,

the main disadvantage of self-reporting is bias

(a tendency to be influenced by personal
preferences). Personally, | think Borkenau's
research is more convincing because his
information is based on reports from detached
observers, who assessed the behaviour of twins
over a range of situations on video recordings.
The second objection to twin studies as a research
method is the question of how upbringing affects
twins’ personalities. For example, twins brought up
in the same envircnment may be similar for that
very reason, rather than because they were
genetically disposed to a certain personality.

On the other hand, there is more evidence of
the link between biology and personality. If we go
back to Eysenck’'s madel ... remember he created a
two-dimensional model based on Jung’s theory of
introversion and extroversion ... we'll find support
for his wark in experiments carried out in Sweden
in 1980 ... You can find this in Gleitman, again
More recent research, carried out by Schwartz in
2003, is described in Pervin. This study aimed to
discover whether introverts or extroverts react
differently to images of familiar and unfamiliar
faces. The participants in the experiment were
aduits (but nat twins, in this case) who had already
been classified as introverts or extroverts when
they were children, Their reactions to the images
were measured on a fMRI (functional magnetic
resonance imaging) scanner, an instrument for

' calculating brain activity, The results demonstrated

guite clearly that the introverts were more
sensitive to new stimuli than the extroverts.

I'm afraid we really have run out of time ... which
is a pity, because | was planning to talk about the
influence of environmental factors on personality as
well. Anyway, I'll sum up what we have covered in
today's lecture ... we've looked at four theories of
perscnality ... trait theory, social-cognition,
humanism and genetic inheritance ... and we've
had a look at ways of measuring personality.

Are there any questions so far? ... No, good.
Now, when | see you in tutarials, we'll look in
more detail at personality theories. In the
meantime, I'm going to set you a research task.
Right, now listen carefully ... your task is to find
out about the effect of environment on the
development of personality. I'd like you to work



in groups of four. Each group should find out
about how the development of one of the Big
Five traits can be affected by the enviranment
and report back on their findings.

Unit 9, Lesson 9.3, Exercise D §# 2.14

Extract 1

In 1848, Phineas Gage suffered an accident in
which an iron rod went through his cheek and the
frontal lobe of his brain. Amazingly, he survived
the accident, but changed from being a serious,
reliable person to being irresponsible and reckless,
in effect, brain damage had altered his personality.
This is fairly strong evidence that behaviour is
dependent on specific parts of the brain. You can
find a full account of the case in Personality:
theory and research by Pervin (the 9 edition was
published in 2005) ... it's in the library.

Extract 2

There are trait theorists who take the view that
the Big Five personality traits are inherited. In
your core text, Psychology, (the 6™ edition was
published in 2003), Gleitman reports Borkenau's
study of German adult twins', from the Journal
of Personality and Sacial Psychology, 2001, which
showed a 40-60% correlation between the
behaviour of identical twins in comparison with
a 20-30% correlation for fraternal twins.

Extract 3

By the way, | see that some of you are using the
Cornell note-taking system. That's very good. Do
you all know about this? No? Right, well, if you
want to know more about it, | suggest you look
at How to Study in College by Walter Pauk, the
9* edition, published in 2007. It's very good, and
it should be in the university library.

Extract 4

If we go back to Eysenck's model ... remember he
created a two-dimensional model based on Jung's
theory of introversion and extroversion ... we'll
find support far his theory in experiments carried
out in Sweden in 1980 ... you can find this in
Gleitman, again. More recent research, carried
aut by Schwartz in 2003, is described in Pervin.
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Extract 1

It seems quite clear that we can identify certain
traits in people, but their behaviour is definitely

affected by the environment, Let's look at three
examples: firstly, upbringing can affect how much
a child’s innate tendencies are reinforced or
discouraged; secondly, we can see how different
situations influence how we behave; for example,
we might be quite talkative with our friends, but
rather gquiet with our lecturers; and thirdly, pretty
impartant this, ...

Extract 2

... erm, | think our astrological signs actually affect
our personalities mare than aur culture. | mean
there must be typical Leos all over the world. It's
possible ... erm ... we can see how this is proved.
Fidel Castro and Barack Obama are both Leos, but
they come from different cultures. Let's look at
descriptions of Leos and ... oh, sarry, that's the
wrang star sign, just a minute ... right, so here's

a Leo profile ... erm, you can see | think, how
well it describes both of them ... do you have

any questions about this idea? ...

Extract 3

We could ask the question: Are traits inherited?
Usually, research into this question is based on
twin studies. You know, studying identical and
fraternal twins to see whether they have the
same personalities. In some cases, they've been
separated at birth and brought up in different
tfamilies then brought together again to see how
similar they are, It's amazing how sometimes they
have the same habits and like the same food, even
though they've never met betore. Fraternal twins
are different ...

Extract 4

So, recent research has come to the conclusion
that same basic personality traits, like introversion
and extroversion, are genetically inherited.
Actually, these two are more often defined

as temperament, than personality. Anyway,
experiments have shown that introverts and
extroverts definitely have different physiological
reactions to unfamiliar experiences. Apart from
this, the development of people's other traits
depends on environmental factors, such as family,
culture and situation. For example, a child who's
brought up to be considerate and respectful
towards other members of the family will usually
be mare agreeable than a child brought up in a
family where it's normal to be violent and selfish.
In other words, the envircnment decides which

| traits develop, The extent to which ...
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Unit 11, Lesson 11.2, Exercise B §# 2.16

Part 1

Gooed morning. It's a pleasure to be here today.
My name is Dr Elizabeth MacDonald and I've been
researching parapsychology for over 20 years.
Today, | am going to present some of the main
arguments for and against the existence of
paranarmal phenomena, that is to say, events

and experiences that seem to have no scientific
explanation, like seeing ghosts or being able to
predict the future.

Don't misunderstand me; I'm not going to try to
convince you that either of these actually happens.
Ne ... Fll be looking at a few contrasting beliefs
and presenting a reasoned argument, which
should help you decide for yourselyes,

All the views I'm going to discuss are part of
a long-standing debate about dualism and
materialism. Just to remind you ... dualism is the
belief that the mind and the body exist separataly.
Materialism, on the other hand, maintains that
there can be no division between body and spirit;
not only that, but enly the physical exists.

First af all, | think it's fair to say that there are
four main views on the existence of paranormal
events. At ane end of the scale, we have the
spiritualists, who believe in the supernatural,
and are convinced that ghosts and spirits exist.
The next group, which includes parapsychologists,
holds the view that the paranormal or psi (that's
spelt P-5-1) may exist, but can only be perceived by
certain individuals, as in the case of clairvoyance.
The third group, sceptics, take the view that,
because out-of-body experiences, for instance, are
subjective, it is to some degree impossible to prove
or disprove their existence. Turning to the other
end of the scale, the fourth group - the scientists -
we find the most radical, materialist view that, for
example, all experiences are no more than the
result of neurological processes. In an attempt to
present a balanced view, I'm going to summarize
each of these views in turn.

Unit 11, Lesson 11.2, Exercise C § 2.17

Part 2

Let's start with spiritualism. Spiritualism is based on
the belief that there are superior forces we don't
understand. 5o spiritualists believe in the existence
of the supernatural and events that are beyond
our cantrol. They also claim that communication
between the supernatural and the physical world
is made possible by the intervention of sensitive
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| individuals. Like in the film The Sixth 5ense with
Bruce Willis and Haley Joel Osment, the little boy
wha said, ‘| see dead people’... Have any of you
seen it? Well, in the spiritualist community, there
are guite a few mediums, that is, people with
psychic powers, who claim to communicate with
the dead during meetings known as seances.

A phenomenan associated with seances is the
production of ectoplasm, a slimy substance which
is sald to be the physical manifestation of spirits.
If you saw the film Ghaostbusters, you might
remember it. And one more example of

| inexplicable events ... Has anyone heard of
paltergeists? Poltergeists are invisible forces

that some people believe can move objects
around the room.

Of course, the question arises ... what proof
do we have of psychic events? Well, as I've just
| mentioned, because they're so subjective, it's
| wvery difficult to establish their authenticity. With
respect to ectoplasm, it must be said that scientific
experiments have not supported its existence.

Now let's turn to parapsychalegy ... the sclentific
study of paranormal experiences. Since its
beginnings in the 19305, most research into
parapsycholegy has focused on the phenomenaon
of extrasensory perception, that's E-5-P. There
are several forms of ESP. one of which is telepathy,
the ability to read minds and transmit information
without seeing or speaking to the other persan,
Ancther form is clairvoyance - being able to
describe places, objects and events the clairvoyant
has not visited or witnessed in person. Describing
places the clairvoyant has never seen before is
known as ‘remote viewing'. A third kind of ESP is
precognition, the ability to predict the future. In
the "30s, J.B. Rhine and his wife Louisa carried out
experiments to prave the existence of ESP. The
Rhines’ experiments invoived placing two
individuals in separate rooms. One person, the
sender, would have a set of cards with symbols
on them. They would look at the cards while the
other person, the receiver, guessed which card
they were looking at. Although the Rhines claimed
that the results proved the existence of ESP, there
were strong objections from the scientific
community, which insisted that the experiments
were not controlled carefully enough. More recent
experiments have introduced the free-response
method, in which the receiver doesn’t even know
what the target image or object might be. These
days, the most widely accepted technigue for
testing telepathy and clairvoyance in laboratory
conditions is the ganzfeld procedure, in which the
receiver is placed in a kind of sensory isolation




with their eyes covered and headphones over their
ears playing “white noise’. Henorten gave a good
description of this technique in the Psychological
Bulletin in 1994, by which time an automated
device called a ‘random event generator' had
been developed to eliminate bias. In spite of these
methodological advances, many scientists still
doubt the existence of psychic abilities.

At this point, I'll just mention sceptics very briefly.
Sceptics are usually scientists who've applied
scientific methods to find out if psi exists. And to
the extent that it can be tested, they've concluded
that it doesn't. Susan Blackmore is a well-known
example of a sceptic. After having an impressive
out-of-body experience in her youth, she studied
the paranormal for 30 years. However, after much
research, she found no evidence for the existence
of the paranormal and is now investigating
consciousness and meditation. Right, now I'll
move an ta explain ane of the reasons why
the paranormal is questioned so seriously by
mainstream scientists.

Materialism, as | mentioned earlier, is the belief
that things are only real if they can be shown to
exist physically. And reductionism, a more radical
form of materialism, is defined by Graham as: ‘the
idea that psychological explanations can be replaced
by explanations in terms of brain functioning or
even in terms of physics and chemistry’,

Anyway, one of the arguments against the
paranormal is that, as physical and biclogical
sciences advance, more and more phenomena that
were previously thought to be inexplicable can be
explained scientifically. A case in point is the out-
of-body experience (OBE), which French briefly
describes as ‘an experience in which a person
seems to perceive the world from a location
outside the physical body.' Well, spiritualists might
interpret this as evidence of the separate existence
of body and spirit. But neuralogical research has
shown that electrical stimulation of the right
temporal lobe of the brain results in a sensation
of floating and being outside the body. In other
words, the out-of-body experience is produced
by a spontaneous electrical spasm in the brain.

A second example of science disproving popular
belief is the case of déja vu, you know, that feeling
that you've already lived the moment you're living
now. Now, some people say that this is proof of
having lived a former life. In fact, the evidence
shows that far from proving that we have lived
before, déja vu can be explained by any one of
several cognitive theories. In my opinion, A.S.
Brown's summary of these possibilities in his
article, 'A review of the déja vu experience’,

published in the 2003 issue of the Psychological
Bulletin, is very balanced. He has no doubt that

. there are psychological explanations for the
| phenomenon, and in my view, recognition memory
| theories are particularly interesting. Before | go on

to discuss psychokinesis, I'm going to stop and ...
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Now, some people say that this is proof of having
lived a former lifa. In fact, the evidence shows
that far from proving that we have lived before,
déja vu can be explained by any one of several
cognitive theories. In my opinion, A.S. Brown's
summary of these possibilities in his article, ‘A
review of the déja vu experience’, published in
the 2003 issue of the Psychalogical Bulletin, is
very balanced. He has no doubt that there are
psychological explanations for the phenomenon,
and in my view, recognition memory theories
are particularly interesting.

Unit 11, Lesson 11.2, Exercise G %4 2.19

Extract 1
Teday, | am going to present some of the main

arguments for and against the existence of

paranormal phenomena, that is to say, events

and experiences that seem to have no scientific
explanation, like seeing ghosts or being able to
predict the future.

Extract 2

Doen't misunderstand me; I'm not going to try to
convince you that either of these actually happens.
Extract 3

Materialism, on the other hand, maintains that
there can be no division between body and spirit;
not only that, but only the physical exists.

Extract 4

First of all, | think it's fair to say that there are four
main views on the existence of paranormal events.
Extract 5

The third group, sceptics, take the view that,
because out-of-body experiences, far instance,
are subjective, it is to some degree impossible
to prove or disprove their existence.

Extract 6

In an attempt to present a balanced view, I'm
going to summarize each of these views in turn.
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Extract 7

With respect to ectoplasm, it must be said that
scientific experiments have not supported its
existence,

Extract 8

Honorton gave a good description of this
technique in the Psychological Bulletin in 1994
Extract 9

And to the extent that it can be tested, they've
concluded that it doesn’t.

Extract 10

A case in point is the cut-of-body experience (OBE)

Extract 11
... which French briefly describes as ...

Extract 12

He has no doubt that there are psychological
explanations for the phenomenon,

Unit 11, Lesson 11.3, Exercise A §i# 2.20
mental 'powers

mind over 'matter

living 'systems

physical "health

naked 'eye

special ‘apparatus

distant ‘healing

random 'intervals

sleight of 'hand

Unit 11, Lesson 11.3, Exercise B §% 2.21

Part 3

I'd like to turn now to the topic of mind over
matter ... This is a general category for phenomena
that suggest that the mind can have a direct effect
on abjects and living bodies. This group of
phenomena includes psychokinesis or PK ... which
means using willpower to move or alter objects ...
and Direct Mental Interaction with Living Systems
(D-M-I-L-5) ... which includes using mental powers
to improve people’s health ... you know, people
who believe they can control their health through
meditation or even heal others at a distance.

Before we go any further, | should explain that
there are two main types of PK. One is macro-PK,
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which can be seen with the naked eye ..., which
means we don't need any instruments to see

it. The second is micro-PK, which can anly be
observed with special apparatus, usually in a
laboratory.

To begin with, let's look at a study in macro-PK.
Since the 19705, many people have claimed to be
able to bend metal spoons and other objects with
their mental powers. These demanstrations have
sometimes taken place in front of eyewitnesses.

| Others have been filmed. 50 the evidence has been

taken directly from observers, many of whom have
been convinced that various metal objects have
been deformed as a result of psychokinesis,

MNow, let's move on to DMILS. First, let me give
you an example. When you're standing in a
crowd, have any of you had a strange feeling that
someone’s staring at you? Or, when you're in a
gueue, have you ever tried staring at the back of
someocne’s head until they look round? Have you
done that? Interesting, isn't it? Well, that's called
remote staring, and has actually been researched
under laboratory conditions that would classify it
as micro-PK. In remote staring experiments, the
participant sits in a room with electrodes attached
to their skin to detect any reaction when they
feel someone is staring at them. Meanwhile, the
experimenter stares at them on CCTV from another
room for 30-second periods at random intervals, In
a few studies, the results have been slightly in
favour of the existence of psychic powers ... just
encugh to promote further research.

Finally, I'd like to lock very briefly at another
example of DMILS ... in this case, the power of
the mind to heal the body. Several alternative
therapies, like reiki, are based on the theory that
diseases can be cured by treating imbalances in
our energy, even at a distance. Meditation is
another case in point. It involves a combination
of concentration and relaxation that produces an
altered state of mind. There are claims that regular
meditation can produce health benefits, and many
people report an increased sense of well-being
when they meditate, This is known as biofeedback.
However, there is no conclusive scientific evidence
ta prove the benefits of meditation yet. Neither
has it been possible, 5o far, to prove claims of
distant healing.

The question is how reliable is the evidence? it's
quite clear that anecdotal evidence of PK is not
sufficient to prove its existence. Research has
shown that people are unreliable witnesses and
very susceptible to suggestion. So, although some
people claim that they have seen objects mave as
a result of PK, I'm afraid this just can’t be true.



The evidence lies in the fact that very few, if any,
successful demonstrations have taken place under
controlled conditions to eliminate the possibility of
fraud or sleight of hand ... a quick hand movement
used in magic tricks to distract the observer,

Now I'm geing to set you a task which will involve
investigating some of the points I've raised. | want
you to do some research into different types of
mind over matter. You should focus on one of the
three areas I've mentioned, and identify examples
of micro-PK and macro-PK. | want you to look at
some research and find out what measures were
taken to eliminate bias or fraud.

Unit 11, Lesson 11.3, Exercise E §4 2,22

The question is how reliable is the evidence? It’s
quite clear that anecdotal evidence of PK is not
sufficient to prove its existence, Research has shown
that people are unreliable witnesses and very |
susceptible to suggestion. So, although some people |
claim that they have seen objects move as a result

of PK, I'm afraid this just can’t be true. The evidence
lies in the fact that very few, if any, successful
demonstrations have taken place under controlled
conditions to eliminate the possibility of fraud or
sfeight of hand ... a quick hand movement used

in magic tricks to distract the observer,
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Extract 1

Masen: The lecturer we listened to last week
introduced a number of interesting issues, In my
part of the seminar, | would like to build on what
she said, and give an example of macro-PK. For my
research, | looked at teletranspartation ... that is
moving objects from one place to another without
touching them. The evidence for most cases is
anecdotal, as the lecturer said. But | found some
experiments that were carried out by scientists
under |laboratory conditions. According to the
Federation of American Scientists, a number of very ‘

convincing experiments were carried out in China

in the early ‘80s and '90s. They involved using the
mental powers of children and young adults to i
move an object from the inside of a container to a
new location, without opening or damaging the |
containers, or the objects. The experimenters used
different types of containers with radio micro-
transmitters and high-speed photography. They
eliminated the possibility of fraud with blind and
double blind methods and documented the data

and experiments very carefully.

Extract 2

Evie: OK, following on from what Majed has said
about trying to make experiments as ocbjective as
possible, I'd like to talk about the experimenter
effect on the results of experiments in Direct Mental
Interaction with Living Systems. My research is an

' example of micro-PK. There's been a lot of

discussion about whether the attitude of the
experimenters can affect the actual responses of the
participants in laboratory experiments into DMIL.
Two researchers, Wiseman, who is a sceptic, and
Schlitz, a2 believer in psi, carried out two join
experiments to find out if the experimenter’s belief
in psi affected participants’ scores in remote staring
experiments. In each series of experiments, they
reproduced the laboratory conditions by using the
same equipment and technigues ... CCTV, skin
sensors, randomization and double blind
procedures. The only difference was that in one
experiment Wiseman did the staring, and 5chlitz
did the staring in the other. On both occasions, they
found that Wiseman's participants had lower scores
than Schlitz’s. At first, it looked as though they had
fairly clear-cut proof of the experimenter effect But
the third time they collaborated, the results were
not significant enough to prove their theory. So it
lecks as though experimenter—participant
interaction is more complex than it seems.

Extract 3

Ewvie: Right. Thank you, Evie. I'm gaing to expand
the topic by mentioning another type of mind
over matter. This is another example of micro-PK.
I've been looking at meditation and how it's
possible to influence the bedy with the mind,

The most carefully controlled experiments that |
could find go back to 1970, when Elmer and Alyce
Green invited Swami Rama, an indian master of
yoga, to demonstrate how he could raise and
lower the temperature in different parts of his
hand, and lower his pulse until it was almost
undetectable. The researchers took a lot of
precautions to prevent fraud or tricks. They
attached psycho-physiology equipment, including
a cardiotachometer, and a thermistor to the yogi
to measure his heart rate and the temperature on
either side of his hand. Two of the researchers
stayed in the room with the Swami, so he couldn't
cheat, while all his physical responses were being
measured on the equipment in a separate room.
What's amazing is that they found that he really
could control his pulse and the temperature in

his hand.
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Extract 4

Lewa: That's really interesting. My topic is quite
closely connected because | was interested in the
idea of distant healing. | found two examples of
laboratory experiments ... one investigates touch
reiki and the other studies distant healing. | decided
to include reiki because it's an energy field
treatment that involves balancing a person’s energy,
either by touching them, or by focusing on them
from a distance. The first one tested the biological
reactions of healthy participants to touch reiki. This
study used the same participants twice and tested
far changes in their saliva, skin temperature and
blood pressure. The results showed that reiki had a
replacing effect on the participants, but there
wasn't enough biological evidence to suggest that it |
could actually have an effect on their immune |
|
|

system. The second study, this time in distant
healing for patients with AIDS, involved healers and
patients who had never met. To make sure the data
analysis would be objective; this study was designed
as a randomized double blind trial. Patients were
tested for their initial resistance to AIDS and
interviewed to establish their psychological state
and their attitude to distant healing. Again, the
results weren't significant enough to demonstrate

a relationship between distant healing and
improvements in health.
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ENGLISH FOR PSYCHOLOGY

in Higher Education Studies

English for Psycholegy is a skills-based course designed specifically for students of

psychelogy who are about to enter English-medium tertiary level studies, It provides carefully
graded practice and progression in the key academic skills that all students need, such

as listening to lectures and speaking in seminars. It also equips students with the specialist
language they need to participate successtully within a medicine faculty. Extensive

listening exercises come from medical lectures, and all reading texts are taken

from the same field of study. There is also a focus throughout on the key medical

vocabulary that students will need.

« Listening: how 10 understand and take effective notes on extended lectures, including
how to follow the argument and identify the speaker's point of view.

Speaking: how to participate effectively in a variety of realistic situations, from seminars
to presentations, including how to develop an argument and use stance markers.

* Reading: how to understand a wide range of texts, from academic textbooks to Internet
articles, including how to analyze complex sentences and identity such things as the
writer’s stance.

Writing: how te produce cocherent and well-structured assignments. including such skills
as paraphrasing and the use-of appropriate academic phrases.

* Vocabulary: a wide range of activities 1o develop students’ knowledge and use of key
vocabulary, both in the field of management and of academic study in general.

* Vocabulary and Skills banks: a reference resource to provide students with revision of
the key words and phrases and skills presented in the unit.

Full transcripts of all listening exercises,

The Garnet English for Spedfic Academic Purpases series covers a range of academic subjects.
All titles present the same skills and vocabulary points. Teachers can therefore deal with

a range of ESAP courses at the same time, knowing that each subject title will focus on
the same key skills and follow the same structure.

Jare Short graduated in English from the Un wersity of Southampton, and stated hes
career in Enghih language teaching with VSO in Thailand. She has a PGCE from
Univeruty College, London and an MA in TEFL from the University of Beading. She
lived in Verezuela for ower 20 years, where she taught Englith in industry and
business. Between 1997 and 2003, she also taught Enghish hterature and language
teaching methgadology a1 the Univeriidad Pedagdoica Bl Libertador in Barquisimeta,
Snoe 2, she has lectured in English for Academic Purposes at the University of
Kent, where she i currently Director of in-seesional Enghish language provishon. She.as
the authar of the IELTS Graduation’ Teacher's Book and co-authar af the LTS
Graduation: Study Skills Pack, published by Macmiiten Education,
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